ISSN 2783-5502 (online)
doi: 10.13165/SD

MYKOLO ROMERIO
UNIVERSITETAS

MYKOLO ROMERIO UNIVERSITETAS
MYKOLAS ROMERIS UNIVERSITY

SOCIALINES GEROVES TYRIMAI
Mokslo darbai
2021, 19(2)

SOCIAL INQUIRY INTO WELL-BEING

Research papers
2021, 19(2)

Vilnius
2021



SOCIALINES GEROVES TYRIMAI Mokslo darbai

Vyriausioji redaktoré: Prof. dr. Irena Zemaitaityté, Zmogaus ir visuomenés studijy fakulteto
Edukologijos ir socialinio darbo instituto profesoré (edukologija, 07 S)

Atsakingoji redaktoré: Doc. dr. Rita Raudeliiinaité, Zmogaus ir visuomenés studijy fakulteto
Edukologijos ir socialinio darbo instituto docenté

Redaktoriy kolegija:

Prof. dr. Miu Chung Yan, British Columbia universitetas, Kanada (socialinis darbas, 05 S)

Prof. dr. Leta Dromantiené, Vytauto DidZiojo universitetas, Lietuva (vadyba ir administravimas, 03 S)

Prof. dr. Lilija Duobliené, Vilniaus universitetas, Lietuva (edukologija, 07 S)

Prof. dr. Valdoné Indrasiené, Mykolo Romerio universitetas, Lietuva (edukologija, 07 S)

Doc. dr. Ieva Kuginyté-Arlauskiené, Vakary Norvegijos taikomyjy moksly universitetas, Norvegija (edu-
kologija, 07 S)

Doc. dr. Mare Leino, Talino universitetas, Estija (socialinio darbo filosofija, 05 S)

Doc. dr. Elena Luppi, Bolonijos universitetas, Italija (edukologija, 07 S)

Prof. dr. Natalija Mazeikiené, Vytauto DidZiojo universitetas, Lietuva (edukologija, 07 S)

Prof. dr. Odeta Merfeldaité, Mykolo Romerio universitetas, Lietuva (edukologija, 07 S)

Prof. dr. Sarmité Mikulioniené, Lietuvos socialiniy tyrimy centras, Lietuva (sociologija, 05 S)

Prof. dr. Silvana Mordeglia, Genujos universitetas, Italija (socialinis darbas, 05 S)

Doc. dr. Svitlana Paschenko, Taraso Sevienkos nacionalinis Kijevo universitetas, Ukraina (psichologija, 06 S)

Doc. dr. Marketa Rusnakova, Ruzomberoko Kataliky universitetas, Slovakija (socialinis darbas,05 S)

Prof. dr. Songul Sallan Gul, Suleimano Demirelio universitetas, Turkija (sociologija, 05 S)

Doc. dr. Alessandro Sicora, Trento universitetas, Italija (socialinis darbas, 05 S)

Prof. dr. Leona Stasova, Hradec Kralove universitetas, Cekija (socialinis darbas, 05 S)

Prof. dr. Mara Tognetti, Neapolio Federiko II universitetas, Italija (sociologija ir socialiniai tyrimai, 05 S)

Doc. dr. Lolita Vilka, Rygos Stradin$ universitetas, Latvija (filosofija, 01 H)

Prof. dr. Jorge Fernandez del Valle, Oviedo universitetas, Ispanija (psichologija, 06 S)

Prof. dr. Eric Daniel Widmer, Zenevos universitetas, Sveicarija (sociologija, 05 S)

Periodinio recenzuojamo mokslo darby leidinio ,,Socialinés gerovés tyrimai“ tikslas — skatinti dialoga
tarp jvairiy socialiniy moksly kryp¢iy mokslininky (socialinés politikos, socialinio darbo, sociologijos, edu-
kologijos, psichologijos, ir kt.) bei plétoti Lietuvos, Ryty ir Vidurio Europos regiono saliy, Europos Sajungos
valstybiy socialinés raidos bei jy gyventojy socialiniy problemy tarpdisciplininius tyrimus.

Leidinyje ,,Socialinés gerovés tyrimai“ skelbiami originalis moksliniai straipsniai ir moksliniy mono-
grafijy, kity leidiniy recenzijos, tezés, kitos informacinio pobiuidzio publikacijos, parasytos lietuviy arba an-
gly kalbomis. Redaktoriy kolegijos nutarimu minétos publikacijos gali bati leidziamos ir kitomis kalbomis.
Mokslo darby leidinyje ,,Socialinés gerovés tyrimai* spausdinami moksliniai straipsniai socialinés politikos,
socialinio darbo, sociologijos, edukologijos ir psichologijos tematika.

Mokslo darbai ,,Socialinés gerovés tyrimai“ (iki 2021 m. leidziami pavadinimu ,,Socialinis darbas®)
leidziami nuo 2002 mety, jtraukti j Ulrich’s, PROQUEST, DOA]J, C.E.E.O.L.
Zurnalas leidZiamas 2 kartus per metus geguZés ir lapkri¢io ménesj.
Straipsniai yra recenzuojami taikant slaptajj recenzavimo metoda ne maziau kaip dviejy redaktoriy
kolegijos paskirty recenzenty. Straipsniai spausdinami lietuviy arba angly kalbomis.

Redakcijos adresas:
Mykolo Romerio universitetas Zmogaus ir visuomenés studijy fakultetas
Edukologijos ir socialinio darbo institutas
Ateities g. 20, LT-08303 Vilnius, Lietuva
Elektroninis pastas zvsf@mruni.eu
https://socialines-geroves-tyrimai.mruni.eu

Visos leidinio leidybos teisés saugomos. Sis leidinys arba kuri nors jo dalis negali biti dauginami,
taisomi ar kitu badu platinami be leidéjo sutikimo.

© Mykolo Romerio universitetas, 2021



SOCIAL INQUIRY INTO WELL-BEING Research papers

Editor-in-Chief: Prof. Dr. Irena Zemaitaityté, Mykolas Romeris University, Lithuania (Education
Science, 07 S)

Executive Editor: Assoc. Prof. Dr. Rita Raudelianaité, Mykolas Romeris University, Lithuania (Edu-
cation Science, 07 S)

Editorial Board:

Prof. dr. Miu Chung Yan, British Columbia Universitety, Kanada (Social Work, 05 S)

Prof. dr. Leta Dromantiené, Vytautas Magnus University, Lithuania (Management and Administration, 03 S)

Prof. Dr. Lilija Duobliené, Vilnius University, Lithuania (Education Science, 07 S)

Prof. Dr. Valdoné Indrasiené, Mykolas Romeris University, Lithuania (Education Science, 07 S)

Assoc. Prof. Dr. Ieva Kuginyté-Arlauskiené, Western Norway University of Applied Sciences, Norwey (Edu-
cation Science, 07 S)

Assoc. Prof. Dr. Mare Leino, Tallinn University, Estonia (Philosophy in social work, 05 S)

Assoc. Prof. Dr. Elena Luppi, University of Bologna, Italy (Education Science, 07 S)

Prof. Dr. Natalija MazZeikiené, Vytautas Magnus University, Lithuania (Education Science, 07 S)

Prof. Dr. Odeta Merfeldaité, Mykolas Romeris University, Lithuania (Education Science, 07 S)

Prof. Dr. Sarmité Mikulioniené, Lithuanian Social Research center, Lithuania (Sociology, 05 S)

Prof. dr. Silvana Mordeglia, University of Genova, Italy (Social Work, 05 S)

Assoc. Prof. Dr. Svitlana Paschenko, Taras Shevchenko National University of Kyiv, Ukraina (Psychology, 06 S)

Assoc. Prof. Dr. Marketa Rusnakova, Catholic University in RuZomberok, Slovak Republic (Social work, 05 S)

Prof. Dr. Songul Sallan Gul, Suleyman Demirel University, Turkey (Sociology, 05 S)

Assoc. Prof. Dr. Alessandro Sicora, University of Trento, Italy (Social Work, 05 S)

Prof. Dr. Leona Stasova, University Hradec Kralove, Czech Republic (Social Work, 05 S)

Prof. Dr. Mara Tognetti, Milano Bicocca University, Italy (Sociology and Social Research, 05 S)

Assoc. Prof. Dr. Lolita Vilka, Riga Stradins University, Latvia (Philosophy, 01 H)

Prof. Dr. Jorge Fernandez del Valle, University of Oviedo, Spain (Psychology, 06 S)

Prof. Dr. Eric Daniel Widmer, University of Geneva, Switzerland (Sociology, 05 S)

The periodical peer-reviewed journal “Social Inquiry into Well-Being” aims to promote dialogue
between researchers from different branches of social science (social policy, social work, sociology,
education, psychology, etc.) and to present interdisciplinary studies on social development and population
problems in Lithuania, the EU, Eastern and Central European.

“Social Inquiry into Well-Being” publishes original scholarly articles, reviews of scholarly monographs
and other publications, academic theses and other informative publications in the Lithuanian and English
languages. Upon a decision by the Editorial Board, publications in other languages may be included. The
academic journal “Social Inquiry into Well-Being” publishes articles dealing with issues in the fields of social
policy, social work, sociology, psychology and education.

“Social Inquiry into Well-Being” (nutil 2021 title “Social Work”) has been published since 2002 and is in-
cluded in the Ulrich’s, PROQUEST, DOAJ, C.E.E.O.L.
The journal is published twice a year (in May and November).
Articles are reviewed by applying the double-blind method (the identities of the author(s) and reviewers
are kept unknown). Each article is appointed at least two referees (scientists with a degree in the relevant
field). Articles are published in Lithuanian or English.

Address:

Mykolas Romeris University Faculty of Human and Social Studies
Institute of Educational Sciences and Social Work
Ateities st. 20, LT-08303 Vilnius, Lithuania
E-mail: zvsf@mruni.eu
https://social-inquiry-into-well-being.mruni.eu

“Social Work” is copyright-protected. The publication cannot be reproduced,
amended or otherwise distributed without the publisher’s prior consent.

© Mykolas Romeris University, 2021



4 SOCIALINES GEROVES TYRIMAI 2021 m. Nr. 19(2). Mokslo darbai

TURINYS « CONTENTS

I. EDUKOLOGIJA
EDUCATION SCIENCE
Saulé RaiZiené, Laura Ringiené, Audroné Jakaitiené

Testing the Effect of Preschool Education on Fourth Grade Students’
Mathematics Achievement in the TIMSS 2015: the Lithuanian Case . . e 6

Testing the Effect of Preschool Education on Fourth Grade Students’
Mathematics Achievement in the TIMSS 2015: the Lithuanian Case .13

DOI: 10.13165/SD-21-19-2-01

Vida Gudzinskiené, Gitana Guziené

Vaiky dienos centrus lankan¢iy paaugliy teisés dalyvauti priimant sprendimus

konteksto ir lygmeny vertinimas ..... . . . . .. 16

The Assessment of the Context and Levels of the Right of Teenagers
Attending Children’s Day Care Centers to Participate in Decision-making ..........cccceceeuecuecnene 33

DOI: 10.13165/SD-21-19-2-02

Danguolé Sakalyté, Valdoné Indrasiené

Mokymo(si) strategijy ir metody taikymas slaugos studijy studentams

mokant jrodymais gristos praktikos . . .37

The Application of Teaching/Learning Strategies and Methods to Nursing Students

in Teaching Evidence-Based Practice . . . . . . .. 50

DOI: 10.13165/SD-21-19-2-03



SOCIALINES GEROVES TYRIMAI 2021 m. Nr. 19(2). Mokslo darbai

I1. PSICHOLOGIJA

PSYCHOLOGY
Micael Dahlen, Helge Thorbjornsen
The Boost Effect: Can a Covid-19 Infection Increase Perceived Meaning in Life? ................... 53
The Boost Effect: Can a Covid-19 Infection Increase Perceived Meaning in Life? ................... 61

DOI: 10.13165/SD-21-19-2-04

Daiva Vanagé, Rasa Pilkauskaité Valickiené, Danielius Serapinas
A Qualitative Systematic Review of Living with Duchenne Muscular Dystrophy ............ccc.... 63
A Qualitative Systematic Review of Living with Duchenne Muscular Dystrophy ..........c.ccc.... 81
DOI: 10.13165/SD-21-19-2-05

Laima Nakvosaité, Jolanta Sondaité

Verslo organizacijy vidurinio lygio vadovy dvasingumo lyderystéje

iSgyvenimas ir jprasminimas. . . . . . . . .83

The Experiencing and Meaningfulness of Spirituality in the Leadership

of Middle-Level Managers in Business Organizations . . . . .99

DOI: 10.13165/SD-21-19-2-06

ITI. SOCIALINIS DARBAS

SOCIAL WORK
Neringa Kurapkaitiené
The Transformative Experience of Accepting the Other in Volunteering ..........ccccoccveueunnunce 102
The Transformative Experience of Accepting the Other in Volunteering ...........ccccoceeeueceen. 112

DOI: 10.13165/SD-21-19-2-07

Vida Gudzinskiené, Lilita Rimkevicé
Socialinio darbuotojo darbo turinio poky¢iai teikiant paslaugas bendruomeniniuose

vaiky globos namuose vaikams su intelekto ir (ar) psichikos negalia 114

Changes in the Content of Social Work when Providing Services to Children
with Intellectual and (or) Mental Disabilities in Community-Based
Care Homes for Children...... . . .130

DOI: 10.13165/SD-21-19-2-08



(@) ov-nc-no |

. Ly, ISSN 2783-5502 (online)
Uniwersytet P > X
N ! ' \X/roclavttski ;‘SS/A\O% SOCIALINES GEROVES TYRIMAT
MYKOLO ROMERIO 2 u!!u 2  SOCIALINQUIRY
UNIVERSITETAS é"%‘éﬁ» § INTO WELL-BEING

2021, 19(2), p. 6-15.

|. EDUKOLOGLUA
EDUCATION SCIENCE

TESTING THE EFFECT OF PRESCHOOL EDUCATION ON FOURTH
GRADE STUDENTS’ MATHEMATICS ACHIEVEMENT IN THE
TIMSS 2015: THE LITHUANIAN CASE

Prof. dr. Saulé RaiZiené

Institute of Data Science and Digital Technologies
Faculty of Mathematics and Informatics
Vilnius University
Akademijos st. 4, LT-08412 Vilnius, Lithuania
Institute of Psychology
Faculty of Human and Social Studies
Mykolas Romeris University
Ateities st. 20, LT-08303 Vilnius, Lithuania
E-mail: saule.raiziene@fsf.vu.lt

Dr. Laura Ringiené

Institute of Data Science and Digital Technologies
Faculty of Mathematics and Informatics
Vilnius University
Akademijos st. 4, LT-08412 Vilnius, Lithuania
E-mail: laura.ringiene@mif.vu.lt

Prof. dr. Audroné Jakaitiené
Institute of Data Science and Digital Technologies
Faculty of Mathematics and Informatics
Vilnius University
Akademijos st. 4, LT-08412 Vilnius, Lithuania
E-mail: audrone jakaitiene@mf.vu.lt

Submitted on 14 October 2021
Accepted on 8 November 2021

DOI: 10.13165/SD-21-19-2-01

SOCIALINES GEROVES TYRIMAI /
SOCIAL INQUIRY INTO WELL-BEING
© Mykolo Romerio universitetas, 2021

© Mykolas Romeris University, 2021

ISSN 2783-5502 (online)
https://socialines-geroves-tyrimai.mruni.eu
https://social-inquiry-into-well-being.mruni.eu


mailto:laura.ringiene@mif.vu.lt
mailto:audrone.jakaitiene@mf.vu.lt

SOCIALINES GEROVES TYRIMAI 2021 m. Nr. 19(2). Mokslo darbai

Abstract

The Lithuanian education system, along with many others, might address the prob-
lem of educational inequality. One of its strategic educational goals is to narrow the
achievement gap in terms of socioeconomic status (SES) by ensuring equal opportuni-
ties for children from families of different SES backgrounds to optimally develop their
competencies during school years. However, the findings suggest that not only did the
achievement gap between students not narrow, but it significantly widened between 1995
and 2015 - based on the 20-year Trends in International Mathematics and Science Study
(TIMSS). Affordable and high-quality preschool education can be seen as one of the most
effective policies to reduce differences in competence between children from different SES
backgrounds in the early stages of their development. However, the long-lasting effect of
preschool education on academic achievement in elementary school is debated, and these
effects might differ depending on the elementary school environment to which children
are exposed after preschool education. In this study, using Lithuanian data from the
TIMSS 2015, we use 2-level random effects models to examine the links between the
length of preschool education of students and their mathematics achievement in fourth
grade. We ask the following research questions: 1) Is preschool education associated with
students’ mathematics achievement in fourth grade in the TIMSS 2015, after controlling
for the SES of students’ families? 2) What are the compositional and interactional effects,
with respect to preschool education, on student achievement? The TIMSS 2015 results
indicate a significant positive effect of preschool education on mathematics achievement
at the student level. However, the composition of the school based on preschool education
strengthens the relationship within the school between the student’s SES and achieve-
ment. It seems that in Lithuania the problem of educational inequality remains and

should be further addressed.

Keywords: preschool education, mathematics achievement, Trends in International
Mathematics and Science Study (TIMSS).

Introduction

Many educational systems address the problem of educational inequality. Lithuania
is no exception, and one of its strategic educational goals is to narrow the socioeconomic
status (SES) achievement gap by ensuring equal opportunities for children from fami-
lies of different SES backgrounds to optimally develop their competencies during school
years. However, findings suggest that students’ achievement gap did not narrow, instead
significantly widening between 1995 and 2015 based on the 20-year Trends in Interna-
tional Mathematics and Science Study (TIMSS) (Broer, Bai, & Fonseca, 2019). It is criti-
cally important to further examine educational inequality in Lithuania.

The association between SES and students’ academic achievement has been well doc-
umented in the literature; however, research on factors that affect this association is lim-
ited. Affordable and high-quality preschool education could be seen as one of the most
effective policies to reduce differences between the competence of children of different
SES backgrounds in the early stages of development (European Commission/EACEA/
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Eurydice, 2019). Studies have shown that child-teacher relationships play an important
role in children’s cognitive and social development (Yoshikawa et al., 2013). From the
attachment perspective, if children have insecure attachment with their parents, they
tend to be ambivalent towards the exploration of new situations in order to learn new
things about the world. Close, supportive relationships with teachers could provide these
children with the opportunity to develop alternative models of relations with the social
world, ensuring a safe base for exploration (Davis, 2003). However, the long-lasting effect
of preschool education on academic achievement in elementary school is debated (Han,
Connor, & McCormick, 2019), and these effects may differ depending on the elementary
school environment to which children are exposed after preschool education (Ansari &
Pianta, 2018).

In this study, we seek to examine the links between the length of preschool education
of students and their mathematics achievement in fourth grade by using 2-level random
effects models. We ask the following research questions: 1) Is preschool education associ-
ated with students’ mathematics achievement in fourth grade in the TIMSS 2015, after
controlling for the SES of students’ families? 2) What are the compositional and interac-
tional effects, with respect to preschool education, on student achievement?

1. Methodology

Data. This study used Lithuanian data from the international fourth grade TIMSS
study of 2015 (data downloaded from the International Association for the Evaluation of
Educational Achievement (IEA) website in December, 2020). The sample included 4529
fourth-grade Lithuanian students. For analysis, we used all plausible values of mathemat-
ics achievement. The highest level of education of the parent was selected as the indicator
of family SES. Parents were asked how long their child had attended preschool. We re-
coded SES and preschool variables so that higher values indicated a higher level of paren-
tal education and a longer preschool attendance. To evaluate the school compositional
effect, we calculated the average SES and preschool education in each school, referred to
as SchoolSES and SchoolPRE.

Analysis. We ran seven 2-level random effects models with Mplus version 8.3. The
dependent variable was mathematics achievement (all plausible values, ASMMATO1 -
ASMMATO5). Independent variables at the student level were the preschool educa-
tion of the individual student (ASDHAPS, further, preschool) and family SES (ASD-
HEDUP). Within the school level, independent variables were the school’s means of
preschool education of the students and SES. The null model allows for the mathemat-
ics achievement variance decomposition between the individual level and the context
(school) level to be observed. Model 1 is a random intercepts model with individual-
level preschool and SES predictors. Model 2 is a random intercepts model with pre-
school and SES predictors within the individual and school levels. Model 3 is a random
slope model for SES with the preschool predictor at the individual and school levels.
Model 4 is a random slope model for preschool and SES with school-level predictors
(preschool, SES). Model 5 is a random slope model for SES with SES and preschool
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predictors at the individual and school levels, and with the effect of the cross-level
interaction of school preschool education on the effect of mathematics achievement
within the school on the SES. Model 6 is a random slope model for SES with the stu-
dent and school predictors, and with two (school preschool education and school SES)
cross-level interactions. Model 7 is a random slope model for preschool education and
SES with the school-level predictors (preschool and SES), and with two (school pre-
school education and school SES) cross-level interactions. The most suitable model was
selected according to the lowest values of the AIC and BIC indices.

We applied grand mean centering in the models, which subtracts the whole sam-
ple mean from each observation. Different weights were also used at the student and
school levels. Student-level weights were constructed from student and class weighting
factors (WGTFAC3, WGTFACT?2) and response adjustments (WGTAD]3, WGTAD]J2).
School-level weights were constructed from the school weighting factor (WGTFACI)
and response adjustment (WGTADJ1).

2. Results

The descriptive statistics of student-level variables in the Lithuanian TIMSS 2015
data are presented in Table 1. The results show that one third of Lithuanian students who
participated in the TIMSS 2015 were from families where parents had a university educa-
tion, and another third of students were from families where parents had post-secondary
but not university education. Only 12% of participants came from families where parents
had not been involved in education after school. Regarding the preschool education of
the students, only 5% of participants had not attended preschool education. Of those
who had attended preschool education, the majority (58.2%) had attended for three or
more years, with fewer participants attending preschool for two years or one year - 6.8%
and 16.6%, respectively.

As not all parents provided information about their highest educational level and
the preschool attendance of their child, 15.4% of values were missing for family SES and
13.8% for preschool education. Participants who had missing values were excluded from
further analysis.

Table 1. Descriptive statistics of student-level variables in the Lithuanian TIMSS 2015

Sample 4529
Gender 50% girls
Average mathematics achievement 535.34

SES (parents’ highest education level)

University or higher | 1566 (36.7%)
Post-secondary, but not university | 1679 (35.9%)
Upper secondary | 356 (7.6%)
Lower secondary | 155 (3.9%)
Some primary, lower secondary, or no school | 17 (0.5%)
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Missing | 756 (15.4%)

Students’ preschool attendance

Did not attend | 207 (4.6%)
1 year or less | 753 (16.6%)
2 years | 310 (6.8%)
3 years or more | 2636 (58.2%)
Missing | 623 (13.8%)

The results of the 2-level random effects models are presented in Table 2. The re-
sults of the null model indicate that the differences between schools explain 24.6% of the
variation in the mathematics achievement of fourth grade students. This reveals that the
achievement of students in mathematics is at least partially related to the school in which
the students are enrolled, which is in line with the results of PISA studies (Brunner,
Keller, Wenger, Fischbach, & Liidtke, 2018). This between-school variance can reflect
schools’ differences in student composition based on their socio-economic background
or other characteristics, and/or can be attributed to the institutional characteristics and
policies of schools (OECD, 2006).

Table 2. The results of 2-level random effects models in the Lithuanian TIMSS 2015

NULL Model1 |Model2 [Model3 |Model4 |Model5 |[Model6 [Model7

Observations  |4529 3759 3759 3759 3759 3759 3759 3759

520.3647** |523.091*** |524.498*** 524,237 |524.138¥** |522.212*** |521.697*** [521.655***
(3.804)!  [(4.017) (3.022) (2.902) (2.902) (2.962) (2.96) (2.965)

Intercept

Student-level

not esti-  [21.191%%* [21.185***

SES mated (2.259) (2.26) random |random |random |random [random

Preschool not esti-  |3.2* 3.256* 3.171° random 3.45* 3.436* random
mated (1.694) (1.665) (1.678) (1.668) (1.67)

Variance

3975.311*%%(3724.7537|3726.393***(3703.015*** |3678.443*(3693.943***3698.513**|3675.357***

/ Residual (135.448) |(142.814) |(144.413) |(147.607) |(158.128) |(147.364) |(148.116) [(157.11)

variance

School-level

not esti- |notesti- [21.325* 21.734* 21.519* 19.314~  [20.484* 20.344*
mated mated (10.096)  [(10.137) |(10.146)  |(9.921) (9.456) (9.463)

notesti- |notesti- [19.447*  [19.758*  [20.121%  [24.312%¢ [22.948** [23.214**
mated  |mated  |(9.868)  |(9.49) (9.345)  |(8.919)  |(8.463)  [(8.412)

SES MEAN not esti-  [notesti- [notesti- [21.16***  |21.14%*  |20.734** [21.1297%* |20.984***

SchoolSES

SchoolPRE

SLOPE mated mated mated (2.278) (2.28) (2.254) (2.356) (2.338)
Preschool notesti-  [not esti-  [not esti- 3.243 3.535%
MEAN SLOPE |mated ~ |mated  |mated | X¢4 (1727)  |fixed fixed (1.726)

SES SLOPE not esti-  |notesti- |notesti- |46.976 41.531 28.978 20.565 14.211
VARIANCE |mated mated mated (68.392) |(67.044) |(46.083) |(50.813) [(51.836)

Preschool
not esti- |notesti- |not esti- 33.179 32.891
SALI%); VAR | tted  |mated  |mated  |X€9 (44.266) |fxed fixed (44.672)
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NULL Model1 [Model2 |[Model3 |Model4 |Model5 |Model6 [Model7
CROSS-LEVEL
INTERAC-
TION . . . . .
(SchoolPRE not esti-  [notesti- |notesti- [notesti- |not esti- 14.678* 12.133 12.07
predicts slope of, mated mated mated mated mated (6.63) (7.959) (7.922)
achievement on
SES)
CROSS-LE-
VEL INTE-
?Sé}?:oll(s)li not esti-  |notesti- |notesti- |notesti- |[notesti- |notesti- |3.976 3.868
predicts slope mated mated mated mated mated mated (4.032) (4.079)
of achievement
on SES)
X:ggﬁ:f I 1373709+ 1478.418°+| 605,631+ (581351 [574.92*  [564.918"* [562.021%* [556.082+%*
variance (159.794) |(185.292) |(123.888) |[(117.512) ((115.293) [(110.617) ((108.877) |(106.525)
AIC 50896.728 |42067.637 [41893.783 [41893.681 |41893.835 |41871.896 (41872.519 (41872.583
BIC 50915.982 [42098.797 |41937.406 |41943.537 (41949.922 |41927.983 (41934.838 [41941.134
Number of free
parameters 5 7 8 9 9 10 11
R2 within - 0.068 0.095 - - - - -
R2 between - - 0.364 - - - - -
ICC f h
aftiejsn'gtt 0.246 0.261 0.180 0180  [0.180 0.180 0.180 0.180

Notes: Standard errors shown in parentheses. ***p < 0.001, **p < 0.01, *p < 0.05; *p < 0.1; School-
SES - school mean of SES; SchoolPRE - school mean of preschool education.

Model comparison based on AIC and BIC values shows that the random slope
model for SES with student-level preschool and school-level SES and preschool predic-
tors, and with preschool cross-level interaction (model 5), is best suited to explaining
mathematics achievement in the TIMSS 2015. The results show that preschool educa-
tion is positively associated with mathematics achievement at the student and school
level. This means that there are compositional effects based on preschool education on
individual mathematics achievement in addition to the individual effects. In addition,
we see the positive effect of the school preschool cross-level interaction effect on stu-
dent SES and the mathematics achievement slope. This reflects the notion that school
composition based on preschool education strengthens the within-school relationship
between student SES and achievement.

Conclusions

Based on secondary data from the Lithuanian TIMSS 2015 results, we can ob-
serve the significant positive effect of preschool education on mathematics achieve-
ment at the student and school levels. This allows us to conclude that longer preschool
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education could be associated with higher academic achievement in primary school.
A significant compositional effect regarding preschool education also shows that the
collective school capital that occurs when many children attended longer preschool
education contributes to achievement, on top of the individual effect. It seems that it
is useful to have a longer preschool education period and to ensure that all children
have the opportunity to participate in preschool education because if there were many
students at school with a longer preschool education, this would have an additional
effect on achievement.

However, contrary to our expectations, the cross-level interaction effect based on
preschool education was positive with regards to the individual SES-achievement slope.
It seems that if many students at the school have a longer preschool education, a stu-
dent with low SES benefits less from the joint school capital than other students. Conse-
quently, we can conclude that it is critically important in Lithuania to discuss the policy
of compulsory primary education. Besides this, issues of the SES achievement gap should
be further addressed.
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TESTING THE EFFECT OF PRESCHOOL EDUCATION ON FOURTH
GRADE STUDENTS’ MATHEMATICS ACHIEVEMENT IN THE
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Summary

The Lithuanian education system, along with many others, might address the problem
of educational inequality. One of its strategic educational goals is to narrow the achieve-
ment gap in terms of socioeconomic status (SES) by ensuring equal opportunities for chil-
dren from families of different SES backgrounds to optimally develop their competencies
during school years. However, the findings suggest that not only did the achievement gap
between students not narrow, but it significantly widened between 1995 and 2015 - based
on the 20-year trend in International Mathematics and Science Study (TIMSS) (Broer, Bai,
& Fonseca, 2019). Affordable and high-quality preschool education can be seen as one of
the most effective policies to reduce differences in competence between children from dif-
ferent SES backgrounds in the early stages of their development (European Commission/
EACEA/Eurydice, 2019). However, the long-lasting effect of preschool education on aca-
demic achievement in elementary school is debated, and these effects might differ depend-
ing on the elementary school environment to which children are exposed after preschool
education (Ansari & Pianta, 2018). In this study, using Lithuanian data from the TIMSS
2015, we use 2-level random effects models to examine the links between the length of
preschool education of students and their mathematics achievement in fourth grade. We
ask the following research questions: 1) Is preschool education associated with students’
mathematics achievement in fourth grade in the TIMSS 2015, after controlling for the SES
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of students’ families? 2) What are the compositional and interactional effects, with respect
to preschool education, on student achievement? The sample included 4529 fourth-grade
Lithuanian students. For the analysis, we used all plausible values of mathematics achieve-
ment. The highest level of education of the parent was selected as the family SES indicator,
and parents were asked how long their child had attended preschool. We ran seven 2-level
random effects models with Mplus version 8.3. The dependent variable was mathematics
achievement (all plausible variables), and independent variables within the student level
were the preschool education of the individual student (further, preschool) and their SES.
Within the school level, the independent variables were the school’s means of preschool
education of students and SES. The results of the null model indicate that the differences
between schools explain 24.6% of the variation in the mathematics achievement of fourth
grade students. Model comparison based on AIC and BIC values shows that the random
slope model for SES with student-level preschool and school-level SES and preschool predic-
tors, and with preschool cross-level interaction, (model 5) is the best suited to explaining
mathematics achievement in the TIMSS 2015. The results indicate a significant positive
effect of preschool education on mathematics achievement at the student and school levels.
Longer preschool education is associated with higher academic achievement in primary
school. In addition, a significant compositional effect regarding preschool education shows
that collective school capital that occurs when many children attend preschool education
for a longer time contributes to achievement, on top of its individual effect. However, the
composition of the school based on preschool education strengthens the relationship within
the school between the SES of students and their achievement level. Contrary to our ex-
pectations, it seems that if many students in the school attend preschool education for a
longer time, a student with low SES derives less benefit from the joint school capital than
other students. Based on these results, we can recommend the introduction of compulsory
preschool education in Lithuania, as this policy might ensure the accessibility of preschool
education to all children. In addition, our results show that there is a problem of educa-
tional inequality in Lithuania. The issue of the SES achievement gap needs to be further
addressed in Lithuania, as the 2015 results show that in the cases of certain students and
certain school conditions, preschool education not only did not narrow the SES achieve-
ment gap, but even strengthened it.

Keywords: preschool education, mathematics achievement, Trends in International
Mathematics and Science Study (TIMSS).



SOCIALINES GEROVES TYRIMAI 2021 m. Nr. 19(2). Mokslo darbai

15

Saulé Raiziené, PhD in Social Sciences (Psychology), chief researcher at the Institute of Data
Science and Digital Technologies at the Faculty of Mathematics and Informatics at Vilnius University, and
a professor at the Institute of Psychology at the Faculty of Human and Social Studies at Mykolas Romeris
University. Research areas: students’ academic motivation and effective teaching strategies.

Laura Ringiené, PhD in Technological Sciences (Informatics Engineering), specialist at the
Institute of Data Science and Digital Technologies at the Faculty of Mathematics and Informatics at
Vilnius University. Research areas: big data and data mining.

Audroné Jakaitiené, PhD in Physical Sciences (Informatics), professor and chief researcher at
the Institute of Data Science and Digital Technologies at the Faculty of Mathematics and Informatics at
Vilnius University. Research areas: analytics of social, physical and biomedical data.



(@) ov-nc-no |

. G, ISSN 2783-5502 (online)
Uniwersytet P > X
N ! ' \X/roclavttski g‘SS/A\OC’(&, SOCIALINES GEROVES TYRIMAT
MYKOLO ROMERIO 2 u!!u 2  SOCIALINQUIRY
UNIVERSITETAS %,;;311“&" INTO WELL-BEING

2021, 19(2), p. 16-36.

VAIKY DIENOS CENTRUS LANKANCIY PAAUGLIY TEISES
DALYVAUTI PRIIMANT SPRENDIMUS KONTEKSTO IR LYGMENUY
VERTINIMAS

Prof. dr. Vida Gudzinskiené

Mykolo Romerio universitetas
Zmogaus ir visuomenés studijy fakultetas
Edukologijos ir socialinio darbo institutas
Ateities g. 20, LT-08303 Vilnius, Lietuva

Telefonas 8 5271 4716
Elektroninis pastas: vida.gudzinskiene@mruni.eu

Gitana Guziené

VO ,,Gelbékit vaikus®
L. Giros g. 84-1, LT-06316 Vilnius, Lietuva
Telefonas 8 647 86335
Elektroninis pastas: gitanasadauskaite335@gmail.com

Pateikta 2021 m. spalio 5 d.
Parengta spausdinti 2021 m. lapkricio 8 d.

DOI: 10.13165/SD-21-19-2-02

Anotacija

Straipsnio tikslas - jvertinti vaiky dienos centrus lankanciy paaugliy teisés dalyvauti
priimant sprendimus priémime praktiskai realizuojant kontekstg ir lygmenis. Siekiant
iSnagrinéti teorinius vaiky dienos centrus lankanciy paaugliy teisés dalyvauti priimant
sprendimus jgyvendinimo aspektus, taikyti mokslinés literatiiros analizés, lyginamosios
analizés, apibendrinimo metodai. Teorinés analizés rezultatai atskleidé vaiky dienos cen-
trus lankanciy paaugliy teisés dalyvauti priimant sprendimus kontekstqg struktiriniu po-
Zitiriu ir tokio dalyvavimo lygmenis Zvelgiant per procesing pozicijg. Nustatyta, kad vaiky
dalyvavimo teisés kontekstas susideda is socialinio lygmens ir dalyvavimo temos. Dalyva-
vimas gali prasidéti net ir minimaliomis teis¢ jgyvendinanciy subjekty pastangomis — is-
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klausymu, informavimu, konsultavimu, nors labiausiai teisé realizuojama tada, kai vaikas
pats priima sprendimgq ir prisiima uZ jj atsakomybe.

Salyje veikiancius vaiky dienos centrus lankanciy paaugliy teisés dalyvauti priimant
sprendimus jgyvendinimo jvertinimui taikyti anketinés apklausos, aprasomosios statisti-
kos, statistinés analizés metodai. Siekiant jvertinti subjektyvy paaugliy poZiurj j jy daly-
vavimo priimant sprendimus teisés jgyvendinimg vaiky dienos centro aplinkoje, 2021 m.
sausio ir vasario meén. atlikta 130 organizacijos ,,Gelbékit vaikus® vaiky dienos centrus
lankanciy 12-18 mety amZiaus paaugliy anketiné apklausa, kurios rezultatai parodé, kad
dalyvavimo priimant sprendimus teisé silpniausiai jgyvendinama Seimoje. Nustacius, kad
vaiky dalyvavimo priimant sprendimus teisé prasciausiai jgyvendinama artimiausioje vai-
ko aplinkoje - Seimoje, jZvelgtinas aiskus koregavimo poreikis.

Paaugliy dalyvavimo priimant sprendimus teisés realizavimo skirtingose aplinkose
svarba stipréja paaugliams pereinant is ankstyvosios j vélyvosios paauglysteés etapg. Visuo-
se lygiuose faktinis dalyvavimas priimant sprendimus virsija paaugliy litkes¢ius. Nustaty-
ta, kad paaugliai vaiky dienos centruose turi galimybiy dalyvauti ir dalyvauja priimant
sprendimus. Dalyvavimo teisés jgyvendinimo svarbiausias ir geriausiai vertinamas lygmuo
nustatytas isklausant vaikg. Kaip mazZiausiai svarby ir silpniausiai patiriamg dalyvavimo
teisés jgyvendinimo lygj paaugliai jvardijo sprendimy priémimo galios ir atsakomybés su-
teikimo lygj.

Reiksminiai Zodziai: dalyvavimas, sprendimy priémimas, vaikas, paauglys, vaiky die-
nos centras, Seima.

Jvadas

Vaiko teisé dalyvauti priimant sprendimus yra jtvirtinta Jungtiniy Tauty Vaiko teisiy
konvencijos (1995) 12 straipsnyje, kuriame nurodyta, kad ,,valstybés dalyvés garantuoja
vaikui, sugebanc¢iam suformuluoti savo pazitras, teise laisvai jas reiksti visais jj lie¢ian-
¢iais klausimais; be to, vaiko paziGroms, atsizvelgiant j jo amziy ir branduma, skiriama
daug démesio. Todél vaikui butinai suteikiama galimybé buti isklausytam bet kokio jj
lie¢iancio teisminio ar administracinio nagrinéjimo metu tiesiogiai arba per atstova ar
atitinkama organg nacionaliniy jstatymy numatyta tvarka®“.

Vaiko dalyvavimas priimant sprendimus - tai 1) pakankamas ir tinkamas vaiko ar
paauglio informavimas apie jo galimybes dalyvauti sprendimy priémimo procese; 2) ga-
limybiy vaikui ar paaugliui laisvai isreiksti savo poziirj sudarymas; 3) vaiko ar paauglio
poziiiris, darantis jtakos sprendimui (Bessell, 2011, p. 497). Si teisé — tai konstruktas,
sudarytas i$ keturiy pagrindiniy elementy: tikslo, konteksto, bido ir suinteresuoty saliy
(Herbots & Put, 2015). Dalyvavimo teisés esmé tokia, kad kiekvienas vaikas turi savo
nuomong ir ja gali reiksti dél su juo susijusiy klausimy. Svarbu, kad j vaiko nuomone
baty tinkamai atsizvelgta pagal jo amziy ir branda. Vaikams privaloma suteikti galimybe
bati isklausytiems visuose su jais susijusiuose procesuose. Vaiky dalyvavimo tikslas néra
toks, kad vaikai visada dalyvauty visapusiskai, bet toks, kad kiekvienas vaikas turéty gali-
mybe pasirinkti kuo jvairesnj ir didesnj dalyvavimo lygj, atitinkantj jo galimybes. Vaiko
teisé dalyvauti priimant sprendimus yra sudétiné vaiko gerovés ir vaiko socialiniy teisiy
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dalis. Sios teisés jgyvendinimas, anot A. Franklin ir P. Sloper (2009), tapo politiniu prio-
ritetu, o ir patys vaikai ,entuziastingai rodo norg bati jtraukti (Hurd, 2011, p. 321). Tai
yra butinas Zingsnis siekiant pagarbesnio ir prasmingesnio vaiky jsitraukimo (Lundy,
2018).

Nepaisant pastangy uztikrinti vaiky teise dalyvauti priimant sprendimus, kai kuriose
srityse jtraukti vaikus j §j procesa pavyksta itin sunkiai. Problemy kyla tada, kai vaiky tei-
se dalyvauti priimant sprendimus siekiama jgyvendinti ne namy aplinkoje. PavyzdZiui,
»sveikatos sritis laikytina itin problemine, kadangi vaikai yra retai jtraukiami j sprendi-
my priémimo proces, jiems daznai tenka labai silpna pozicija sveikatos priezitros js-
taigose® (Coyne, 2008, p. 273). Vaiky dalyvavimo sprendimy priémimo procese teisé ne
visada jgyvendinama ir teismuose. LR Vaiko teisiy apsaugos kontrolieriaus 2019 mety
ataskaitoje (2020, p. 78) nurodyta, kad ,,vaiko nuomoné ne visada yra isklausoma ir teis-
muose®. Anot S. Bessell (2011, p. 498), ,ne namy aplinkoje dauguma paaugliy jauciasi
taip, kad jie visiSkai neturi jokiy galimybiy dalyvauti priimant svarbius sprendimus, su-
sijusius su jy gyvenimu®. Nors paaugliams sudaromos salygos dalyvauti susitikimuose,
kuriuose sprendimai aptariami, dalyvavimas pagal tikraja Sios teisés reiksme — neuztik-
rinamas. Tikétina, kad su $ia problema susiduriama ir vaiky dienos centruose. Siekiant
nustatyti problemos mastg ir koregavimo galimybes, batini teoriniai ir empiriniai $ios
srities tyrinéjimai.

Vaiko teisiy kontekste vis daugiau démesio nuo XX a. 9-o0jo desimtmecio skiriama
vaiko teisei dalyvauti priimant sprendimus (Hultman et al., 2019). UZsienio $aliy moks-
lininkai daug démesio skyré jvairiai vaiky dalyvavimo teisés realizavimo aplinkai, siste-
moms: $eimai (Cashmore & Parkinson, 2008; Heimer et al., 2018), sveikatos priezitrai
(Runeson et al., 2001; Coyne, 2008; Barry, 2014; Coyne, 2014; Grootens-Wiegers et al.,
2017; Grootens-Wiegers et al., 2018; Olszewski & Goldkind, 2018; Yamaji et al., 2020;
McPherson et al., 2021), institucinei globai (Bessell, 2011; Brummelaar et al., 2018; Vosz
et al., 2020), Svietimui (Laevers & Declercq, 2018), vaiky teisiy apsaugai (Odinokova &
Rusakova), miesto erdviy planavimui (Manouchehri & Burns, 2021). Seimos aplinkoje
nagrinéti vaiky dalyvavimo sprendimy klausimai tévy skyryby atveju (Cashmore & Par-
kinson, 2008). Svedijos sveikatos prieziiiros sektoriuje atlikty vaiky dalyvavimo priimant
sprendimus teisés tyrimy, jvertinusiy sveikatos prieziaros specialisty pozitrj, rezultatai
(Runeson et al., 2001) i$ryskino veiksnius, kurie lemia vaiky dalyvavimg priimant spren-
dimus. Siuos veiksnius autoriai suskirsté i Sesias grupes: vaiko protestas, vaiko amZius ir
branda, tévy vaidmuo, darbuotojy poziiris, laikas, alternatyviy problemos sprendimy
galimybés. Minéto tyrimo duomenimis, ,,kai kuriais atvejais vaikai gali daryti jtaka savo
situacijai, tac¢iau vaiky dalyvavimo sprendimy priémime teisé labai daznai ir pazeidzia-
ma“ (Runeson et al., 2001, p. 70). Sveikatos priezitros srityje, kaip rodo Airijoje atlikty
tyrimy rezultatai, dalyvavimo priimant sprendimus teisés jgyvendinimo problemos ne-
iSvengiamai paliecia vaikus, paauglius, tévus, sveikatos prieziaros specialistus (Coyne,
2014). Svietimo sistemoje taip pat kyla vaiky dalyvavimo teisés jgyvendinimo i3stkiy.
Belgijos patirtis rodo, kad $ie i$sukiai kyla dél poreikio siekti vaiky gerovés ir jtrauki-
mo jgyvendinant vaiky dalyvavimo teis¢ (Laevers & Delercq, 2018). Lietuvoje vaiky ir
paaugliy teisé dalyvauti priimant sprendimus iki $iol nagrinéta kity, platesniy tyrimo
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objekty kontekste. B. Kairiené ir R. Ziemiené (2007, p. 47), tyrinédamos vaiko teisiy jgy-
vendinimo ypatumus Lietuvos $eimose, akcentavo pagarbos vaiko pazitiroms principa,
kuris apibréZiamas kaip ,,vaiko aktyvumas dalyvaujant priimant sprendimus su juo su-
sijusiais klausimais“. Vaiko dalyvavimo teisés svarba aktualizuota ir nagrinéjant vaiko
teisinj statusa, ir jo jgyvendinimo problemas (Kairiené, 2012). Minimaliai nagrinétas ir
vaiky dalyvavimo teisés jgyvendinimas ikimokyklinio ugdymo institucijose (Glebuvie-
né & Tarasoniené, 2003). V. Gudzinskienés ir kity (2016) tyrime vaiky dienos centrai
pateikti kaip potenciali vaiky teisiy jgyvendinimo aplinka, ta¢iau nuodugnesniy jzvalgy
dél dalyvavimo priimant sprendimus teisés realizavimo pasigendama. Nepavyko ras-
ti mokslinés literataros, kurioje dalyvavimo priimant sprendimus teisé¢ baty nukreipta
iSimtinai j paauglius kaip j $ios teisés subjektus ir specifine $ios paaugliy teisés raiskos
aplinkg - vaiky dienos centrus. Uzsienio $aliy mokslininky jdirbio paaugliy dalyvavimo
priimant sprendimus teisés srityje taip pat nepavyko aptikti.

Tyrimo problema: néra moksliskai pagristy duomeny, kaip realizuojama paaugliy
dalyvavimo teisé priimant su jais susijusius ir jiems svarbius sprendimus vaiky dienos
centruose. Tad $iame straipsnyje sprendziama problema formuluojama tokiu klausimu:
kaip jgyvendinama paaugliy dalyvavimo teisé priimant su jais susijusius ir jiems svarbius
sprendimus vaiky dienos centruose? Tikimasi, kad $ios problemos sprendimas suteiks
prielaidy moksla praturtinti naujomis ziniomis apie vaiko dalyvavimo reigkinj, jo kon-
teksta ir lygius.

Tyrimo objektas - paaugliy teisés dalyvauti priimant sprendimus jgyvendinimas
vaiky dienos centruose siekiant geriausiy vaiko interesy.

Straipsnio tikslas - jvertinti vaiky dienos centrus lankanciy paaugliy teisés dalyvauti
priimant sprendimus konteksto ir lygmeny praktinj realizavima.

Tyrimo metodai. Atliekant teorine analize taikyti mokslinés literataros analizés, api-
bendrinimo metodai. Empirinio tyrimo duomenys surinkti anketinés apklausos metodu.
Tyrimo duomenys nagrinéti aprasomosios statistikos, statistinés analizés metodais.

1. Vaiky dalyvavimo teisés kontekstas

Vaiky dalyvavimas gali skirtis priklausomai nuo konteksto. Konteksto analizé su-
teikia aiSkumo apie tai, kur ir kokioje veikloje, kokiose situacijose jgyvendinamas da-
lyvavimas. Nagrinéjant vaiky dalyvavimo teisés konteksta, K. Herbots ir J. Put (2015)
rekomenduoja nagrinéti du esminius aspektus: socialinj lygmenj ir dalyvavimo tema.

Socialinis lygmuo daZniausiai nusakomas mikro, mezo ar makrosistemy lygiais. Mi-
krosistema - tai vaiko rysiai su jo pacia artimiausia aplinka. Makrosistema funkcionuoja
uz individualiy atvejy riby ir Zymi institucine tvarka tam tikroje (sub)kultaroje. Tarp mi-
néty dviejy lygiy yra mezosistema (Herbots & Put, 2015). Socialinio lygmens kontekste
vaiky dalyvavimo teisé gali buti jgyvendinama jvairioje aplinkoje (zr. 1 pav.).

Vaiky dalyvavimo teisé¢ gali buti realizuojama Seimoje (Kairiené & Ziemieng, 2007;
Cashmore & Parkinson, 2008; Hurd, 2011; Kairiené, 2013; Ziobiené, 2017), $vietimo ins-
titucijose (Glebuviené & Tarasoniené, 2003; Hurd, 2011), sveikatos priezitiros instituci-
jose (Runeson et al., 2001; Coyne, 2008; Barry, 2014; Coyne, 2014), socialines paslaugas
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teikianciose institucijose (Franklin & Sloper, 2009), vaiky dienos centruose (GudzZins-
kiené et al., 2016). Be minétos aplinkos, vaiky dalyvavimas galimas ir bendruomeninio
lygmens institucijose (pavyzdziui, kaimyny asociacijose, institucinése programose, ne-
formaliose grupése, kultarinése grupése), vieSojoje politikoje (forumuose, tarybose), vi-
suomenéje (rinkimuose, Ziniasklaidoje) (Hurd, 2011).

Aplinka |
Sei- Svietimo Sveikatos Socialiniy Bendruome- Viesoji Visuomené
— institucijos priezitiros paslaugy ninio lygmens| | politika
institucijos teikimo institucijos
institucijos
Tkimokyk- Gydymo Nejgaliy Kaimyny __,}Fommai| -»I Rinkimai |
linio jstaigos vaiky | ™| asociacijos
ugdymo globos Tarybos Ziniasklai-
istaigos Sveikatos institucijos Institucinés —’|—, > da
politika - programos
Mokyklos formuojancios Vaiky =
institucijos dienos N Neforma-
centrai lios grupés
Kultirines
programos

1 pav. Vaiky dalyvavimo teisés jgyvendinimo aplinka

Fig. 1. Environments for the implementation of children’s right to participate

Saltinis: sudaryta darbo autoriy pagal Runeson et al., 2001; Glebuviené & Tarasoniené, 2003;
Kairiené & Ziemiené, 2007; Cashmore & Parkinson, 2008; Coyne, 2008; Franklin & Sloper,
2009; Hurd, 2011; Kairiené, 2013; Coyne, 2014; GudZinskiené et al., 2016; Ziobiené, 2017.

Pagrindiné institucija, ,,kuri savo struktira ir funkcionavimu gali geriausiai uztikrinti
vaiko teisiy jgyvendinima, yra Seima“ (Kairiené & Ziemiené, 2007, p. 43). Tad nekyla
abejoniy, kad pati svarbiausia vaiky dalyvavimo teisés jgyvendinimo aplinka yra $eima.
Mokslininkai mini jvairias vaiky dalyvavimo teisés realizavimo Seimoje situacijas: sky-
ryby atvejus (Cashmore & Parkinson, 2008), formuojant $eimos kompetencijas (Hurd,
2011), vykdant prevencine agresyvaus tévy elgesio su savo vaikais veikla (Kairiené, 2013).

Vaiky dalyvavimo teisé turi bati realizuojama ir svietimo institucijose (Glebuviené &
Tarasoniené, 2003; Hurd, 2011). A. J. Hurd (2011) teigimu, ,svarbu skatinti, kad jauni
zmonés tapty aktyviais savo $vietimo dalyviais, taip pat savo asmeninio mokymosi ver-
tintojais“ (Hurd, 2011, p. 16).

Dar viena svarbi vaiky dalyvavimo teisés jgyvendinimo aplinka yra socialiniy pas-
laugy teikimo institucijos (nejgaliy vaiky globos institucijos, vaiky dienos centrai ir kt.).
A.J. Hurd (2011, p. 16) teigimu, ,,vaikus batina skatinti dalyvauti kuriant, diegiant ir ge-
rinant paslaugas, kad jos labiau atitikty didesnés dalies vaiky poreikius“. Taip vaiky da-
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lyvavimas sudaryty prielaidy ne tik tobulinti asmeniskai tam vaikui teikiamas paslaugas,
bet ir teikty bendruomeninés naudos. Abejoniy dél vaiky dalyvavimo socialiniy paslaugy
teikimo institucijose nekyla, tac¢iau jgyvendinant tai praktiskai susiduriama su klititimis,
nes i§ esmés pati socialiniy paslaugy teikimo institucijy aplinka néra pritaikyta tiesiogi-
niam vaiky dalyvavimui (Sanders & Mace, 2006).

Vaiky dienos centruose taip pat turi bati uztikrinamos vaiky teisés. V. Gudzinskiené
ir kt. (2016, p. 210) nurodo, kad ,,vaiky dienos centrus dazniausiai lanko vaikai patirian-
tys socialines rizikas. Vienas i$ vaiky dienos centry veiklos tiksly, teikiant pagalbg vaikui
ir jo Seimai, — uztikrinti vaiko teises“. Vaiky dienos centruose daugiausia démesio yra
skiriama mokyklinio amziaus vaikams, augantiems nedarniose, tinkamy gyvenimo saly-
gy stokojanciose $eimose (Indrasiené & Slapeliené, 2007; Gudzinskiené et al., 2017). Tai
reiskia, kad vaiky dienos centruose koncentruojamasi butent j sunkumy patirianciose
$eimose auganciy vaiky teisiy jgyvendinima. Kadangi vaiky dalyvavimo teisé yra viena
i$ vaiky teisiy, tai reiskia, kad minétoji teisé vaiky dienos centruose turi potencialg buti
jgyvendinama. T. Venninen ir kt. (2014) teigimu, dalyvavima skatinanti aplinka vaiky
dienos centruose reik§mingai prisideda prie vaiky teisiy jgyvendinimo.

2016 m. atlikto tyrimo duomenimis, ,,dienos centrai, organizuodami edukacines ir so-
ciokultirines veiklas, prisideda prie vaiky teisés j Svietima ir ugdyma(si), teisés i laisvalaiki,
teisés j kulttrine veikla, teisés j poilsj bei teisés buti nediskriminuojamam jgyvendinimo®
(Gudzinskiené et al., 2016, p. 209). Nors kitos teisés yra minimos, dalyvavimo teisé Siame
kontekste neminima. Anot I. Eskytés (2008), socialinés rizikos veiksniy patirianc¢iy $eimy
vaikai, kurie lanko dienos centrus, neretai neturi galimybiy dalyvauti. T. Venninen ir kt.
(2014), atlike mokslinés literatiros analize, patvirtina, kad ugdymo personalas j vaiky da-
lyvavimo teise Zvelgia nepakankamai rimtai, neskatina jy jsitraukti j sprendimy priémima.
V. Indrasienés ir E. Slapelienés (2007) atlikto tyrimo rezultatai pateikia minimaliy jro-
dymy apie dalyvavimo teisés jgyvendinimg vaiky dienos centruose. Autorés, remdamosi
vaiky pozitrio j jy lankomus vaiky dienos centrus tyrimo rezultatais, nurodo, kad 92 proc.
vaiky yra tikri, kad vaiky dienos centruose auklétojos juos isklauso. Tokie tyrimo rezulta-
tai sudaro prielaidy tikétis, kad vaiky dienos centruose realizuojamas bent jau pradinis da-
lyvavimo teisés lygmuo. Apzvelgus moksling literatiirg tampa aisku, kad siekiant nustatyti,
kaip vaiky dienos centruose realizuojama paaugliy teisé dalyvauti priimant sprendimus,
ypac aukstesniuose dalyvavimo lygmenyse, batini papildomi empiriniai tyrimai.

Dalyvavimo tema - tai pagrindinés problemos ar sritys, kuriose vyksta dalyvavi-
mas. Vaiky dalyvavimas gali bati susijes su $eimos, mokyklos, sveikatos, vaiky globos,
paaugliy teisingumo ir kitus klausimus. Anot K. Herbots ir J. Put (2015, p. 159), pagal
reik§me dalyvavimo temos gali sietis su dalyvavimu nuo kasdieniy pasirinkimy iki zy-
miai svarbesniy sprendimy ar nuo status quo sprendimy iki Zymiai daugiau lemianciy.
Kaip parodé S. Bessell (2011) atlikto jaunimo dalyvavimo priimant sprendimus teisés
jigyvendinimo ne namy aplinkoje tyrimo rezultatai, paaugliai nori dalyvauti labai jvai-
riuose sprendimuose, tiesiogiai susijusiuose su jy gyvenimu. Minéti gana platis kon-
tekstai: bendroji $vietimo sistema, dalykai, kuriy mokomasi mokyklose, bendruome-
ninés paslaugos, gyvenamoji vieta ir net miesto planavimas. Sis platusis kontekstas yra
svarbus, kadangi tai reiskia, jog paaugliai nori isreiksti savo pozicija. M. Vosz ir kt.
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(2020), nagrinéje jaunimo dalyvavima, kai priimami su jy globa susij¢ sprendimai, mini
tokias dalyvavimo temas: globos inicijavimas, sprendimy priémimas teisme, atvejo pla-
navimas ir perzitira, mokyklos parinkimas, kontaktavimas su $eima ir broliais, seserimis,
kultarinés veiklos planavimas, globos pabaiga.

Atlikta vaiky dalyvavimo teisés konteksto analizé atskleidé, kad konteksta tikslinga
nagrinéti jvertinant socialinj lygmenj ir dalyvavimo temga. Socialinis lygmuo - tai sistemy
lygiai, aplinka. Socialinio lygmens kontekste vaiky dalyvavimo teisés jgyvendinimas gali
vykti mikro, mezo ar makrolygyje funkcionuojanciose institucijose: $eimoje, $vietimo
institucijose, sveikatos priezitros institucijose, socialiniy paslaugy teikimo institucijose,
bendruomeninio lygmens institucijose, viesojoje politikoje, visuomenéje. Priklausomai
nuo vaiky dalyvavimo teisés aplinkos, galimos skirtingos dalyvavimo temos, kurias deta-
lizuoja sritys, problemos, kylancios dél kasdieniy pasirinkimy ar sprendimuy, kurie vaikui
turi Zymiai didesnés reiksmés.

2. Vaiky dalyvavimo teisés lygis

Uzsienio $aliy mokslinéje literataroje (Shier, 2001; Franklin & Sloper, 2009; Bessell,
2011) minimi 3-6 dalyvavimo teisés badai pagal vaiky dalyvavimo lygius. H. Shier (2001)
i§skyré tokius vaiky dalyvavimo lygius: 1) vaikai i$klausomi; 2) vaikams i$reiskiamas pa-
laikymas jiems i$sakant savo pozitrius; 3) j vaiky pozitrius atsizvelgiama; 4) vaikai jtrau-
kiami j sprendimy priémimo procesg; 5) vaikams suteikiama galiy ir atsakomybés uz
sprendimy priémima.

Galimas ir labiau apibendrintas pozitris j vaiky dalyvavimo lygius. A. Franklin ir
P. Sloper (2009) teigimu, vaiky dalyvavimas galimas tokiais lygiais: 1) informavimo,
2) pozitrio i$rei$kimo, 3) jtakos sprendimy priémimo procesui darymo ir pagrindinio
sprendimy priéméjo pozicijos prisiémimo.

S. Bessell (2011) vaiky dalyvavimo lygius i$skyré pagal tai, ar vaikas konsultuojamas,
ar jis supranta, ar vaikas gauna informacija, ar jam suteikiama galimybé issakyti savo
pozicija, pozitrj, ar dalyvauja priimant sprendimus, ar sprendimus vaikas gali priimti
savarankiskai, ar vaikas jZvelgia problemg. Autoriaus teigimu, galimi Sesi hierarchiniai
vaiky dalyvavimo lygiai: 1) vaikas konsultuojamas, tac¢iau jis nesupranta; 2) vaikui sutei-
kiama informacija be galimybés issakyti savo pozicija; 3) vaikas i$sako savo poziarj, ta-
¢iau nedalyvauja priimant sprendimus; 4) vaikas dalyvauja priimant sprendimus, taciau
savarankiskai sprendimy nepriima; 5) vaikas priima sprendimus savarankiskai, ta¢iau
nejzvelgia problemos; 6) vaikas jzvelgia problema ir priima sprendimg. Anot S. Bessell
(2011), tikrasis dalyvavimas prasideda nuo treciojo lygio, kai vaikas bent kazkiek pavei-
kia sprendimy priémima. Tai reiskia, kad tikrasis dalyvavimas galimas trijuose lygiuose.

Ivardijus mokslininky (Shier, 2001; Franklin & Sloper, 2009; Bessell, 2011) i$skiria-
mus vaiky dalyvavimo lygius, matyti, kad pozitriai $iuo klausimu labai skiriasi. Atkreip-
tinas démesys, kad skiriasi ne tik vaiky dalyvavimo lygiy skaicius ir turinys, bet ir apskri-
tai vaiky dalyvavimo pradZios momentas. Vienu atveju vaiko dalyvavimu laikomas vaiko
isklausymas (Shier, 2001), kitu - informavimas (Franklin & Sloper, 2009), tre¢iu - vaiko
konsultavimas. Dél aktyviausio vaiko dalyvavimo lygio mokslininkai (Shier, 2001; Fran-
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klin & Sloper, 2009; Bessell, 2011) sutaria — jis fiksuojamas tada, kai vaikas pats priima
sprendima.

Dalyvavimas gali prasidéti net ir minimaliomis teise jgyvendinanciy subjekty pastan-
gomis — iSklausymu, informavimu, konsultavimu, nors labiausiai teisé realizuojama tada,
kai vaikas pats priima sprendimg ir prisiima uz jj atsakomybe. Tarpiniai vaiko dalyvavi-
mo priimant sprendimus lygiai: palaikymo vaikui iSreiSkimas, atsizvelgimas j vaiko po-
ziurj, jtraukimas j sprendimy priémimo procesa.

3. Tyrimo metodika

Atliktu empiriniu tyrimu siekta jvertinti vaiky dienos centrus lankanciy paaugliy
teisés dalyvauti priimant sprendimus jgyvendinimo kontekstg ir lygius. Siekiant $io tiks-
lo pasirinkta kiekybiné tyrimo strategija taikant anketinés apklausos metoda. Kiekybiniy
tyrimy tikslas, anot T. Bilevicienés ir S. Jonusausko (2011), yra kiekybinés informacijos
apie didelj tyrimo objekty skai¢iy gavimas. Siame kiekybiniame tyrime siekiama surinkti
kiekybine informacijg apie vaiky dienos centrus lankanciy paaugliy teisés dalyvauti pri-
imant sprendimus jgyvendinimo konteksta ir lygius. Kiekybinis tyrimas, kaip nurodo
I. Gaizauskaité ir S. Mikéné (2014, p. 13), sudaro prielaidas ,kiekybiskai aprasyti pozy-
miy reik§miy pasiskirstyma tiriamoje populiacijoje®. Empiriniam tyrimui atlikti pareng-
ta autoriné anketa. Tyrimo anketa sudaryta i§ demografiniy ir diagnostiniy klausimy.
Tyrimo imtis — dienos centrus lankantys paaugliai. Imties biidas - netikimybiné imtis.
Atliekant tyrimg pasitelkta tiksliné atranka, tyrimo dalyviams taikyti $ie atrankos krite-
rijai: 1) visuomeninés organizacijos ,,Gelbékit vaikus“ dienos centro Lietuvoje lankymas;
2) dienos centro lankymas ne trumpiau nei 1 metus; 3) dienos centro lankymas ilgiau nei
valanda per dieng; 4) amzius nuo 12 iki 18 mety.

Generaliné aibé — visuomeninés organizacijos ,,Gelbékit vaikus® dienos centrus lan-
kantys 12-18 mety amZiaus paaugliai. Sios amzZiaus grupés vaikai lanko 20 visuomeninés
organizacijos ,,Gelbékit vaikus“ dienos centry; likusiuose 26 dienos centruose pasirinkto
amziaus vaikai nesilanko. | tyrimg jtraukty 20 vaiky dienos centry duomenimis, dienos
centrus lanko 169 vaikai, kuriy amzius yra nuo 12 iki 18 mety. Pagal Panioto formule
apskaic¢iuota, kad reprezentatyvi tyrimo imtis bity 118 tyrimo dalyviy.

Tyrimas atliktas 2021 m. sausio ir vasario mén. 20 visuomeninés organizacijos ,,Gel-
beékit vaikus“ Lietuvoje veikian¢iy vaiky dienos centry. Pries$ pradedant platinti anketas,
gautas organizacijos ,,Gelbékit vaikus“ administracijos leidimas atlikti tyrimg dienos cen-
truose. Anketa platinta tik internetu. Tyrimo anketoje potencialiems tyrimo dalyviams
trumpai buvo nurodytas tyrimo tikslas, garantuotas tyrimo dalyviy anonimiskumas, pa-
teikti trumpi paaiskinimai, kaip pildyti klausimyna. Atliekant tyrima laikytasi iy etikos
principy: geranoriskumo, pagarbos asmens orumui, teisingumo, teisés gauti tikslig infor-
macija. I§ viso tyrimo anketas uzpildé 130 tyrimo dalyviy.

Tyrimo ribotumai. Tyrime dalyvave paaugliai subjektyviai vertino savo dalyvavimo
priimant sprendimus patirtj, todél tyrimo rezultatai atspindi tik visuomeninés organiza-
cijos ,,Gelbékit vaikus® dienos centrus lankanciy paaugliy nuomone. Tyrimo rezultatai
atspindi tik 12-18 mety amziaus paaugliy subjektyviag nuomone.
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Vaiky dienos centrus lankanciy paaugliy teisés dalyvauti priimant sprendimus jgy-
vendinimo, siekiant geriausiy vaiko interesy, tyrime dalyvavo 60,77 proc. merginy ir
39,23 proc. vaikiny. Tyrimo dalyviy amzZiaus vidurkis - 14,57 mety. Vidutiné tyrimo da-
lyviy lankymosi vaiky dienos centruose trukmé yra 3,5 mety. Paaugliy lankymosi dienos
centre vidurkis siekia 3,99 karto per savaite, vidutini$kai dienos centre vaikai praleidzia
3,84 valandos.

4. Paaugliy dalyvavimo priimant sprendimus konteksto subjektyvus
vertinimas

Tyrime dalyvavusiy paaugliy buvo prasoma jvertinti, kiek jiems asmenigkai svarbus
ir kaip patiriamas vaiky dalyvavimo teisés jgyvendinimas skirtingoje aplinkoje. Atlikto
tyrimo rezultatai rodo, kad svarbiausia dalyvavimo priimant sprendimus teisés jgyven-
dinimo aplinka paaugliai savo subjektyviu vertinimu laiko $eima (M = 4,41), socialiniy
paslaugy teikimo institucijas (M = 3,88) ir $vietimo institucijas (M = 3,87) (1 lentelé).

1 lentelé. Dalyvavimo priimant sprendimus jgyvendinimo skirtingoje aplinkoje svarba ir patirtis:
subjektyvaus paaugliy vertinimo apraSomoji statistika (N = 130)
Table 1. Descriptive statistics of teenagers’ subjective assessment of the importance and experience of
the implementation of participation in decision-making in various environments (N = 130)

Aplinkos Svarba Patyrimas

N |Min | Max | M SD N |Min ([Max| M SD
Seima 130 | 0 5 4,41 | 0,860 | 130 | © 4 | 1,68 | 0,747
Svietimo institucijos 130 0 5 3,87 | 1,164 | 130 0 4 2,22 | 0,934
Sveikatos priezitros 130 0 5 3,58 | 1,451 | 130 0 5 2,20 | 1,088
institucijos

Socialiniy paslaugy teiki- | 130 0 5 3,88 | 1,198 | 130 0 4 2,06 | 1,002
mo institucijos

Bendruomeninio lygmens | 130 | 0 5 3,60 | 1,333 | 130 | O 4 2,02 1,107
institucijos

Viesoji politika 130 | 0O 5 3,38 | 1,496 | 130 | © 5 215 1,283

Visuomené 130 0 5 3,40 | 1,543 | 130 | O 5 1,98 | 1,148

Dalyvavimo priimant sprendimus teisé¢, subjektyviu paaugliy vertinimu, geriau-
siai jgyvendinama $vietimo institucijose (M = 2,22), sveikatos priezidiros institucijose
(M = 2,20) ir vie$ojoje politikoje (M = 2,15). Maziausiai svarbi aplinka, paaugliy vertini-
mu, yra viesoji politika (M = 3,38), visuomené (M = 3,40) ir sveikatos priezitiros institu-
cijos (M = 3,58). Tyrimo rezultatai rodo, kad vaiky dalyvavimo priimant su jais susijusius
sprendimus teisé silpniausiai jgyvendinama $eimoje (M = 1,68) - aplinkoje, kurioje da-
lyvavimo teisés realizacija paaugliams yra svarbiausia i§ visos aplinkos. Seimoje fiksuoja-
ma didZiausia spraga tarp dalyvavimo teisés svarbos ir jgyvendinimo. Seima pagal savo
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strukttrg ir funkcionavima turi potencialo vaiko teisiy jgyvendinima uztikrinti geriausiai
(Kairiené & Ziemiené, 2007). Palyginus dalyvavimo teisés jgyvendinimo ir kitoje aplin-
koje svarbos ir patyrimo jvercius, matyti, kad spragos tarp svarbos ir patyrimo jvercéiy
visose aplinkos rasyse yra didelés.

Tikétina, kad dalyvavimo priimant sprendimus jgyvendinimo skirtingose aplinkose
svarba ir patyrimas skiriasi priklausomai nuo demografiniy charakteristiky. Siekiant nu-
statyti, ar yra reik§mingy skirtumy merginy ir vaikiny grupése, atlikti Chi kvadrato tes-
tai. Reiksmingy svarbos ir patyrimo skirtumy pagal paaugliy lytis nenustatyta. Siekiant
nustatyti ry$ius tarp amziaus, dienos centro lankymo laiko, daznumo ir praleidziamo
laiko dienos centre, atlikti koreliacijos testai. Jy rezultatai pateikti 2 lenteléje. Reik§min-
gy svarbos ir patyrimo skirtumy pagal paaugliy lytis nenustatyta. Reik§mingi koreliaci-
niai ry$iai nustatyti tik tarp amziaus ir $eimos, socialiniy paslaugy teikimo institucijy ir
bendruomeninio lygmens institucijy kaip dalyvavimo priimant sprendimus teisés jgy-
vendinimo aplinkos svarbos. Sie rysiai — silpni, pobtdis - tiesioginis. Tai reiskia, kad
vyresni vaikai svarbesne aplinka laiko Seimag, socialiniy paslaugy teikimo institucijas ir
bendruomeninio lygmens institucijas. Dienos centro lankymo laikas, daznumas ir dienos
centre praleidziamo laiko trukmé su paaugliy isreiks$tu dalyvavimo priimant sprendimus
aplinkos svarbos vertinimu néra susijes. Sasajy nenustatyta ir tarp amziaus, dienos cen-
tro lankymo laiko ir daznumo su dalyvavimo priimant sprendimus patirtimi skirtingoje
aplinkoje. Reik§mingais koreliaciniais rysiais susijusi dienos centre praleidziamo laiko
trukmé su dalyvavimo teisés jgyvendinimu sveikatos priezitiros institucijose (r = 0,223;
p =0,011), socialiniy paslaugy teikimo institucijose (r = 0,206; p = 0,019), bendruome-
ninio lygmens institucijose (r = 0,182; p = 0,038). Rysiy pobudis - tiesioginis. Tai reiskia,
kad daugiau laiko vaiky dienos centre praleidzianciy paaugliy dalyvavimo teisé geriau
jgyvendinama sveikatos priezitiros, socialiniy paslaugy teikimo ir bendruomeninio ly-
gmens institucijose. Pabréztina, kad minéti rysiai gana silpni.
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2 lentelé. Koreliacijos tarp dalyvavimo priimant sprendimus jgyvendinimo skirtingoje aplinkoje
svarbos, patyrimo ir demografiniy charakteristiky matrica (N = 130)
Table 2. Matrix of the correlation between the importance, experience, and demographic
characteristics of the implementation of participation in decision-making in various environments

(N =130)
Svarba Patyrimas
. Dienos . Dienos | Dienos
. Dienos Dienos
Rodik- Dienos S centre P centro | centre
Aplinkos liai | Am- | centro lan o pralei- | Am- lan- lan- | pralei-
Zius, |lankymo dain’ - dZiamo | Zius, e kymo | dziamo
metais | laikas, laiko | metais |, ° daznu-| laiko
X mas, R laikas, .
metais > | trukmeé, .| mas, |trukmé,
kartais metais !
val. kartais | val.
Seimoje r 0,230" | -0,099 | -0,021 | -0,031 |-0,144 | 0,014 |-0,129 | -0,049

P 0,008 | 0,264 0,810 0,723 | 0,102 | 0,878 | 0,144 | 0,577
Svietimo insti-| r 0,135 | 0,035 | -0,171 | -0,079 | -0,029 | 0,067 | 0,158 | 0,102

tuctjose p | 0125 | 0694 | 0,052 | 0370 | 0,741 | 0,448 | 0,072 | 0,249
Sveikatos r | 0136 | 0,025 | -0,163 | -0,020 |-0,022|-0,008 | 0,130 | 0,223'
priezitros

institucijose P | 0123 | 0774 | 0064 | 0820 | 0,805 | 0,929 | 0,139 | 0,011
Socialiniy pas-| | 0,197 | 0,061 | 0,113 | 0,063 | 0,09 | 0,039 | 0,115 | 0,206'
laugy teikimo

institucijose P | 0025 | 0491 | 0201 | 0478 | 0,275 | 0,663 | 0,193 | 0,019
Bendruome- r | 0196 | 0044 | -0,161 | 0,080 | 0,157 |-0,021| 0,092 | 0,182"
ninio lygmens

institucijose P | 0025 | 0621 | 0067 | 0365 | 0075|0811 | 0,296 | 0,038
Viesojoje r | 0155 | 0,027 | -0,135 | 0,084 | 0,032 |-0,100 |-0,009| 0,168
politikoje

P 0,079 | 0,760 0,125 0,340 | 0,720 | 0,257 | 0,922 | 0,057
Visuomenéje r 0,159 | 0,036 | -0,113 | 0,109 | 0,122 | 0,023 | 0,084 | 0,139
p 0,071 0,682 0,202 0,217 | 0,167 | 0,794 | 0,341 | 0,114

*p<0,05 % p<0,01.

Nustacius, kad tarp vaiky dalyvavimo teisés realizavimo kai kurioje aplinkoje svarbos
ir amzZiaus egzistuoja ry$iai, galima tikétis jzvelgti tam tikry svarbos kitimo tendencijy
kei¢iantis paauglystés raidos tarpsniams. Siekiant tg patvirtinti ar paneigti, buvo apskai-
¢iuoti dalyvavimo teisés realizavimo svarbos vidurkiai atskiriems paauglystés etapams.
Apskaiciuoti ir patyrima nusakantys vidurkiai (3 lentel¢). Dalyvavimo priimant sprendi-
mus aplinkos svarbos vertinimai pagal paauglystés etapus buvo labai tendencingi. Anks-
tyvosios paauglystés tarpsniui priskirtini tyrimo dalyviai absoliuciai visg aplinka jvardijo
kaip maziau svarbig palyginti su viduriniosios ir vélyvosios paauglystés tarpsniams pri-
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klausanciais paaugliais. Vélyvosios paauglystés etapui priklausantys tyrimo dalyviai visos
aplinkos svarbg jvertino auksc¢iausiais balais.

3 lentelé. Atskiriems paauglystés etapams priklausanciy tyrimo dalyviy vidutiniai dalyvavimo prii-
mant sprendimus aplinkos svarbos ir patyrimo vertinimy aprasomoji statistika (N = 130)
Table 3. Descriptive statistics on the assessments of the importance and experience of environments
for participation in decision-making as noted by the research participants belonging to individual
stages of adolescence (N = 130)

Aplinkos
. . 58 | o .

i- -0 = (=i &= =
V'ertl Etapai Rodikliai ] E @ 2 3 §‘5 22 .| 2
nimas E| 8| 28| T2 |EZ8| & g

3| E5| 82| §5 |25%| = | 2

ki =2 | SE|BE | 2| 5

3 | 35| 3F (&% |
(7o

M 422 | 377 | 347 | 372 | 335 | 327 | 323

Ankstyvoji pa- N 60 | 60 60 60 60 60 | 60
auglysté

SD 1,03 | 1,17 | 142 | 1,26 | 1,53 | 1,45 | 1,56

M 457 | 391 | 366 | 401 | 381 |345]| 351

Svarba | Yidurinioji pa- N 67 | 67 67 67 67 67 | 67
auglysté

SD 0,66 | 1,16 | 15 L15 | 1,12 | 1,56 | 1,55

M 467 | 500 | 433 | 433 | 400 | 433 | 433

Velyvoji paau- N 3 3 3 3 3 3 3
glysté

SD 058 | 0 0,58 | 0,58 1 | 058|058

Ankstyvoji pa- M 1,78 | 227 | 232 | 1,97 | 188 | 220 | 1,95

auglysté N 60 60 60 60 60 60 | 60

SD 08 | 094 | 1,17 L1 L18 | 1,33 | 1,14

M 1,60 | 221 | 2,09 | 218 | 2,13 | 2,10 | 2,04

Patyri- | Viduriniofi pa- N 67 | 67 | 67 67 67 | 67 | 67
mas auglysté

SD 07 | 095 | 1,03 | 09 | 1,04 | 1,27 | 1,17

M 1,67 | 1L67 | 233 | 1,33 | 2,00 | 200 | 1,33

Velyvoji paau- N 3 3 3 3 3 3 3
glysté

SD 0,58 | 058 | 058 | 058 1 1 | 058

Paaugliy dalyvavimo priimant su jais susijusius sprendimus teisés jgyvendinimo patyri-
mo vertinimai nebuvo tokie tolygus kaip svarbos. Vaiky dalyvavimo priimant sprendimus,
susijusius su jais, teisé $eimoje, Svietimo institucijose, vie$ojoje politikoje ir visuomenéje
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geriausiai realizuojama ankstyvosios paauglystés tarpsnyje, socialiniy paslaugy teikimo
institucijose ir bendruomeninio lygmens institucijose — viduriniosios paauglystés tarps-
nyje, o sveikatos prieziiros institucijose — vélyvosios paauglystés tarpsnyje.

Tyrimo dalyviy buvo prasoma nurodyti, kiek jiems asmeniskai svarbus jy dalyvavimo
teisés jgyvendinimas vaiky dienos centre ir kaip jie vertina teisés jgyvendinimo situacija.
Tyrimo metu nustatyta, kad daugiau nei pusés visy tyrimo dalyviy (50,77 proc.) subjek-
tyviu vertinimu, dalyvavimo teisés jgyvendinimas vaiky dienos centre yra labai svarbus.
Kiek daugiau nei tre¢dalis tyrimo dalyviy (36,15 proc.) dalyvavimo priimant sprendi-
mus, susijusius su jais, teisés jgyvendinima laiko svarbiu. I§ dalies svarbus jis 11,54 proc.
respondenty, o likusieji 1,54 proc. pasirinko atsakymo variantg ,,nezinau®. Toks tyrimo
rezultaty pasiskirstymas neleidzia dvejoti dél dalyvavimo teisés jgyvendinimo svarbos
subjektyviu paaugliy vertinimu vaiky dienos centre.

Dalyvavimo priimant sprendimus teisés jgyvendinimas socialiniy paslaugy teikimo
institucijose buvo jvertintas gana prastai (M = 2,06), ta¢iau tyrimo dalyviy pasiteiravus
apie teisés jgyvendinima vienoje i$ socialiniy paslaugy teikimo institucijy - vaiky dienos
centruose, paaiskéjo, kad beveik pusé tyrimo dalyviy (49,23 proc.) mano, jog ju kaip pa-
augliy teisé dalyvauti priimant sprendimus realizuojama labai gerai. 37,69 proc. teisés
igyvendinima vertina kaip gera, 8,46 proc. — kaip vidutini$ka, 2,31 proc. - kaip prasta,
1,54 proc. - labai prastai ir 0,77 proc. tyrime dalyvavusiy paaugliy nebuvo apsisprende
dél to, kaip vertinti savo dalyvavimo priimant sprendimus teisés jgyvendinimo patyrima.
Atlikto empirinio tyrimo rezultatai rodo, kad paaugliai vaiky dienos centruose ir turi
galimybiy dalyvauti priimant sprendimus, ir juose dalyvauja. Kiek daugiau svarbos daly-
vavimo priimant sprendimus teisés jgyvendinimui vaiky dienos centre yra linke priskirti
vaikinai, palyginus su merginomis. Svarba aktualizavo 17-18 mety amziaus paaugliai.
I$skirtine svarba priskiria ir tie, kurie lanko dienos centrus 4-5 metus, keturis kartus per
savaite ir dienos centre praleidzia 4 valandas.

Ivertinus dalyvavimo priimant sprendimus teisés jgyvendinimo patyrima skirtingy
demografiniy charakteristiky tyrimo dalyviy grupése, matyti, kad reiksmingy skirtumy
jzvelgiama lyties aspektu ( = 13,636; p = 0,018). Nustatyta, kad vaikinai savo patirtj daly-
vavimo teisés jgyvendinimo vaiky dienos centruose aspektu yra linke vertinti geriau nei
merginos. Geriausiai $ios teisés jgyvendinimag vaiky dienos centruose yra linke vertinti
penkiolikmeciai, kurie dienos centrg lanko ilgiau nei 5 metus, kartg per savaite ir pralei-
dZia dienos centre 2 valandas. Palyginus dalyvavimo teisés jgyvendinimo vaiky dienos
centre svarbos ir patirties vidurkius, paaiskéjo, kad visose tyrimo dalyviy grupése egzis-
tuoja reik§mingy spragy.

ISnagrinéjus vaiky dienos centrus lankanciy paaugliy pozitrj j dalyvavimo priimant
sprendimus konteksta, nustatyta, kad $i teisé silpniausiai jgyvendinama Seimoje — aplin-
koje, kurioje dalyvavimo teisés jgyvendinimas paaugliams yra svarbiausias i§ visos aplin-
kos. Tai reiskia, kad $eimoje fiksuojama didziausia spraga tarp dalyvavimo teisés svarbos
ir jgyvendinimo. Zymiy spragy nustatyta ir palyginus dalyvavimo priimant sprendimus
teisés jgyvendinimo svarbag ir patirtj vaiky dienos centro aplinkoje. Tai reiskia, kad faktinis
dalyvavimo teisés jgyvendinimas nesiekia paaugliy lakes¢iy. Vaiky dalyvavimo teisés jgy-
vendinimas, kai priimami su jais susij¢ sprendimai, visoje aplinkoje jvertintas gana zemais
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vidutiniais balais. Nelygindami vaiky dienos centro su kita aplinka, paaugliai savo galimy-
bes ir faktinj dalyvavimg priimant sprendimus vaiky dienos centre jvertino gana palankiai.

5. Paaugliy, lankanciy dienos centrus, dalyvavimo priimant
sprendimus lygio subjektyvus vertinimas

Vaiky dalyvavimo svarbos ir patyrimo, kai priimami su jais susijes sprendimai, verti-
nimas atliktas $iuose penkiuose lygiuose: 1) vaiko isklausymas; 2) vaiko palaikymas, kai
jis iSreiSkia savo pozitrj; 3) atsizvelgimas j vaiko pozitirj; 4) vaiko jtraukimas j sprendimy
priémimo procesa; 5) sprendimy galios ir atsakomybés suteikimas (Shier, 2001; Vosz et
al., 2020). Tyrimo respondenty paaugliy dalyvavimo visuose minétuose lygiuose svarbos
ir patyrimo vertinimai pateikti 4 lenteléje.

4 lentelé. Dalyvavimo priimant sprendimus jgyvendinimo lygiy svarbos ir patyrimo aprasomoji
statistika (N = 130)

Table 4. Descriptive statistics on the importance and experience of the levels of implementation
of participation in decision-making (N = 130)

Lygiai Svarba Patyrimas

N |Min|Max| M | SD | N |[Min |Max| M | SD
Vaiko isklausymas 130 0 5 (393|100 130 | 1 5 |4,30(0,78
Vaiko palaikymas, kai jis iSreiskia
savo pozitrj
Atsizvelgimas j vaiko pozitirj 130 | 0 5 13,77 11,14 | 130 1 5 14,0210,92
Vaiko jtraukimas j sprendimy
priémimo procesa

130 [ O 5 [386)1,07(130| 0 5 14,17 (0,90

130 0 5 (3471521130 | 0 5 1385|131

Sprendimy priémimo galios ir

. . 130 | 0 5 [351|1,55{130 | 0 5 (3,78 1,41
atsakomybés suteikimas

Vaiko dalyvavimo svarba didZiausia yra pirmajame - vaiko i$klausymo - lygy-
je (M = 3,93) (4 lentelé). Vaiko dalyvavimo teisés jgyvendinimo lygiams pereinant j
aukstesnj, Sios teisés svarba paaugliams nuosekliai mazéja. MaZiausiai svarbus dalyva-
vimas priimant sprendimus - vaiko jtraukimo j sprendimy priémimo procesa lygyje
(M = 3,47). Sios teisés jgyvendinimas paskutiniajame - stipriausiame — sprendimy pri-
émimo galios ir atsakomybés suteikimo lygmenyje tik nezymiai svarbesnis (M = 3,51).
Ivertinus vaiko dalyvavimo teisés jgyvendinimo patyrimg vaiky dienos centre, teigtina,
kad patyrimo vertinimas taip pat nuosekliai mazéja jgyvendinimo lygiams pereinant j
aukstesnj. Nustatyta, kad geriausiai dalyvavimo teisé jgyvendinama vaiko isklausymo
lygyje (M = 4,30), o prasciausiai — sprendimy priémimo galios ir atsakomybés suteikimo
lygyje (M = 3,78). Palyginus paaugliy dalyvavimo teisés jgyvendinimo vaiky dienos cent-
re svarbos ir patyrimo vertinimus, matyti, kad $iuo aspektu spragos néra: vaiky dienos
centruose paaugliy dalyvavimo teisé visuose lygiuose virsija paaugliy lakescius, keliamus
$ios teisés jgyvendinimui.
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ISanalizavus paaugliy dalyvavimo priimant sprendimus lygiy svarba ir patirtj, nusta-
tyta, kad vaiky dienos centre dalyvavimo teisés jgyvendinimas paaugliy subjektyviu ver-
tinimu svarbiausias ir geriausiai vertinamas yra vaiko isklausymo lygyje. Nustatyta, kad
visuose lygiuose faktinis dalyvavimas priimant sprendimus vir$ija paaugliy lakescius.
Nepaisant tokiy tyrimo rezultaty, egzistuoja didesnis paaugliy dalyvavimo teisés jgyven-
dinimo vaiky dienos centruose potencialas. Norint jj iSnaudoti, tikslinga imtis kryptingy
ir laiku suveikian¢iy priemoniy.

ISvados

Vaiky dalyvavimo teisé - tai konstruktas, apimantis keturis pagrindinius elemen-
tus: tikslg, konteksta, budus ir suinteresuotas $alis. Vaiky dalyvavimo teisés kontekstas
atsiskleidzia per socialinio dalyvavimo lygmenj ir dalyvavimo tema. Socialinio lygmens
kontekste vaiky dalyvavimo teisés jgyvendinimas gali vykti mikro, mezo ar makrolygyje
funkcionuojanciose institucijose: $eimoje, ugdymo, sveikatos priezitiros, socialiniy pas-
laugy teikimo ir bendruomeninio lygmens institucijose, vie$ojoje politikoje, visuomené-
je. Dalyvavimo temas detalizuoja sritys, problemos, kylancios dél kasdieniy pasirinkimy
ar vaikui zymiai reik§mingesniy sprendimy. Empirinio tyrimo rezultatai parodé, kad da-
lyvavimo priimant sprendimus teisé, subjektyviu paaugliy, lankanciy vaiky dienos cen-
trus vertinimu, silpniausiai jgyvendinama $eimoje — aplinkoje, kurioje dalyvavimo teisés
jgyvendinimas jiems yra pats svarbiausias. Subjektyviu paaugliy vertinimu, dalyvavimo
priimant sprendimus teisés jgyvendinimo situacija yra atitolusi nuo lakes¢iy, kuriuos
atskleidé subjektyvus svarbos vertinimas. Vaiky dienos centrus lankanciy paaugliy da-
lyvavimo priimant sprendimus teisés realizavimo skirtingoje aplinkoje svarba stipréja
paaugliams pereinant i§ ankstyvosios j vélyvosios paauglystés etapa.

Dalyvavimas gali prasidéti net ir minimaliomis teis¢ jgyvendinanciy subjekty pastan-
gomis - iSklausymu, informavimu, konsultavimu, nors labiausiai teisé realizuojama tada,
kai vaikas pats priima sprendimg ir prisiima uz jj atsakomybe. Empirinio tyrimo rezul-
tatai parodé, kad paaugliai vaiky dienos centruose ir turi galimybiy dalyvauti priimant
sprendimus, ir dalyvauja. Nustatyta, kad visuose lygiuose faktinis dalyvavimas priimant
sprendimus vir$ija paaugliy lukescius; dalyvavimo teisés jgyvendinimas svarbiausias ir
geriausiai faktiskai uztikrinamas, subjektyviu paaugliy poziiriu, iSklausymo lygyje. Kaip
maziausiai svarby ir silpniausiai patiriama dalyvavimo teisés jgyvendinimo lygj paaugliai
jvardijo sprendimy priémimo galios ir atsakomybés suteikimo lygj.

Nustacius, kad vaiky dalyvavimo priimant sprendimus teisé prasciausiai jgyvendi-
nama artimiausioje vaiko aplinkoje - Seimoje, jzvelgtinas aiskus koregavimo poreikis.
Sialoma $vie¢iamoji veikla, skirta iSimtinai dienos centrus lankanciy paaugliy tévams,
vaikams ir kitoms suinteresuotoms $alims. Siekiant $io tikslo LR Socialinés apsaugos ir
darbo ministerijai rekomenduojama visoje $alyje jgyvendinti projektine veikla, kuri pa-
deéty spresti batent $ig sistemine problema. Projektinei veiklai galéty bati keliamas tévy
informavimo dél vaiky dalyvavimo teisés tikslas ir $ios teisés jgyvendinimo stiprinimas
artimiausioje vaiko aplinkoje.
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Summary

This study was aimed at the evaluation of the practical implementation of the context
and levels of the right of teenagers visiting children’s day care centers to participate in
decision-making. For the theoretical analysis, the methods of analysis and generalization
of scientific literature were applied. The data of the empirical research were collected by
means of a questionnaire survey. The methods of descriptive statistics and statistical analy-
sis were applied for the analysis of the research data.

The theoretical analysis of the context of children’s right to participate has shown that
children’s right to participate is a construct that encompasses four main elements: aim,
context, ways, and parties involved. This context is examined in terms of the social level
and the topic of participation. The social level contains the levels of systems and environ-
ments. In the context of the social level, the implementation of children’s right to participate
can take place in institutions operating at the micro, meso, or macro levels: in the fam-
ily, in educational institutions, in health care institutions, in social service institutions, in
community-level institutions, in public policy, and in society. Depending on the environ-
ment of the child’s right to participate, different topics of participation are possible, which
are detailed in areas, problems that occur due to everyday choices, or solutions that are
significantly more important for the child.

Participation may start even with the minimal efforts of the subjects implementing
this right - hearing, informing, and consulting — while this right is most strongly realized
when the child makes a decision and takes responsibility for it by themselves. Intermedi-
ate levels of children’s participation in decision-making include: expressions of support for
children, taking into account children’s points of view, and involvement in the decision-
making process.

In order to assess the subjective attitude of teenagers towards the implementation
of their right to participate in decision-making in the environment of a children’s day
care center, a questionnaire survey of 130 children aged 12-18 attending the “Gelbékit
vaikus” (“Save the Children”) day care center was conducted in January and February
2021. The results of the survey showed that the right to participate in decision-making,
according to the subjective assessment of teenagers, is best implemented in educational
institutions, health care institutions, and public policy. The least important environments,
in the opinion of teenagers, are public policy, society, and health care institutions. The
research results show that children’s participation in decision-making that affects them is
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least implemented in the family - the environment where the implementation of the right
to participate for teenagers is the most important of all environments. The biggest gap
between the importance of the right to participate and its implementation was recorded
in the family.

The assessments of the importance of environments for participation in decision-
making were highly biased by stages of adolescence. Participants of the research belonging
to the early stage of adolescence completely identified all environments as less important
compared to teenagers in the middle and late stages of adolescence. Research participants
belonging to the stage of late adolescence assessed the importance of all environments
with the highest scores. The assessments of the experience of implementing teenagers’ right
to participate in decision-making that affects them were not as equal as they were regard-
ing importance. The teenagers’ right to participate in decision-making that affects them
is best realized: in the family, educational institutions, public policy, and society at the
early stage of adolescence; in social service institutions and community-level institutions
at the middle stage of adolescence; and in health care institutions at the late stage of
adolescence.

The research revealed that according to the subjective assessment of more than half of
all research participants, the implementation of the right to participate in the children’s day
care center is very important. The implementation of the right to participate in decision-
making in social service institutions was assessed rather poorly, but when research partici-
pants were asked about the implementation of the right in one of the social service institu-
tions — children’s day care centers — almost half of the research participants believed that
their right as teenagers to participate in decision-making was realized very well.

The results of the empirical research showed that teenagers in children’s day care cent-
ers have opportunities to participate and do participate in decision-making. Compared
to girls, boys tend to attach slightly more importance to the implementation of the right
to participate in decision-making in children’s day care centers. The importance was em-
phasized by teenagers aged 17-18. Special importance was also attached by those who had
attended day care centers for 4-5 years, 4 times per week, and who spent 4 hours per day
in day care centers.

The assessment of the experience of the implementation of the right to participate in
decision-making in groups of research participants with different demographic charac-
teristics shows that significant differences are seen in terms of gender. It was established
that, compared to girls, boys tend to assess their experience in terms of the implementa-
tion of the right to participate in children’s day care centers better. Fifteen-year-olds who
had attended the day care center for more than 5 years, once per week, and who spent 2
hours per day there tended to best assess the implementation of the right in children’s day
care centers.

The importance and experience of children’s participation in decision-making that af-
fects them were assessed at the following five levels: hearing the child, supporting the child
when one expresses one’s point of view, taking the child’s point of view into account, involv-
ing the child in the process of decision-making, and providing power and responsibility for
decisions. The importance of the child’s participation is greatest at the first level - hearing
the child. As the levels of implementation of the child’s right to participate increase, the
importance of this right for teenagers steadily decreases. Participation in decision-making
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is least important at the level of involving the child in the process of decision-making. The
implementation of participation in decision-making at the last, strongest level of provid-
ing power and responsibility for decision-making is only slightly more important. The as-
sessment of the experience of the implementation of the child’s right to participation in
the children’s day care center shows that the assessment of the experience also gradually
decreases as the levels of implementation increase. It was found that the right to participate
is best implemented at the level of hearing the child, and worst implemented at the level of
providing power and responsibility for decision-making. The comparison of the assessments
of the importance and experience of the implementation of teenagers’ right to participation
in the children’s day care center reveals that there is no gap in this aspect — teenagers’ right
to participation in children’s day care centers exceeds their expectations for the implemen-
tation of this right at all levels.

Ultimately, it can be stated that children’s right to participate is least implemented in
the family - in the environment where the implementation of the participation right for
teenagers is the most important. According to the subjective assessments of teenagers, the
situation related to the implementation of the right to participate in decision-making is
far from their expectations, as revealed by the subjective assessments of importance. The
importance of the realization of the right to participate in decision-making for teenagers
attending children’s day care centers in different environments grows as teenagers move
from the early to the late stage of adolescence.

Participation may start with even the most minimal of efforts of those implementing
this right by hearing, informing, and consulting; while the right is most strongly realized
when the child makes a decision and takes responsibility for it by themselves. The results of
the empirical research showed that teenagers in children’s day care centers have opportuni-
ties to participate and do participate in decision-making. It was established that actual par-
ticipation in decision-making at all levels exceeds teenagers’ expectations; the implementa-
tion of the right to participate is most important and is actually best ensured, according to
the teenagers’ subjective point of view, at the level of hearing. The level of providing power
and responsibility for decision-making was identified by teenagers as the least important
and least-experienced level of implementation of the right to participate.

Keywords: child, decision-making, levels of the right, teenagers, participation.
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Anotacija

Irodymais grista praktika (JGP) slaugoje - tai vienas i$ biudy uztikrinti, kad profesinés vei-
klos praktika biity paremta pagristy ir validziy moksliniy tyrimy jrodymais, kuriy pagrindu
suformuluojamiklinikiniai sprendimai priimtini ne tik slaugos personalui, bet ir pacientui. Per-
einant prie aukstesnio slaugos specialisty rengimo lygio, galima jZvelgti esamg teorijos ir prak-
tikos atotritkj, kuris dar labiau gali iSaugti, jeigu nesiimama efektyviy veiksmy perZitirint stu-
dijy programy turinj. Studentams, baigusiems pirmosios pakopos slaugos studijy programas,
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daznai triksta Ziniy ir jgidZiy, kaip taikyti JGP profesinéje veikloje, todél butina, kad JGP
mokymas bity visiskai jtrauktas j slaugytojy rengimo studijy programas siekiant tinkamai
parengti biisimgjj slaugos specialistg. Tyrimo tikslas - iSanalizuoti mokymo(si) strategijy ir
metody taikymgq slaugos studijy studentams mokant jrodymais grjstos praktikos. Literatiiros
apzvalga suplanuota ir parasyta laikantis PRISMA reikalavimy. | Sig apzvalgg jtraukta 20 is
152 straipsniy, kuriuose analizuotos j studentq orientuotos interaktyviojo mokymo(si), kons-
truktyvaus mokymo(si) ir mokymosi bendradarbiaujant strategijos. Atlikto tyrimo rezulta-
tai atskleide, kad organizuojant [GP mokymg buvo taikoma: pavienio mokymo(si) forma,
apimanti seminarg, konferencijg, paskaitg ar e. mokymgq ir daugialypio mokymo(si) forma
taikant mokymo metody derinj (pvz.: paskaitos-praktiniai darbai-diskusijos; paskaitos-ko-
mandinis darbas-stebéjimas ir pan.). [ tyrimg jtrauktas ir J|GP penkiy Zingsniy mokymo
modelis taikant interaktyvaus mokymo, ,,atvirkstinés klasés® ir ,tradicinés klasés“ metodus.

Atlikus moksliniy straipsniy analize apie mokymo(si) strategijy ir metody taikymg
slaugos studijy studentams mokant [GP, paaiskéjo, kad autoriai bando sugrupuoti ir
suklasifikuoti jvairias mokymo(si) strategijas ir studijy procese taikomus mokymo meto-
dus. Mokant [GP slaugos studentus dazniausiai rekomenduojama taikyti konstruktyvaus
mokymo(si) ir mokymosi bendradarbiaujant strategijas, pasitelkti tradiciniy mokymo
metody derinius, tokius kaip paskaity, seminary, diskusijy, mazy grupiy ir komandinio
mokymosi, atvejy analizés ir individualaus mokymosi. Déstytojai turéty prisiimti facilita-
toriy vaidmenj siekdami tinkamai jgyvendinti JGP mokymgq ir j studijy procesg aktyviau
jtraukti bibliotekininkus ir praktikos mentorius.

Reiksminiai ZodZiai: jrodymais gristos praktikos mokymas; jrodymais grista praktika;
jrodymais grista slauga; slaugos edukacija.

Jvadas

Analizuojant literattros $altinius aptinkama daug straipsniy apie JGP svarba slaugos
praktikoje ir rengiant basimuosius slaugytojus. Nuo to laiko, kai Florence Nightingale
(1860/1969) isleido savo leidinj Notes on Nursing, slaugytojai ir toliau ieSko geriausiy jro-
dymuy, tinkanciy pagristi vykdoma slaugos praktika, siekdami gerinti slaugytojy teikiamy
paslaugy kokybe ir uztikrinti kuo geresne pacienty sveikatos bukle. Panasiai ir slaugos
déstytojai kuria jvairias idéjas ir metodikas norédami padéti studentams identifikuoti ir
taikyti jrodymus profesinés veiklos praktikoje (Yancey, 2019). Salyse, kurioms biidingos
gilios slaugytoju rengimo tradicijos, apie JGP mokymg ir integracijg j studijy programas
pradéta diskutuoti mazdaug prie§ du desimtmecius (Melnyk, Fineout-Overholt, Giggle-
man, & Cruz, 2010; Larsen, Terkelsen, Carlsen, & Kristensen, 2019), nes pasauliniu mas-
tu vystantis slaugos mokslui JGP tapo jo pagrindu.

1998 m. publikuojamas Zurnalas Evidence-Based Nursing, skirtas slaugytojams ir
slaugos specialybés studentams, kuriame pateikiami svarbiausi straipsniai su eksperty
komentarais daugiausia démesio skiriant pagrindinéms tyrimy i§vadoms ir jy daromam
poveikiui slaugos praktikai. Pastebéta, kad, taikant tradicine slaugos praktika, slaugyto-
jai vadovaujasi autoritety nuomone, asmeninémis ziniomis ir patirtimi, slaugos veiksmy
atlikimo tradicijomis. Ta¢iau neatnaujinamos Zinios greitai sensta, asmeniné patirtis yra
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ribota, autoritety nuomonés gali skirtis, o tradicijos jvairiose Salyse ir gydymo jstaigose
taip pat gali baiti nevienodos (Melnyk, Gallagher-Ford, Long & Fineout-Overholt, 2014).
Vykdant JGP slauga slaugymo metodai parenkami atsizvelgiant j individualius paciento
poreikius, ne tik j liga. O tradicinéje slaugoje vienody metody taikymas net ir ta pacia liga
sergantiems pacientams gali buti neveiksmingas, nes daznai neatsizvelgiama j individua-
lius paciento poreikius (Melnyk et al., 2014).

Atlikty tyrimy pagrindu 2011 m. Ohajo valstybinio universiteto (JAV) slaugos
moksly daktaré B. M. Melnyk (2011) apibrézé J[GP koncepta slaugoje: ,,Jrodymais gris-
ta slaugos praktika — tai slaugos praktika, kai slaugytojai iSmokomi priimti klinikinius
sprendimus vadovaujantis geriausiais prieinamais moksliniy tyrimy jrodymais ir kli-
nikine slaugytojy patirtimi, atsizvelgiant j paciento pageidavimus ir poreikius®. Véliau
publikuotose studijose B. M. Melnyk (2012), C. J. Thompson (2016), H. Saunders ir
K. Vehvildinen Julkunen (2018) apibrézé tris pagrindinius jrodymais gristos slaugos
praktikos komponentus: validas ir pagrjsti moksliniy tyrimy jrodymai, klinikiné patir-
tis ir pacienty pageidavimai.

Kodél yra itin svarbu, kad busimieji slaugytojai i$mokty taikyti J[GP? Lietuvoje per-
einant prie auk$tesnio slaugos specialisty rengimo lygio galima jzvelgti esama teorijos ir
praktikos atotrikj, kuris dar labiau gali i$augti, jeigu nesiimama efektyviy veiksmy per-
zitrint studijy programy turinj. Siekiant i§vengti $io atotrukio, batina, kad JGP moky-
mas buty visi$kai jtrauktas i slaugytojuy rengimo studijy programas, nes tai yra pagrindi-
né terpé, skirta slaugos studenty profesiniy ziniy, jgdziy ir klinikinio pozZitrio formavi-
mui (Lehane et al., 2017). JIGP mokymo turiniu paremta slaugos studijy programa savita,
jai budingas efektyvus studenty slaugos klinikiniy kompetencijy ugdymas, bendravimo
ir kritinio mastymo jgiidziy ugdymas, ji sudaro prielaidas studentams pasiekti aukstesnj
studijy rezultaty lygmenj uztikrinant pacienty sauga (Cordeau, 2012; Edeer & Sarikaya,
2015; Hung, Wang, Feng, Wang, Lin, & Chang, 2019). Nepaisant visy rekomendacijy
jtraukti JGP mokyma j slaugos studijy programos dalykus, praktikoje ne visada tai pa-
vyksta. Dabartiné praktika rodo, kad JGP mokymas labiausiai integruotas j taikomuyjy ty-
rimy dalyky turinj (Stichler, Fields, Kim, & Brown, 2011). Basimuyjy slaugytojy rengimas
turi bati nukreiptas j studentams skirtas JGP ziniy ir jgtdziy mokymo(si) strategijas, ku-
riose integruoti profesijos principai ir pagristi moksliniai jrodymai siekiant pagerinti pa-
cienty priezitros kokybe ir sukurti studentui tinkamg ugdymo erdve (Martins, Baptista,
Coutinho, Fernandes & Fernandes, 2018). Taciau truksta aiskiai apibréztos informacijos,
kaip $i ugdymo erdvé turi bati sukurta ir pritaikyta efektyviam JGP mokymui. Daugelyje
mokslo darby pabréziama, kad jvairiy $aliy aukstosios mokyklos palaiko JGP mokyma
rengiant slaugytojus, tac¢iau nejtraukia jo j savo studijy programas visa apimtimi dél di-
desniy studijy proceso organizavimo i$laidy ar dél déstytojy jgudziy ir ziniy trakumo,
kaip organizuoti JGP mokyma pasirenkant tinkamas mokymo(si) strategijas. K. S. Khan
ir A. A. Coomarasamy (2006) aprasé trijy lygiy JGP mokyma(si). Pirmasis lygis yra inte-
raktyvi klinikiné veikla. Antrasis lygis — klasés didaktika naudojant praktine klinikine ir
interaktyvig veikla. Treciasis lygis yra klasés didaktika arba savarankiskas mokymas(sis)
(Khan & Coomarasamy, 2006, as cited in Horntvedt, Nordsteien, Fermann & Severins-
son, 2018). Pasak B. M. Melnyk ir E. Fineout-Overholt (2011), svarbu, kad mokymo(si)
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strategijos bty suprantamos ir paprastos visiems studijy proceso dalyviams, o JGP inte-
gravimas turi bati natarali akademinés kultaros dalis.

Lietuvoje slaugytoju JGP mokymas yra mazai tyrinéta sritis. Plétojant patj slaugos
moksla, Lietuvoje nagrinéta slaugos lyderysté, pacienty gyvenimo kokybé, klinikinés
slaugos problemos ir edukologiniai slaugos aspektai. Edukologijos mokslo srityje ana-
lizuota pati slaugos institucija atsizvelgiant j profesinio rengimo kaitos dimensijas (Sa-
jiené, 2000), nagrinétas mentorystés mokymasis slaugos kontekste (Paulikiené, 2015),
studenty profesinio identiteto vystymas, slaugytojy kompetencijy ugdymas (ZydZitinai-
té, 2003; Rimkiené, 2013; Baténas, 2015), tac¢iau mokslo tiriamyjy darby, kuriuose buty
skiriamas démesys JGP mokymui, rengiant slaugytojus, nepavyko aptikti (https://db.Imt.
1t/1t/perziura/disertacijos/d-db.html).

Tyrimo objektas - mokymo(si) strategijuy ir metody taikymas slaugos studijy studen-
tams mokant jrodymais gristos praktikos.

Tyrimo tikslas — i$analizuoti mokymo(si) strategijy ir metody taikyma slaugos studi-
jy studentams mokant jrodymais gristos praktikos.

Tyrimo metodai: moksliniy $altiniy analizé, sisteminimas, apibendrinimas, teiginiy
interpretavimas ir pagrindimas.

1. Tyrimo metodai

Tyrimo dizainas. Literattros apzvalga suplanuota ir parasyta laikantis PRISMA (angl.
Prefered Reporting Item for Systematic Review and Meta-Analyses) reikalavimuy.

Tinkamumo kriterijai. Siekiant uztikrinti mokslinés literatiros apzvalgos pagristu-
ma, suformuluoti publikacijy jtraukimo ir pasalinimo kriterijai. Visos mokslinés publi-
kacijos, atitinkancios atrankos kriterijus, jtrauktos j analizés sarasa ir iSanalizuotos, o ne-
atitinkancios nustatyty kriterijy atmestos ir nejtrauktos j literattros apzvalga. Straipsnyje
taikyti tyrimo metodai ir $alis, kurioje vyko tyrimas, — nebuvo svarbus straipsniy atran-
kai. Straipsniai analizei atrinkti pagal $iuos atrankos kriterijus: 1) mokslinis straipsnis
paskelbtas recenzuojamame mokslo Zurnale; 2) viso teksto straipsnis angly kalba; 3) lai-
kotarpis - straipsniai, paskelbti 2010-2021 m.; 4) straipsnyje analizuojama JGP mokymo
strategijos ir mokymo metodai.

Paieskos Saltiniai ir strategijos. 2021 m. vasario - balandzio mén. atlikta tiksliné lite-
rataros paieska EBSCO, ,,PubMed® ir ,,ScienceDirect” duomeny bazése. Paieskai naudoti
$ie reik§miniai Zodziai: evidence based practice and nursing education of evidence based
practice; nursing education ir kiti panasis terminai su apribojimu Full text.

Duomeny rinkimo ir analizés procesas. Pasitelktas keturiy etapy Grove, Burns ir Gray
(2012) metodas: greita perzvalga (angl. Skimming), supratimas (angl. Comprehension),
$altiniy analizé (angl. Analysis of Sources) ir sintezé (angl. Synthesis of Sources).

Greita perzvalga apémé pavadinimy, santraukos ir reik§miniy Zodziy skaityma,
kad baty galima nuspresti, ar jtraukti straipsnius, ar ne. Jtraukti straipsniai recenzuoti,
originalas, kuriuose apraSomos JGP mokymo(si) strategijos ir mokymo metodai. Ne-
jtraukti tie straipsniai, kuriuose buvo analizuojamos slaugytojy ir slaugos studenty Zinios
apie JGP koncepta. Kriti$kai perzitrint straipsnius, buvo siekiama jvertinti ir suprasti
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straipsniy turinj, pasizymint pastabas tyrime analizuojamomis pagrindinémis temomis.
Analizé apémeé straipsniy suskirstyma pagal probleminius tyrimo klausimus: kokios JGP
mokymo(si) strategijos taikomos studijy procese ir kokie mokymo metodai taikomi mo-
kant JGP. Straipsnio autorés kelis kartus pakartojo §j etapg. Straipsniuose aprasomy ty-
rimy duomenys surasyti  lentele, kad buty galima sistemingai perzvelgti, analizuoti, api-
bendrinti ir interpretuoti gautus rezultatus. Nagrinéjant straipsniuose pateikta medziaga,
atrinkti ir i analizés lentele jtraukti duomenys apie autorius, publikavimo metus, tyrimo
strategija, taikomg mokymo strategija ar mokymo metoda ir i$vadas. Atliekant straipsniy
sinteze, analizuotas surinktos informacijos turinys atsizvelgiant j teorine tyrimo pers-
pektyva ir siekiant atsakyti j iSkeltg tyrimo tiksla. 20 straipsniy i§ 152 jtraukti j apzvalga.

Analizés metu gauti duomenys interpretuoti vadovaujantis B. M. Melnyk ir E. Fine-
out-Overholt (2011) jrodymais grjstos slaugos praktikos teorijos idéjomis.

2. Tyrimo rezultatai

Literatiiros paieska. Paieskos metu surasti 985 $altiniai. Perzitiréjus $altinius, atmesti
pasikartojantys straipsniai ir paieskos kriterijy neatitinkantys straipsniai. | $ig apzvalga
itraukta 20 i§ 152 straipsniy. Straipsniy atrankos procesas grafiskai pavaizduotas 1 pa-
veiksle.

-
Atlikus paieska paieskos sistemose rasti
985 visateksciai straipsniai

1

Perzitiréti 985 straipsniy pavadinimai

!

Perzitirétos 376 straipsniy santraukos

!

Perziaréti 152 visateksciai straipsniai

1

| apzvalga jtraukta 20 visateksCiy straipsniy

——/

Atmesti 246 pasikartojantys straipsniai.
Atmesti 363 straipsniai, neatitikg

jtraukimo kriterijy

Atmesti 224 straipsniai, neatitikg
itraukimo kriterijy

111

Atmesti 132 visateksciai straipsniai,
neatitike jtraukimo kriterijy

1 pav. Straipsniy atrankos procesas

Fig. 1. Article selection process

Tyrimy charakteristika. Devyniuose j analize jtrauktuose straipsniuose taikyta kiekybi-
nio tyrimo strategija (Aronoft et al., 2017; Florin, Ehrenberg, Wallin, & Gustavsson, 2012;
Hsieh & Chen, 2020; Huang, Chou, Leu, You, Tiao, & Chen, 2020; Kim, Gu, & Chang,
2019; McGowan, 2019; Mena-Tudela, Gonzalez-Chorda, Cervera-Gasch, Macia-Soler, &
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Orts-Cortés, 2018; Sin & Bliquez, 2017; Phillips et al., 2016), po vieng — misraus (Hung
etal. 2019) ir kokybinio tyrimo (Lehane et al., 2019) strategijos, o teorinio tyrimo prieiga
naudota devyniuose straipsniuose (Aglen, 2016; Fiset, Graham, & Davies, 2017; Horn-
tvedt et al., 2018; Kyriakoulis et al., 2016; Larsen et al., 2019; Ramis, Chang, Conway, Lim,
Munday, & Nissen, 2019; Rolloft, 2010; Theofanidis, 2015; Winters & Echeverri, 2012).

I analize jtraukti tyrimai atlikti $iose Salyse: JAV (5), Taivane (3), Australijoje (2),
Graikijoje (2), Norvegijoje (2), Danijoje (1), Ispanijoje (1), Kanadoje (1), Piety Koréjoje
(1), Svedijoje (1). Vienas tyrimas atliktas Airijos, Jungtinés Karalystés, Australijos ir Nau-
josios Zelandijos jungtinés tyréjy grupés.

Tyrimai apémé interaktyviojo mokymo(si), konstruktyvaus mokymo(si) ir moky-
mosi bendradarbiaujant strategijy taikyma. Organizuojant JGP mokyma buvo taikomos
pavienio mokymo formos ir daugialypio mokymo formos. Mokymo trukmé truko nuo
keliy valandy per semestra iki mokymo visy studijy metu - trejus arba ketverius metus.
Tyrimai jtraukeé ir [GP penkiy zingsniy mokymo modelj: uzduoti klausimg, rasti infor-
macijg ar jrodymus, kad buty atsakyta j klausima, kritiskai vertinti informacijg ar jrody-
mus, integruoti jvertintus jrodymus per asmenine klinikine patirtj ir paciento pageida-
vimus bei jvertinti gautus rezultatus. JGP mokymas organizuotas taikant interaktyvius
mokymo, ,atvirkstinés klasés® ir ,,tradicinés klasés“ metodus.

IGP mokymo(si) strategijos, taikomos studijy procese. Norvegijos, Kanados, JAV,
Ispanijos ir Graikijos mokslininky atliktuose tyrimuose aprasomos interaktyviojo
mokymo(si), konstruktyvaus mokymo(si) ir mokymosi bendradarbiaujant strategijos,
kurios skirtos studenty informacinio rastingumo, kritinio mastymo ir moksliniy tyrimy
atlikimo mokymui (Aglen, 2016; Fiset et al., 2017; McGowan, 2019; Mena-Tudela et al.,
2018; Rolloff, 2010; Theofanidis, 2015). Tac¢iau pagrindinis i§$tkis mokant JGP yra toks,
kad studentai nesuvokia, kaip tyrimy rezultatai prisideda prie slaugos praktikos. Florin
etal. (2012) atliktame tyrime, kuriame dalyvavo 1440 studenty, studijuojanciy skirtingas
sveikatos prieziaros specialybes, nustatyti statistiskai patikimi skirtumai tarp studenty
gebéjimy atlikti mokslinius tyrimus ir jy gebéjimy taikyti JGP klinikinéje praktikoje.
Siuos skirtumus i$ryskino mokymo programy turinio skirtumai ir taikomos mokymo(si)
strategijos rengiant sveikatos priezitiros specialistus.

Aronoff et al. (2017) atlikto tyrimo metu aprasé interaktyvaus mokymo(si) strategija,
kurios pagrindas — sukurti JGP e. mokymo(si) moduliai virtualioje erdvéje siekiant ugdy-
ti studenty JGP Zinias ir jgadZius. Baigus dalyko kursa ir atlikus studenty Ziniy patikrini-
ma, rezultatai parodé, kad $iy moduliy baigiamojo vertinimo vidurkis svyravo nuo 63 iki
83 procenty (95 procenty patikimumo intervalas). Studenty pasiekty rezultaty vertini-
mo vidurkis jrodé, kad sukurti JGP e. mokymo(si) moduliai veiksmingai padeda ugdyti
studenty JGP Zinias ir jgudzius. Studentai taip pat nurodé, kad jgijo naujy informacijos
paieskos jgdziy, kurie pagerino gebéjimus sudaryti pacienty priezitiros plang ir taikyti
IGP ju busimoje klinikinéje praktikoje. Gauti rezultatai pagrindé mokymo(si) strategijos
pasirinkima (Aronoff et al., 2017).

Bakalauro studijy lygmenyje turi bati teikiama pirmenybé ziniy ir jgudziy, kuriy rei-
kia norint spresti klinikines situacijas, vadovaujantis JGP paradigma, mokymui pasiren-
kant aktyvaus mokymo(si) strategija. Vienuolikoje i§ dvide$imties analizuoty straipsniy
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(Aglen, 2016; Hsieh & Chen, 2020; Hung et al., 2019; Kim et al., 2019; Larsen et al., 2019;
Lehane et al,, 2019; McGowan, 2019; Sin et al.,, 2017; Rolloff, 2010; Theofanidis, 2015;
Winters & Echeverri, 2012) akcentuojamas JGP penkiy zingsniy mokymo modelis, pa-
gristas Sicilijos komunikato (Dawes et al., 2005) rekomendacijomis: 1 Zingsnis. Klinikiniy
klausimy uzdavimas; 2 Zingsnis. [rodymy paieska; 3 Zingsnis. Kritinis vertinimas; 4 Zings-
nis. J[gyvendinimas; ir 5 Zingsnis. Vertinimas. Pirmieji trys zZingsniai atitinka teorinio mo-
kymo paradigma ir yra orientuoti j ziniy ir jgadziy pritaikyma klinikiniam scenarijui,
o ketvirtas ir penktas zingsniai atitinka klinikinio praktinio mokymo paradigmg ir yra
orientuoti j praktinj taikyma ir savo veiklos jvertinima.

McGowan (2019) ir Sin et at. (2017) atlikty tyrimy rezultatai atskleidé, kad svarbu j
mokymo procesg jtraukti bibliotekininkus, kurie tapty studenty instruktoriais ir padéty
ugdyti studenty pasitikéjima dél jy informacinio rastingumo ir duomeny valdymo gebé-
jimy. Be to, kaip nurodo Theofanidis (2015), mokomi JGP studentai turi turéti galimybiy
naudotis moderniausiomis elektroninio mokymosi paslaugomis, gauti nemokamga priei-
ga prie jrodymais pagrijsty istekliy, tokiy kaip ,,Cochrane Collaboration®, NICE ir Joan-
na Briggs instituto duomeny baziy. Sias studenty galimybes taip pat sustiprina aktyvus
bibliotekininko dalyvavimas studijy procese.

Analizuotuose straipsniuose sitilomos JGP mokymo strategijos — apimancios regu-
liary griztamajj rysj, jgidziy praktikavimo galimybes (Ramis et al., 2019), taigi, orientuo-
tos j studenty interaktyvios ir klinikine praktika integruojan¢ios mokymo(si) strategijos,
(Horntvedt et al., 2018; Huang et al., 2020; Hsieh & Chen, 2020). Sias mokymo(si) stra-
tegijas autoriai siilo taikyti siekiant pagerinti studenty jsitraukima j JGP mokymga ir pa-
lengvinti galimus studijy proceso poky¢iy i§$ukius tiek déstytojams, tiek ir studentams.

Taivano mokslininkai pateiké rezultatus, susijusius su sukurta slaugos studijy pro-
grama, kurios ugdymo filosofija paremta J[GP paradigma. Hung et al. (2019) sukurtos
mokymo programos turinys sukonstruotas vertikalés principu nuo lengvesnio link su-
détingesnio mokymo ir nuo grupinio mokymosi bendradarbiaujant link individualaus
savaranki$ko mokymosi, kad baty galima laipsniskai ugdyti studenty JGP zinias ir kom-
petencijas. Be to, tarpdalykiniai slaugos dalykai buvo integruoti i horizontalig struktira,
kad, kai déstytojai tarpusavyje bendradarbiauja, galima buty padéti studentams pasiekti
bating studijy rezultaty pasiekimy lygmenj. O JAV tyréjas Rolloft (2010) aprasé ,,spiralés®
principo mokymo programa, skirtg penkiy pagrindiniy JGP kompetencijy ugdymui: j
pacientg orientuotos prieziaros, tarpdalykinio komandinio darbo, [GP naudojimo, koky-
bés gerinimo ir informaciniy technologijy naudojimo. JGP mokymas prasideda pirmame
kurse nuo JGP pagrindiniy savoky mokymosi ir studijuojant spiralés principu mokomasi
pagal IGP penkiy zingsniy mokymo modelj. Studijy programos tikslas — parengti slaugos
absolventus, turinc¢ius jgadziy, batiny norint taikyti JGP slaugos praktikoje.

Taigi, JGP mokymas apima veikla, skirtg akademinés ir klinikinés aplinkos karimui.
Tiek auditoring, tiek ir klinikiné mokymo aplinka turi bati vieningos visumos dalis, pa-
laikanti studenty mokymg ir mokymasi (Florin et al., 2012).

Mokymo metodai, taikomi mokant JGP. Analizuojant atrinktus straipsnius nustatyta,
kad mokant JGP dazniausiai taikomi $ie mokymo metodai: Zurnaly klubai (Fiset et al.,
2017; Hsieh & Chen, 2020; Larsen et al., 2019; Lehane et al., 2019), klinikinés praktikos
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raundai ir atvejy analizés (Fiset et al., 2017; Hsieh & Chen, 2020; Lehane et al., 2019) si-
muliacinis ir klinikiniais scenarijais pagristas mokymas (Fiset et al., 2017; Hsieh & Chen,
2020; Hung et al., 2019; Lehane et al,, 2019; Mena-Tudela et al., 2018; Sin et al., 2017),
satvirkstinés klasés“ (Huang et al., 2020; Hsieh et al., 2020) ir ,,tradicinés klasés“ mokymo
metodai (Hsieh & Chen, 2020). Fiset et al. (2017) nuomone, JGP projektai kaip mokymo
metodas jtraukia studentus i studijy procesa. Studentai imasi aktyvaus vaidmens mo-
kytis ir veikti ne tik kaip ziniy gavéjai, bet ir kaip ty Ziniy karéjai. Hsieh ir Chen (2020)
nuomone, pasitelke mobiligsias mokymosi technologijas ir padedami déstytojo klaséje,
studentai Zymiai pagerina Zinias ir jgadzius apie JGP, pageréja ir saves vertinimas studijy
procese.

Kyriakoulis et al. (2016) JGP mokymo metodus sugrupavo j dvi grupes: 1) seminaras,
konferencija, paskaita, zurnaly klubas ar e. mokymas pasirinkus pavienio mokymo(si)
forma; 2) mokymo metody deriniai derinant paskaitas, kompiuterines sesijas, mazy
grupiy diskusijas, zZurnaly klubus ir individualias uzduotis, pasirinkus daugialypio
mokymo(si) forma. Atlikto tyrimo rezultatai atskleidé, kad daugialypio mokymo(si) for-
ma gali bati tinkamiausia mokant JGP slaugos studentus.

Apibendrinant galima teigti, kad JGP mokymo metu, siekiant jtvirtinti jgytas JGP
kompetencijas, dazniausiai mokymo metodai parenkami grindziant konstruktyvistine
ugdymo filosofija ir probleminio mokymosi strategijomis.

3. Diskusija

IGP slauga - tai vienas i§ budy uztikrinti, kad profesinés veiklos praktika buty pa-
remta pagristy ir validziy moksliniy tyrimy jrodymais, kuriy pagrindu suformuluojami
klinikiniai sprendimai priimtini ne tik slaugos personalui, bet ir pacientui. Nors apra-
$omos ir rekomenduojamos mokymo(si) strategijos, skirtos JGP ziniy ir jgudziy geri-
nimui, naujausi tyrimai rodo, kad slaugytojai gali buti nepakankamai pasirenge taikyti
IGP Kklinikinéje praktikoje, o studentai nepakankamai iSmokomi JGP ziniy ir jgadziy.
Organizuojant J[GP mokyma siekiama atrasti ,auksinj standartg“, lemiantj ugdymo
veiksminguma, kurj salygoja David Hume priezastingumo-désningumo teorija. Si teorija
prieZastinguma apibudina kaip nuolating dviejy esybiy (prieZasties ir pasekmés, jvesties
ir i§vesties) jungtj, kitaip tariant, jei atliksime X veiksma, tai jis turi lemti Y rezultata
(Kvernbekk, 2017).

Tinkami parinktos JGP mokymo(si) strategijos gali padéti i§vengti kartotinés veiklos
slaugos studijy procese, nes daug procediry reikia mokytis, stengiantis mechaniskai jsi-
minti terminus, daug monotonisky procediiry Zingsniy ir pan. Tarsi nelieka naujovisku-
mo ar eksperimentavimo, o veiklos eiga ir rezultatai — konformistiski. Taikant jprastinj
kartotinj mokyma reprodukuojama tai, ko turi bati i$mokstama (Jarvis, 2001), taciau
tarsi niekuo nepagrindziama. Taikant interaktyvaus mokymo(si) strategija, studentai
skatinami karybiskai ugdyti tiek bendruosius, tiek ir specialiuosius slaugos profesinius
jgadzius (Lehane et al., 2017). Jtraukus JGP e. mokymosi modulius j studijy process, stu-
dentai jgyja ir nuosekliai ugdo IGP zinias bei jsitraukia j tarpprofesine jrodymais grista
veiklg (Aronoff et al., 2017).
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IGP pagrindinés Zinios ir jgiidziai, kuriuos reikia i$mokti ir jsisavinti, yra $ie: jrody-
my paieska, probleminiy klausimy formulavimas, turimy jrodymy kritinis vertinimas
ir jy integravimas praktikoje (Levin & Feldman, 2012, as cited in Hung et al., 2019). Kai
suteikiama galimybiy studentui aktyviai jsitraukti i studijy procesa, o tai deklaruoja JGP
penkiy zingsniy mokymo modelis, studentas islaisvinamas nuo bankinio ugdymo. The-
ofanidis (2015) nurodo, kad siekiant rasti inovatyviy slaugos gerinimo bady, mokyda-
miesi JGP slaugos studentai turi iSmokti tyrinéti pagrindines mokslines paradigmos sa-
vokas - tyrimy jrodymy nustatyma, vertinima ir naudojima. Atsizvelgdami j pagrindines
$ios JGP mokslinés paradigmos savokas, Piety Koréjos mokslininkai Kim et al. (2019)
kvazieksperimentinio tyrimo metu sukaré ir iSbandé JGP slaugos bakalauro studijy pro-
grama. Mokslininkai rekomenduoja taikyti JGP penkiy zingsniy mokymo modelj per
daugialypio mokymo formg - mokymo metody derinius: I Zingsnis ,,klinikiniy klausi-
my uzdavimas® (mokymo metodai: paskaita, grupinés diskusijos, pristatymai); 2 Zingsnis
»irodymy paieska“ (mokymo metodai: paskaita, grupinés diskusijos, kompiuteriné paies-
ka, klinikinés patirties pristatymai); 3 Zingsnis ,kritinis vertinimas® (mokymo metodai:
paskaita, grupinés diskusijos, pristatymai); 4 Zingsnis ,,jgyvendinimas“ (mokymo metodai:
paskaita, grupinés diskusijos, pristatymai) ir 5 Zingsnis ,vertinimas“ (grupinés diskusijos,
pristatymai) (Kim et al., 2019).

Atlikus i§samig atlikty tyrimy, susijusiy JGP mokymu, apzvalga, Norvegijos moks-
lininkai Horntvedt et al. (2018) isskyreé $ias dvi JGP mokymo(si) strategijas: interaktyvy
auditorinj ir interaktyvy klinikinj praktinj mokyma(si). Taigi, mokant JGP ir siekiant pa-
didinti studenty jsitraukima bei skatinant jy mokymosi patirtj, rekomenduojama jtrauk-
ti tradicinius ir interaktyvius mokymo metodus: tradicines paskaitas, kompiuterines se-
sijas, grupines diskusijas, uzsiémimus klaséje (atvirkstinés ar tradicinés klasés) arba siy
metody derinj (Kyriakoulis et al., 2016). Vadovaujantis atlikta straipsniy analize galima
teigti, kad paskaity, grupiniy diskusijy, komandinio ir individualaus mokymo(si) deri-
nys yra veiksmingas daugelyje analizuoty straipsniy. Taciau atkreiptinas démesys, kad
studentai turi galimybe tapti savo kaupiamy ziniy kolekcionieriais ar tam tikrais Ziniy
katalogais“. Be patirtinés praktikos studentai negali biiti savo srities specialistai. Zinios
sukaupiamos tik per ilgalaikius tyrinéjimus, stebéjimus ir atradimus. Lehane et al. (2019)
atlikto tyrimo metu ekspertai pabrézé mokymo(si) strategijy ir praktiniy mokymo meto-
dy, pagristy simuliaciniais ir klinikiniais scenarijais, taikymga siekiant sékmingo studen-
ty JGP mokymo(si). Eksperty teigimu, simuliaciniais ir klinikiniais scenarijais pagrjstas
IGP mokymas didina studenty susidoméjimg JGP. Taciau kaip bet koks mokymasis i§
patyrimo, taip ir JGP mokymas(is) prasideda patirtimi: pirmine arba antrine. Pirminé
patirtis yra praktiné, o antriné gali bati teoriné. Antrinés patirties jgyjama tada, kai zmo-
nés perduoda informacija ir idéjas vienas kitam (Jarvis, 2001). Mokymosi pradzia yra ta
patirtis, kai nezinome atsakymy ir pradedame ieskoti atsakymuy. Tai vienas i§ stimuly
integruoti JGP mokymo zingsnius slaugos studijy programose. Rolloff (2018) nuomone,
remiantis konstruktyvistine ugdymo filosofija, kurioje daroma prielaida, kad studentai
mokydamiesi konstruoja zinias ir prasme patys, ir konstruktyvaus mokymo(si) ir moky-
mosi bendradarbiaujant strategijomis, gali bati grindziama slaugos bakalauro programa,
kurioje integruotas JGP mokymas.
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Slaugytojy rengimo akademinés kultiros, palaikancios JGP mokyma tiek aukstosios
mokyklos, tiek klinikinés praktikos institucijy aplinkoje, kiirimas ir realizavimas reik§min-
gai priklauso nuo déstytojy ir praktikos mentoriy (McCurry & Martins, 2010). Tiek désty-
tojai, tiek ir praktikos mentoriai turi suvokti JGP naudinguma ir savo vaidmens kaita. Jie i
anksto turi numatyti, kokj vaidmenj atliks mokymo(si) procese — instruktoriaus ar pagal-
bininko. Kurdami studijy programas, mokymo ir vertinimo metodus, déstytojai ir prak-
tikos mentoriai turéty vadovautis j studenta orientuotomis konstruktyvaus mokymo(si)
ir mokymosi bendradarbiaujant strategijomis (Rolloff, 2018; McCurry & Martins, 2010).

Galvojant apie JGP praktikos mokyma reikia numatyti, kad tiek akademinéje, tiek
klinikinéje mokymo aplinkoje bus svarbis ir reikalingi tarpininkai, kurie gali konkre-
¢iai pademonstruoti studentams, kaip susirasti reikiama informacija ir kaip akademinéje
aplinkoje i$moktos JGP Zinios gali bati taikomos klinikiniame kontekste. Akademiniame
lygmenyje labai svarbus bibliotekininko vaidmuo, o praktikos vietos lygmeniu svarbu
turéti parengtus JGP mentorius (Larsen et al., 2019; Lehane et al., 2019; McGowan, 2019;
Mena-Tudela et al., 2018; Sin & Bliquez, 2017).

Apibendrinant galima teigti, kad tinkamai pasirinkta JGP mokymo(si) strategija
slaugos studijy programoje suteikia daugiau galimybiy susieti teorinj ir praktinj basimy-
ju slaugytojy mokymga uztikrinant kokybiska klinikinio mokymo patirtj. Mokydamiesi
pagal JGP penkiy Zingsniy mokymo modelj studentai masto, kelia klausimus ir imasi
veiksmy, supranta, kad patys yra pajégas keisti juos supantj pasaulj. Studentas pats do-
misi gaunama informacija, pats iesko budy, kaip gauti informacija, ja kaupti, apdoroti ir
isisavinti. Déstytojas lieka tik stebétojo, pagalbininko vaidmenyje, o studentas taip pats
savarankiSkai formuoja savo poziirj i slaugos organizavima.

[Svados

Atlikus moksliniy straipsniy analize apie mokymo(si) strategijy ir metody taikyma
slaugos studijy studentams mokant JGP, paaiskéjo, kad autoriai bando sugrupuoti ir
suklasifikuoti jvairias mokymo(si) strategijas ir studijy procese taikomus mokymo me-
todus. Mokant JGP slaugos studentus, dazniausiai rekomenduojama taikyti konstrukty-
vaus mokymo(si) ir mokymosi bendradarbiaujant strategijas, taip pat tradiciniy mokymo
metody derinius, tokius kaip paskaity, seminary, diskusijy, mazy grupiy ir komandinio
mokymosi, atvejy analizés ir individualaus mokymosi. Taciau pastaruoju metu didesnis
prioritetas slaugos bakalauro studijy programose turéty bati kreipiamas j interaktyvaus
mokymo(si) strategijos taikyma studijy procese taikant JGP penkiy zingsniy mokymo
modelj, taip pat daugialypio mokymo forma - mokymo metody derinius: ,tradicinés®
ar ,atvirkstinés klasés, interaktyvig paskaita, darbg mazose grupése, Zurnaly klubus,
skaitymo viktorinas, slaugytojy praktikiy pristatymus, karybines dirbtuves, pagristas si-
muliaciniais ir klinikiniais scenarijais. Déstytojai turéty prisiimti facilitatoriy vaidmenj
siekdami tinkamai jgyvendinti JGP mokyma ir j studijy procesg aktyviau jtraukti biblio-
tekininkus, taip pat praktiky mentorius. Apie technologijy naudojima JGP mokymo(si)
metu rasyta nedaug, todél tikslinga buty atlikti iSsamesne analize dél jy taikymo efekty-
vumo studijy procese mokant JGP basimuosius slaugytojus.
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Summary

Evidence-based practice (EBP) in nursing is one of the ways for professional practice to
be based on reliable and valid evidence, on which clinical decisions that are acceptable not
only to nursing staff but also to the patient can be formulated. After completing the first
level of higher education in nursing programs, students often lack the knowledge and skills
to apply EBP in their professional activities. It is therefore essential that EBP training be
fully integrated into nursing training curricula to properly train future nursing specialists.
The education of future nurses must be geared towards EBP education strategies that inte-
grate both the principles of the profession and substantiated scientific evidence, improving
the quality of patient care and creating an appropriate educational space for the student
(Martins, Baptista, Coutinho, Fernandes, ¢ Fernandes, 2018). However, there is a lack of
clearly defined information on how this training space needs to be designed and adapted for
effectual EBP training. Many researchers emphasize that higher education institutions in
different countries support the teaching of EBP in nursing education. Nevertheless, higher
education institutions do not include it entirely in their study programs due to the higher
costs of organizing the study process or due to the lack of skills and knowledge of teachers
on how to organize EBP training when choosing teaching/learning strategies. According to
Melnyk and Fineout-Overholt (2011), teaching/learning strategies must be understandable
and easy for all those involved in the learning process, and the integration of EBP must be a
natural part of academic culture. The object of this research is the application of teaching/
learning strategies and methods to nursing students in teaching evidence-based practices.
The aim of this research is to analyze the application of teaching/learning strategies and
methods to nursing students in teaching evidence-based practices.

The methods of this research included a literature review, which was planned and writ-
ten according to the PRISMA requirements. From February to April 2021, a targeted litera-
ture search was performed in the EBSCO, PubMed, and ScienceDirect databases. The fol-
lowing keywords were used for this search: evidence-based practice and nursing; education
of evidence-based practice; nursing education; and other similar terms with the full-text
restriction applied. Criteria for inclusion and exclusion of publications were formulated to
ensure the validity of the review of the scientific literature. All scientific publications that
met the selection criteria were included in the analysis, and those that did not meet the
established criteria were rejected and not included in the literature review. Articles were
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selected for analysis according to the following selection criteria: articles published in a re-
viewed scientific journal; full-text articles available in English; articles published from 2010
to 2021; and articles in which the EBP teaching/learning strategies and teaching methods
were analyzed.

The process of the collection and analysis of data involved the four-stage Grove, Burns,
and Gray (2012) method: skimming, comprehension, analysis, and synthesis of sources.
The quick review of the articles included reading titles, summaries, and keywords, whereas
the critical review was aimed at assessing and understanding their content. The analysis
included a breakdown of articles by problematic questions in the research, namely: what
EBP teaching/learning strategies are applied in the study process, and what teaching meth-
ods are used to teach EBP. Data on the authors, year of publication, research strategy,
applied teaching/learning strategy or teaching methods, and conclusions were selected and
included in the analysis table. During the synthesis of the articles, the content of the col-
lected information was analyzed, taking into account the theoretical perspective of this
research and in order to answer its set goal. The data obtained during the analysis were
interpreted according to the ideas of Melnyk and Fineout-Overholt’s (2011) evidence-based
theory of nursing practice.

The results of the research involved 985 sources. Duplicate articles and articles that did
not match search criteria were rejected after reviewing these sources; as such, 20 out of 152
articles were included in this review. These included both direct and mixed educational
interventions. The organization of EBP training involved a single educational form - a
seminar, conference, lecture, or e-learning — and a multifaceted form of education using
a combination of teaching methods, such as: lectures, practical work, and discussions; lec-
tures, teamwork, and observation, etc. The duration of training lasted from a few hours per
semester to training during all study time over three or four years. The research included a
five-step EBP training model: asking a question, finding information or evidence to answer
a question, critically evaluating information or evidence, integrating evaluated evidence
through personal clinical experience and patient preferences, and evaluating results ob-
tained. EBP training is organized using interactive teaching/learning, “flipped classroom,”
and “traditional classroom” methods.

The analysis of scientific articles on the application of teaching/learning strategies and
methods to nursing students in teaching EBP revealed that authors try to group and classify
the various teaching/learning strategies and teaching methods used in the study process.
When teaching EBP nursing students, it is generally recommended to use a combination
of constructive teaching/learning and collaborative learning strategies. Also, traditional
teaching methods such as lectures, seminars, discussions, small group and team learning,
case studies, and individual learning should be used. However, in nursing bachelor study
programs a higher priority should be given to the application of an interactive teaching/
learning strategy in the study process, which includes: applying the five-step teaching model
to the EBP and applying a multi-faceted form of teaching; and combinations of teaching
methods such as traditional or reverse classes, interactive lectures, small group work, jour-
nal clubs, reading quizzes, presentations by nursing practitioners, and creative workshops
based on simulation and clinical scenarios. Teachers should take on the role of facilita-
tors to properly implement EBP training and to involve librarians and practical mentors
more actively in the study process. Little has been written about the use of technologies in
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the teaching/learning of EBP; therefore, it would be expedient to perform a more detailed
analysis of the effectiveness of the application of technology in the study process in training
future nurses on EBP.

Keywords: evidence-based practice training evidence-based practice; evidence-based
nursing; nursing education.
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Abstract

Although a COVID-19 infection can be fatal, the vast majority of people infected by
the virus have, fortunately, survived. In this paper we investigate how recovering from this
potentially fatal infection is associated with people’s perceived meaning in life. Can con-
tracting and recovering from COVID-19 also have positive effects on people’s wellbeing by
way of boosting their perceived meaning in life?

Drawing from theory on terror management and mortality salience, which suggest that
threats to one’s health increase the need for meaning in life, we hypothesized that people
who have had a coronavirus infection assess their perceived meaning in life slightly higher
than average. We also hypothesized that recovering from this infection has made these
people slightly more optimistic. We used data from an online survey in Sweden (April 2021,
n = 1788) to examine the differences in perceived meaning in life between people who had
recovered from COVID-19 versus people who had not been infected at all. The results show
that people who had recovered from a COVID-19 infection indeed rated their perceived
meaning in life significantly higher than those who had not been infected. They also scored
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higher on optimism. These findings may suggest that people react to threats to their lives
and existences by searching for, and finding, greater meaning in life. The relief of recover-
ing from a COVID-19 infection may also boost people’s optimism regarding their future.

Keywords: meaning-in-life; COVID-19; terror management; mortality salience; opti-
mism; teleological thinking; cross-sectional study.

Introduction

For many people, the ongoing COVID-19 pandemic is literally a matter of life and
death. Since its outbreak in early 2020, more than 200 million people worldwide have
been infected by the coronavirus (WHO, 2021). This infection can be fatal, and has in-
deed caused the death of more than 4 million people. Fortunately, however, the vast
majority recover within a number of weeks. By August 2021, nearly 190 million people
were estimated to have recovered from the coronavirus. The research aim of this paper
is to apply theory on terror management and mortality salience to answer the following
question: has recovering from this potentially fatal infection boosted people’s perceived
meaning in life?

There is a growing body of research on how the COVID-19 virus has changed peo-
ple’s lives by way of restrictions, uncertainty, and stress, and how it consequently relates
indirectly to quality of life and perceived meaning in life (MIL) (Shek, 2021; Ikeda et al.,
2021). For instance, pandemic-induced suffering and distress have been found to reduce
perceptions of MIL (Arslan & Yildirim, 2021) and increase the intensity of the search for
MIL (Chasson et al., 2021). Studies have also shown that MIL can uphold life satisfaction
(Lin, 2020) and mitigate stress and depression (e.g., Schnell & Krampe 2020; Trzebinski
et al. 2020). However, to the best of our knowledge, no study to date has investigated the
direct effect of being infected by COVID-19 on perceived MIL.

Drawing from theory on terror management and mortality salience, which suggest
that threats to one’s health and reminders of one’s mortality increase the need for, and
perception of, meaning, we hypothesize that people who have had a coronavirus infec-
tion assess their perceived MIL slightly higher than average. We also hypothesize that
recovering from this infection has made these people slightly more optimistic. Finally, we
draw on teleological theory to hypothesize that these positive effects are greater among
those who believe that everything happens for a reason. We test these hypotheses via a
survey of 1,788 Swedes.

1. Mortality salience and a COVID-boost effect

According to terror management theory, the greatest fear in life is death. To manage
this ultimate terror, people prefer not to think about death at all and, when forced to,
search for some kind of meaning to cling to (e.g., Pyszczynski et al., 1999). This mean-
ing can take the shape of, for example, cultural, religious, or political worldviews (e.g.,
Greenberg et al., 2000), or can even relate to modern art (Landau et al., 2006), a fitness
regimen (Arndt et al., 2003), or reckless driving (Ben-Ari et al., 1999). However, the ulti-
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mate meaning people search for in the face of death is meaning in their life (e.g., Ben-Ari,
2011; Sullivan et al., 2013).

People’s search for, and sense of, meaning in life has been subject to ample research.
Conceived of as a person’s sense of coherence, purpose, direction, or the general mean-
ingfulness of their life (e.g., Steger et al., 2006), studies have found that MIL impacts fa-
vorably on everything from psychological wellbeing (e.g., Zika & Chamberlain, 1992) to
personal growth, (e.g., Ryff, 1989), positive affect (e.g., King et al., 2006), physical health
(e.g., Steger, 2012), and longevity (e.g., Anderson & Anderson, 2003).

Studies have found that increased mortality salience - as a result of, for example, ask-
ing people to reflect on their own death (e.g., Routledge et al., 2010), visiting dark tour-
ism sites (Prayag et al., 2020), or having near-death experiences (Davis & McKearney,
2003) - can indeed increase MIL. Research has also found that the ongoing COVID-19
pandemic triggers MIL-searching behaviors (Pyszczynski et al., 2021), but, to the best
of our knowledge, no study has investigated the direct impact of recovering from COV-
ID-19 on MIL.

Applying terror management theory, we expect that recovering from a coronavirus
infection would boost people’s perceived MIL to be slightly higher than average. First,
regardless of whether people perceive this infection as a near-death experience, it would
decrease their health to some extent and potentially remind them of their mortality. Sec-
ond, by way of the frequent media reports on COVID-19 related deaths, the infection
would potentially prime greater reflection on death. Third, forced quarantine during the
period of infection would potentially give time and perspective to reflect more on life.
Therefore, we hypothesize that:

H1 People who have recovered from a COVID-19 infection rate their perceived MIL
higher compared to those who have not been infected with the virus.

Several studies have linked MIL and optimism to promoting wellbeing and mitigat-
ing adverse effects in mental health. For example, Ho et al. (2010) found that optimism
mediated the positive impact of MIL on adolescent wellbeing, while Steger and Frazier
(2010) found that MIL mediated the impact of religiousness on optimism. Additionally,
Arslan and Yildirim (2021) found that optimism moderated the buffering impact of MIL
on students’ depressive symptoms during the COVID-19 pandemic. While the relation-
ship between these two variables can obviously be construed in several ways, there is no
doubt that the two are related.

We therefore expect that recovering from a coronavirus infection would also boost
people’s self-assessed optimism. As argued by Pyszczynski et al. (2021), COVID-19 is a
salient doomsday threat to literally everyone’s life and existence; a threat that produces
fear and anxiety (e.g., Jungmann & Witthoft, 2020). Having and recovering from a COV-
ID-19 infection would potentially relieve this threat, and consequently produce a more
optimistic outlook on life. Thus, we hypothesize that:

H2 People who have recovered from a COVID-19 infection are more optimistic
about their future compared to those who have not been infected with the virus.

According to teleological theory, people have a tendency to seek explanations for
seemingly random events in life - i.e., “everything happens for a reason” (e.g., Banerjee &
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Bloom, 2014). This tendency is particularly strong for significant and negative life events,
such as accidents (e.g., Pepitone & Saffiotti, 1997), earthquakes (Tsai, 2001), and personal
suffering (Gray & Wegner 2010). Not surprisingly, applying the logic of “everything hap-
pens for a reason” to such events has been found to also further the individual’s sense of
MIL (Willard & Norenzayan, 2013).

We expect that proneness to apply teleological thinking and the mantra of “every-
thing happens for a reason” would similarly moderate the effects of recovering from a
COVID-19 infection on people’s perceived MIL. Previous research has indeed construed
being infected by the coronavirus as a significant life event (Parker et al. 2021). It there-
fore seems plausible that those who are more prone to think teleologically would gain a
greater boost from recovering from an infection. Thus, we hypothesize that:

H3 The positive impact of recovering from a COVID-19 infection on MIL (H1) and
optimism (H2) is greater among people who are more prone to applying teleological
thinking.

2. Methodology

A survey was distributed on Facebook during the second week of April 2021, and a
total of 1,788 Swedes (60% female, mean age 53.8 years, age range 19-85 years) anony-
mously filled out the questionnaire. Sweden has one of the world’s highest social media
penetrations, and previous research has found that Swedes are representative of how
the COVID-19 pandemic has impacted people’s subjective well-being (e.g., Dahlen et
al. 2021).

The research ethics of this study comply with the Declaration of Helsinki (World
Medical Association, 2013). Respondents were informed that they consented to be in-
cluded in the study by voluntarily opting in and answering the web-based questionnaire.
They were anonymous and not identifiable; no personal data was recorded.

Data analysis. Following the cross-sectional study design, data analysis focused on
comparing the mean values of those that had recovered versus those that had not been
infected by the virus on the dependent variables of MIL (H1) and optimism (H2), and
regressing the main effect of the virus recovery versus interaction effects with teleological
thinking (H3) per PROCESS Model 1 (Hayes et al. 2011).

Measures. People answered “yes” or “no” to the question: “Have you recovered from
a diagnosed COVID-19 infection?” We also included the options: “have started or fin-
ished vaccination treatment” and “currently have an active COVID-19 infection”.

MIL was measured with two global items: “My life is meaningful”, and “I have a clear
sense of meaning in my life”, taken from Morgan and Farsides (2009). Responses were
provided on a 10-point scale from 1 (completely disagree) to 10 (completely agree), r = .88.

Optimism was measured with three items taken from the Life Orientation Scale (e.g.,
Scheier & Carver, 1987): “I am optimistic about my future”; “If anything bad can happen,
it probably will” (reverse-coded); and “I expect more good things to happen to me than
bad”. Responses were provided on a 10-point scale from 1 (completely disagree) to 10
(completely agree), alpha = .79.
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Teleological thinking was measured with two items: “everything happens for a rea-
son”, and “there’s a reason for everything”, based on Banerjee and Bloom (2014). Re-
sponses were provided on a 10-point scale from 1 (completely disagree) to 10 (completely
agree), r = .83.

3. Results

Of the 1,788 respondents, 272 (15.1%) answered “yes”, and 1,396 (78.2%) answered
“no” to the question of whether they had recovered from a diagnosed COVID-19 in-
fection. An additional 112 (6.3%) had started or finished vaccination treatment, and
8 respondents had an active COVID-19 infection (0.4%). Respondents with an active
COVID-19 infection and respondents that had been vaccinated were excluded from the
analysis. Correlations between the three variables of interest are reported in Table 1.

Table 1. Table of correlations

n M SD MIL | Optimism | Teleological thinking
MIL 1751 7.69 2.13 -
Optimism 1751 7.52 1.69 | .35%* -
Teleological thinking 1753 6.05 2.73 | .64%* 244 -

**<.001

In testing our hypotheses, we conducted mean comparisons between the two groups
(Table 2).

Table 2. Mean comparisons

Recovered from Not infected
COVID infection
M SD M SD t p Cohen’s d
MIL 7.96 2.00 7.62 2.17 2.44 .01 .15
Optimism 7.74 1.68 7.50 1.68 2.04 .02 14

In support of HI, those who had recovered from a COVID-19 infection assessed
their perceived MIL significantly higher (M = 7.96) than those who had not been infected
(M =7.62),t=2.44, p = .01 (Cohen’s d = .15). Similarly, in support of H2, those who had
recovered from a COVID-19 infection also assessed their optimism (M = 7.73) signifi-
cantly higher than those who had not been infected (M = 7.50, t = 2.04, p = .02, Cohen’s
d = .14). The main effect postulated in H1 and H2 is still significant and robust when
including age and gender in a MANCOVA.

To test H3 - that the effects in H1 and H2 would be moderated by people’s teleologi-
cal thinking — we used the approach recommended by Hayes et al. (2011) (Model 1, 5000
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bootstrapping samples, 95% confidence interval). While teleological thinking had a sig-
nificant effect on MIL (0.24, 95% CI: 0.06-0.43) and optimism (0.17, 95% CI: 0.02-0.32),
contrary to H3, the interaction effect with COVID-19 infection recovery was not signifi-
cant on either MIL (0.02, 95% CI:—0.08-0.12) or optimism (-0.01, 95% CI:-0.09-0.07).

4. Discussion

This paper set out to investigate whether recovering from a COVID-19 infection
could boost perceived MIL. The conclusion from our survey is that this may indeed be
the case. Those who had recovered from an infection rated slightly and statistically sig-
nificantly higher than those who had not been infected. While the sizes of these effects
were modest, the huge scale of the COVID-19 pandemic makes the potential boost effect
substantial.

While previous research has made indirect links between the COVID-19 pandemic
and MIL - by way of, for example, stress — this study uncovers a direct link between hav-
ing been infected and increased MIL. This finding resonates with terror management
theory, which suggests that people react to threats to their lives and existences by search-
ing for and finding greater MIL.

This study also hypothesized and confirmed the notion that people who had recov-
ered from a COVID-19 infection rated slightly and statistically significantly higher on
optimism than those who had not been infected. While previous research has linked
increases in MIL and optimism by way of mediation in both directions, we tested them
in parallel. We would argue that they are conceptually separate effects. The boost in MIL
would be a response to the mortality salience induced by the infection, whereas the boost
in optimism would come from a forward-looking relief from the future threat of being
infected, with an uncertain outcome.

Contrary to our expectation, people’s inclination to think teleologically did not mod-
erate the boost effect of recovering from a COVID-19 infection. While our study found
a main effect — the propensity to think that ‘everything happens for a reason’ elevated
MIL and optimism - the boost effects of recovery from COVID-19 infection materialized
regardless. In other words, people do not need to believe that “everything happens for a
reason” to derive greater MIL and optimism from their recovery from infection.

Limitations and future research. The strength of this study is the relatively large
sample size and the collection of timely field data during the COVID-19 pandemic, but
before vaccination was widespread. However, the use of social media in data collection
may have led to selection bias in the sample. Although a large and representative ma-
jority of the Swedish population has active Facebook accounts, the data may contain
non-response bias leading to the over-representation of certain demographic groups or
people with specific interests. For instance, female and older respondents were slightly
over-represented in the survey, yet the conclusions of this analysis hold when controlling
for gender and age. Also, the cross-sectional design limits opportunities to make causal
inferences. Having said that, assuming that the COVID-19 virus itself has few strong
biases in terms of who it infects, and that the infection is fairly randomly distributed in
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Sweden, the comparison of people not infected versus recovering from the virus makes
for an acceptable quasi-experimental design. There does seem to be a boost in MIL and
optimism among those recovering from COVID-19, at least in this sample. Still, future
research should further investigate both the mechanisms underlying this effect and the
longitudinal effect of this boost. Relying on previous research on reactions to both nega-
tive and positive life events, effects on happiness, MIL, and optimism are often temporary

in nature.
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Summary

This article investigates a potential positive effect of being infected by, and having re-
covered from, the COVID-19 virus: an increased sense of perceived meaning in life (MIL).
Although a COVID-19 infection can potentially be fatal, the vast majority of people infected
by the virus, fortunately, survive. In this paper we investigate how recovering from this po-
tentially fatal infection is associated with people’s perceived meaning in life. Drawing from
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theory on terror management and mortality salience, which suggest that threats to one’s
health increase the need for MIL, we hypothesize that people who have had a coronavirus
infection assess their perceived meaning in life slightly higher than average. We also hypoth-
esize that recovering from this infection has made these people slightly more optimistic. Rely-
ing on teleological theory, we hypothesize that these positive effects are greater among those
who believe that everything happens for a reason. We use data from an online survey in
Sweden (April 2021, n = 1788) to examine the differences in perceived MIL between people
who had recovered from COVID-19 versus people who had not been infected at all. The re-
sults show that people who had recovered from a COVID-19 infection rated their perceived
meaning in life significantly higher than those who had not been infected. They also scored
higher on optimism. While previous research has linked increases in MIL and optimism by
way of mediation in both directions, we tested them in parallel. We would argue that they
are conceptually separate effects. The boost in MIL would be a response to the mortality sali-
ence induced by the infection, whereas the boost in optimism would come from a forward-
looking relief from the future threat of being infected, with an uncertain outcome.

Contrary to our third hypothesis, people’s inclination to think teleologically did not
moderate the boost effects of recovering from a COVID-19 infection. While our study found
a main effect - the propensity to think that “everything happens for a reason” elevated MIL
and optimism - the boost effects of recovering from a COVID-19 infection materialized
regardless. That is, people do not need to believe that everything happens for a reason to
derive greater MIL and optimism from their recovery from infection.

The strength of this study is the relatively large sample size and the collection of timely
field data during the COVID-19 pandemic, but before vaccination was widespread. How-
ever, the use of social media in data collection may have led to selection bias in the sample.
Although a large and representative majority of the Swedish population have active Face-
book accounts, the data may contain non-response bias leading to the over-representation
of certain demographic groups or people with specific interests. For instance, female and
older respondents were slightly over-represented in the survey, yet the main effects revealed
in the analysis hold when controlling for gender and age.

In sum, these findings suggest that people react to threats to their lives and existences by
searching for and finding greater meaning in life. The relief provided by recovering from a
COVID-19 infection may also boost people’s optimism about their future.

Keywords: meaning-in-life; COVID-19; terror management; mortality salience; opti-
mism; teleological thinking; cross-sectional study.
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Abstract

Duchenne muscular dystrophy (DMD) is one of the most severe forms of inherited mus-
cular dystrophies, leading to limited upper limb use in its later stages. Due to medical and
technological advances, patients with DMD are living longer and are reaching adolescence
and adulthood. The benefits of bringing together qualitative views and studies in a system-
atic way include gaining a greater breadth of perspectives and a deeper understanding of
health, psychological issues, and concerns from the point of view of patients, and helping
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the medical community and policymakers to create a better support system. This review
aimed to describe the experiences of patients living with DMD in order to identify common
themes across all relevant studies. The research question is: What is the lived-world experi-
ence of men with DMD? This review adopted a systematic search methodology in accord-
ance with PRISMA guidance, and followed the SPIDER search strategy and the analytic
procedure for thematic synthesis.

In total, 11 studies were included in the review concerning 132 young people with DMD.
In these studies, 5 main topics were identified: experiences of body powerlessness (progres-
sive loss of body control, limited social freedom, lack of privacy); the search for identity
(the meaning of becoming an adult man, feelings at the margins, maintaining normal-
ity, balancing dependence-independence); challenges in social relations (vulnerability to
prejudice, risk of isolation, (in)dispensable parental support, emotional connectedness with
carers, the support of others “in the same boat” with DMD); coping processes and resilience
(underestimated strength, taking autonomy, toward acceptance, active self-management);
and end-of-life experiences (living in the present, experiences of dying, (mis)communica-
tion with others about death and dying).

Keywords: neuromuscular disease, progressive illness, male gender, qualitative metho-
dology, thematic synthesis.

Introduction

Duchenne muscular dystrophy (DMD) is a genetic disorder that occurs primarily
in males, and is one of the most severe forms of inherited muscular dystrophies (Glover
et al,, 2020). The disease progresses rapidly and makes muscles weaker and less flex-
ible (Angelini, 2018), leading to a loss of ambulation in childhood and limited upper
limb use in its later stages. Patients are typically confined to a wheelchair by 12 years of
age (Venugopal & Pavlakis, 2020). There is no cure for DMD and death occurs because
of respiratory or cardiac complications (Venugopal & Pavlakis, 2020). The medical and
technological advances in medical care have prolonged life expectancy into the third and
sometimes fourth decade (Landfeldt et al., 2015). Children and young adults with DMD
require the assistance of parents and close family members with all aspects of daily living
as the condition progresses (Pangalila et al., 2012).

Due to medical and technological advances, young people with this condition that
would previously have been limited to childhood are now living longer, and are therefore
experiencing significant changes in their personal development as they undergo adoles-
cence and transition into adulthood. It is essential to understand how they perceive and
cope with this disease and the needs and concerns that they encounter. It is also impor-
tant to understand the lived-world experience of men with DMD to help the medical
community and policymakers to create a better support system.

The benefits of bringing together qualitative views and studies in a systematic way
include gaining a greater breadth of perspectives and a deeper understanding of health,
psychological issues, and concerns from the point of view of patients (Harden et al.,
2004).
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The objective of this study is: A systematic review of qualitative studies reporting the
experience of patients living with DMD in order to identify common themes across all
relevant studies.

1. Methods

This review adopted a systematic search methodology in accordance with PRISMA
guidance (Moher et al., 2009) and followed the SPIDER search strategy (Cooke et al.,
2012) and the analytic procedure for thematic synthesis (Thomas & Harden, 2008).

Search strategy. A search of literature was conducted using multiple databases, in-
cluding: PubMed, Web of Science, EBSCOhost, and Sage Journals. Reference lists from
relevant papers were hand searched, and all databases were searched between June and
August 2018. The search terms and the final search strategy were developed using the
SPIDER (Sample, Phenomenon of Interest, Design, Evaluation, Research type) search
tool (Cooke et al., 2012), which is specifically designed for qualitative evidence synthesis.
Details of the search terms and the search syntax are given in Table 1.

Table 1. Database search strategy

Sample child, adolescent, teen, young people, men

Phenomenon of Interest Duchenne muscular dystrophy

Design interview

Evaluation view, experience, reflection, attitude, perception, beliefs,
feelings

Research type qualitative

Final search strategy (child* OR adolescent* OR teen* OR young people OR

S AND PI AND (D OR E ORR) men*) AND Duchenne muscular dystrophy AND (inter-
view* OR view* OR experienc* OR reflect* OR attitude*
OR perce* OR belie* OR feel* OR qualitative)

Eligibility criteria. Articles were considered for inclusion if they were qualitative
studies written in English that explored the experience of boys or young men living
with DMD. Quantitative and mixed method studies, literature reviews, studies involv-
ing groups with multiple illnesses, parents, siblings, or specific DMD treatments, and
non-English language papers were excluded. Studies published prior to 1990 also were
excluded due to progress in the diagnostic approaches to and management of DMD with
steroids and ventilation over the past decades (Lynn et al., 2015), as this may have altered
the perceptions of the illness (Glover et al., 2020). All inclusion and exclusion criteria are
given in Table 2.
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Table 2. Inclusion and exclusion criteria

Inclusion criteria Exclusion criteria

Study design | Qualitative methodology, primary | Quantitative methodology, mixed methods,

research reviews of the literature
Population | Children or men with DMD Studies involving groups with multiple ill-
nesses

Studies involving children or men with
DMD and their parents or siblings

Study focus | Children, men experiences of liv- | Focus on specific treatment.

ing with DMD
Focus on patient family, parents, siblings
Date 1990-2018 Studies published prior to 1990
Language English language papers Non-English language papers

Data extraction. The screening process involved several stages. First, the databases
were searched and the duplicates removed. Then the titles of the papers were reviewed,
and where the focus was not clear in the title, the abstract was examined. When the
abstract was not descriptive enough, the full text was examined. Sources not fulfilling
the inclusion criteria were excluded. For each included study, the following data were
extracted: author, year, country, purpose of study, data collection strategy, data analysis,
sample, and main findings. As well as basic study information, all participant quotations
and text presented within the findings/results or conclusion/discussion sections of each
included article were extracted. This included data as expressed by the participants and
by the authors.

Data analysis. For data analysis, the method of thematic synthesis described by
Thomas and Harden (2008) was used. The purpose of this method is to develop analyti-
cal themes through a descriptive synthesis and find explanations relevant to a particu-
lar review question. It provides a systematic and transparent approach which facilitates
the production of rich, interpretive, yet data-driven themes in order to broaden con-
ceptual understandings of a particular phenomenon (Heath et al., 2017). The stages of
thematic analysis are (Thomas & Harden, 2008): 1) free line-by-line coding of textual
findings from primary studies; 2) organization of free codes into descriptive themes;
and 3) generation of analytical themes. While the development of descriptive themes
remains close to primary studies, analytical themes represent a stage of interpretation
whereby the reviewers go beyond primary studies and produce a new interpretation
(Heath et al., 2017).
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Web of Science
n=2873

Studies included in review

n=11

Figure 1. A flow chart of the article selection and review process

EBSCOhost PubMed Sage Journals Other sources
n=910 n =877 n=>52 n=5
Records after duplicates
removed
n=1248
Records after screening of
title and abstract
n=112
\l/ Total records excluded n = 36
Full-text articles assessed Multiple illness n =9
for eligibility »
n=47 \ Specific treatment n = 11
Focus on patient family,
parents, siblings n = 16

Quality appraisal. There is currently no consensus on how or whether to use qual-
ity appraisal in a qualitative synthesis (Dixon-Woods et al., 2004). In this review, criti-
cal appraisal was not used to exclude articles, but the reported methodology regarding
included papers was appraised to understand any limitations. The studies were assessed
using criteria reported by Thomas and Harden (2008). As seen in Table 3, the quality of
the studies was generally high, although several studies were found to be lacking in one

or more areas of reporting.

Table 3. Quality appraisal of studies

Aims | Adequate | Adequate | Adequate | Appro- |[Appropri-|Ethical is-
clearly | reporting |reporting of| reporting | priate atere- | sues con-
reported | of sample | data collec- | of data | research |cruitment| sidered
tion analysis | design | strategy
methods | methods

Gibson et al., 2007 Yes Yes Yes - Yes Yes Yes
Gibson et al., 2009 Yes Yes - Yes Yes - Yes
Pehler & Craft- Yes Yes Yes Yes Yes Yes Yes
Rosenberg, 2009
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Aims | Adequate | Adequate | Adequate | Appro- |Appropri-|Ethical is-
clearly | reporting |reporting of| reporting | priate | atere- | suescon-
reported | of sample | data collec- | of data | research |cruitment| sidered
tion analysis | design | strategy
methods | methods

Dreyer et al., 2010 Yes Yes Yes Yes - Yes Yes
Yamaguchi & Su- Yes Yes Yes Yes Yes Yes Yes
zuki, 2013
Gibson et al., 2014 Yes No Yes Yes Yes Yes Yes
Abbott et al., 2016 Yes Yes Yes Yes Yes Yes Yes
Fujino et al., 2016 Yes Yes Yes Yes Yes - Yes
Abbott et al., 2017 Yes Yes Yes Yes Yes Yes Yes
Skyrme, 2017 Yes No Yes No Yes Yes -
Finkelstein & Mar- Yes Yes Yes - Yes Yes Yes
cus, 2018

- data not available

2. Results

The search yielded 2,717 papers. The full texts of 47 papers were retrieved and re-
viewed, and 11 studies met the inclusion criteria and were included in the review. Studies
were conducted in six countries: the UK (n = 3), Canada (n = 3), Japan (n = 2), the USA
(n = 1), Denmark (n = 1), and Israel (n = 1). The total number of young people with
DMD consulted in these studies was 132, with ages ranging from 10 to 48 years. Of these
participants, 50 lived with their parents in a family home, 41 in their own home or in a
supportive housing apartment, and 6 in a long-term care facility. Three studies did not
provide information on the living situation of respondents. Consistent with the progres-
sion of DMD, all respondents used wheelchairs for mobility, and 75 received ventilation
via tracheotomies or facemasks. More details of the included studies are provided in
Table 4.
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Within the included papers, 5 main topics were identified: experiences of body pow-
erlessness, the search for identity, challenges in social relations, coping processes and
resilience, and end-of-life experiences.

2.1. Experiences of body powerlessness

This topic includes 3 subthemes: progressive loss of body control (1, 2, 3,4, 5, 6,7, 8,
9, 10, 11), limited social freedom (2, 3, 4, 5, 6, 10), and lack of privacy (7, 11).

Progressive loss of body control. The pathogenesis of the disease itself suggests that mus-
cle weakness is a major symptom of DMD. However, there is evidence that patients with
DMD have a wide range of physical complaints, from general fatigue to lung problems
and headaches. All 11 cases analyzed included features of loss of body control. It is impor-
tant to understand that being in a state of non-fulfilled body control can affect day-to-day
functioning; for example, fatigue can cause attention problems. Despite the progression
of general loss of body control, some bodily functions do not deteriorate. For example, the
smooth muscles responsible for the contraction of hollow organs such as blood vessels or
the intestines remain unchanged. On the other hand, the risk of being overweight can be a
real problem as patients have forced sedentary lifestyles and move less.

Loss of body control can be not only objective but also subjective; it is connected with
the level of brain function, especially cognitive abilities. This is due to the fact that protein
dystrophin is present not only in muscle tissues but also in the central nervous system.
Thus, cerebral dystrophin deficiency may affect cognitive activity in boys. The normal
dystrophin isoforms are distributed in hippocampal and purkinje cells in the cerebel-
lum, contributing to higher postsynaptic density. This altered postsynaptic plasticity can
disrupt efficient memory, automation, and planning.

Limited social freedom. Physical disability in individuals with DMD causes difficulties
in communicating both directly and indirectly. As the ability to control the body weak-
ens, the environment becomes filled with obstacles. Things that used to cause no prob-
lem in performing daily activities, and that were not even worth thinking about, start to
become impossible. The presence of stairs and unsuitable transport increasingly hinders
various activities, including leaving the house, meeting friends, and studying. From an
early age, boys with DMD have difficulty finding friends or maintaining existing friend-
ships as their symptoms worsen, as children often spend time running, jumping, cycling,
playing sports, and so on (3, 4, 10). These children, who do not have the opportunity to
engage in similar physical activities, often spend less and less time together and feel ex-
cluded, isolated, lonely, angry, and different from others (1, 3, 4).

In adolescence, these problems are exacerbated and become particularly significant
when young men are often unable to spend time with others and participate in friends’
gatherings (3, 4). In such a situation, the use of the Internet can reduce separation (4). As
the condition worsens, it takes an increasing amount of planning to leave home, and the
help of others is needed (1, 10). Physical disability also reduces the chances of experienc-
ing intimacy, making it even more difficult to make close contact and to find a girlfriend
(4). Motivation to study and to work on the individual’s education varies, both due to
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difficulties in going to school and because young people with DMD often perceive it as
futile (2, 3, 4, 5, 6).

Lack of privacy. In living with DMD, the lack of privacy and the demonstration of
nudity is daily and fundamental, especially in the later stages of the disease. Men who
are unable to move are forced to accept help, without which they would not be able
to look after themselves. They are fed, rearranged, washed, etc., by carers. Some men
claim to be accustomed to a lack of privacy as the disease progresses slowly (11), while
others experience it sensitively and try to actively deal with it (7). One study observed
that in order to experience sexual satisfaction, other individuals must also be involved
when the functions of the hands are numb, and the person is no longer able to mas-
turbate (7).

Here we see that all participants have gone through the rapid and intense experience
of body powerlessness. Patients reported this as a frustrating or traumatic experience,
causing hopelessness and devastation due to the uncontrollable nature of the disease, as
until recently all pharmacological attempts to stop the disease were fruitless. These data
highlight important implications for these patients, which are not only physical but also
psychological in nature.

2.2. The search for identity

This theme includes 4 subthemes: the meaning of becoming an adult man (1, 2, 4, 5,
6,7, 10, 11), feelings at the margins (1, 3, 6,7, 8,9, 10, 11), maintaining normality (1, 3, 4,
6,7, 8), and balancing dependence-independence (1, 4, 5, 7, 10, 11).

The meaning of becoming an adult man. An important topic revealed by researchers
was the meaning of becoming an adult man, which considers what it means for an ado-
lescent male to become an adult when they grow older. This topic is often accompanied
by an analysis of masculinity, and is related to stereotypes of masculinity in society (7,
2, 10). When growing older, boys face various challenges in adhering to the norms of
social life; in their case, the direct trajectory of adult life — work, wife, children, etc. - is
no longer visible.

One of the most critical topics in this regard is sexuality and intimate relationships.
Many participants had concerns about their attractiveness and body image, which could
challenge their senses of themselves as men (7). It was relatively common for participants
to reject fields such as dating, work, or school because they felt that they could not func-
tionally participate in these fields (1). Men tended to associate the transition to adulthood
with moving out of their parents’ home and giving up parental care (1, 2, 6). By thus
becoming independent, living for themselves, and no longer being as comfortable as they
were with their parents, they began to “be in the world” (2). Another aspect of adult life
is self-awareness, acceptance, and the perception of one’s condition as it is, along with
accepting other challenges such as the growing need for help from others and progressive
disability (4, 5, 6, 7, 10).

Feelings at the margins. Adolescents and men experience a range of different emo-
tions, but often tend to keep them to themselves (3, 6,7, 9, 10, 11). On the other hand, it is
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also difficult for those around them to talk about their feelings (7, 8, 9). Some studies with
slightly older young people with DMD found that men have a predominant stereotype of
masculinity that is sought to be maintained by “not mentioning negative feelings” (6, 7,
11). However, internally men have a variety of fears, especially those that relate to their
future death (9) — whether distant or near. Men with DMD also often experience anger at
their exclusivity and condition (8), sadness, or a longing for the past (3).

Maintaining normality. The theme of being “normal” is often emphasized in DMD
studies (1, 3, 4, 6, 7). Adolescents and men with DMD need to be seen as normal - like
everybody else (1, 4, 6, 7). Although physical disability is the distinguishing external fea-
ture of “otherness” to those around it, people with DMD did not feel that way. They saw
themselves as regular, typical men (1, 6, 7): “I see it when I look in the mirror, but I do
not picture myself that way in my head; in my head, I am a normal person like everybody
else” (4). Their sense of normalcy was supported and confirmed by the immediate social
environment — families and friends (3, 4, 6).

Some participants worked to establish themselves as normal in relation to (usually
nondisabled) peers (6). They took many strategies to establish that they were “just like
everyone else,” including “successes in school and plans for work, independence, engage-
ment with sports as players or fans, and friendships” (1, 4, 6). In this way, they worked
within their accounts to minimize or distance disease and disability from identity. For
example, one participant said: “I don’t really like it when people use the word ‘disability.’
Disability sounds as if a person is broken. But people with DMD are not broken” (6).
Some participants also distanced themselves from other disabled youth (1, 6) by describ-
ing nondisabled friends as being “more normal” than disabled friends, and thought that
other disabled people had negative attitudes, were not working as hard as they could, and
had “given up” (6).

Balancing dependence-independence. While growing up, participants gradually re-
quire more physical assistance. They understand that the only way to live with DMD is
to be dependent on others (5). The more the disease progresses, and the more dependent
they become, the more strongly they tend to pursue autonomy and independence (1, 4, 5,
7,10, 11). Participants try to maintain independence in a variety of ways, including: per-
forming as many independent actions as possible (1, 4, 5, 7, 10, 11); engaging in virtual
sports or online educational training (4); making various decisions autonomously (1, 7,
11); and moving out of their parents’ home. Some men felt that living independently with
personal assistants maximized their sense of control (7), while on the contrary others
“have tried dehospitalization and returned home despite complete or almost-complete
physical dependence” (5). People with poorer conditions often tried to distinguish be-
tween physical dependence and psychological dependence. For example, one paralyzed
participant “sees himself as independent because he has the authority to make decisions
regarding his care, while the staff is only a machine whose role is to carry out his instruc-
tions” (11). In another study, one person tried to maintain independence by being on his
own for a few minutes a day (1), while another achieved states of independence in his
mind and mindset by cultivating self-confidence and achieving goals (7).
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2.3. Challenges in social relations

This topic includes 5 subthemes: vulnerability to prejudice (1, 3, 4, 6, 7, 8, 10), risk of
isolation (3, 4, 8, 9, 10, 11), (in)dispensable parental support (3, 4, 7, 8, 9, 10), emotional
connectedness with carers (3, 7, 8, 9, 11), and the support of others “in the same boat”
with DMD (3,5, 8, 9, 10).

Vulnerability to prejudice. As the condition of the boys with DMD worsened and they
began to use a wheelchair, they felt increasingly noticeable by those around them due to
their physical disability (1, 3, 4, 7, 8, 10) and additional equipment: “people like on the
street, they kind of freak out when they see the hose” (1). They experienced the prevailing
prejudices about people with disabilities, especially the belief that people with physical
disabilities must also be mentally impaired (4). As a result, their social relations became
more difficult, and establishing a close relationship required significantly more effort of
them (3, 6). Adolescents often avoided making new contacts (3) and going out to larger
gatherings (8, 10), felt lonely (3, 8), and longed to be seen as a person (3). Various reac-
tions such as anger (1), anxiety (8, 10), or the desire to avoid contact (3, 4, 8) were caused
by bullying (3, 8), unethical appeals (3), unwanted attention (1, 8), and an exaggerated
desire to help and feeling sorry for them (4, 10).

Risk of isolation. In adolescence, boys are already at higher risk of isolation (3, 4, 8,
10). They tend to communicate less due to the reactions of people around them and (1, 3,
8) bullying (3, 8). Physical and environmental difficulties in reaching certain places and
engaging in physical team activities also contribute to greater isolation (1, 3, 4, 10). For
some boys, the lack of social contact and communication is filled at a young age by hav-
ing animals (3) and close ties with relatives (3, 4, 8, 9). Efforts are often made to maintain
long-term friendships that have developed since childhood. The risk of isolation may
increase in older age when men move out of the house and move away from family, as it
can take longer to make new contacts. DMD sufferers are further isolated by a decrease
in body mobility, and it is difficult for men to talk about emotional topics and to open
up (9, 11). It is therefore important to pay attention to the need for emotional help in the
presence of a sense of isolation.

(In)dispensable parental support. Parental support and care were especially important
at a young age (3, 4, 8, 9, 10). As DMD-suffering children require more and more inten-
sive care, parents spend significantly more time with them than the parents of non-sick
children. Many children spoke about a uniquely close relationship with their mother: she
sometimes understood the child’s needs even before he would ask for anything (3, 4), and
“knows every little detail in his life” (4). It can be difficult for older men with DMD to try
to move away from their parents and become more independent. Moving out of a parent’s
home is often described by them as one of the attributes of an adult, but this separation is
often difficult for both the child and the mother (4, 10), who has devoted a long time to care.

Although the relationship with parents is often very close, some children, and older
men in particular, said they did not talk to them about painful topics or discuss their con-
cern about the disease (8). Participants tried to protect parents and maintain positivity as
much as possible to avoid upsetting them (8, 9). On the other hand, the notion that some
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parents did not want to talk to their children about sensitive topics either was also men-
tioned (9). This can leave little room for expressing negative emotions, sadness, fear, and
anxiety.

Emotional connectedness with carers. Participants’ relationships with carers varied.
On the one hand, attempts were made to establish close, long-term relationships with
carers because the men were dependent on them to have their needs met (3, 5, 7, 11). On
the other hand, a close connection can sometimes make it more difficult to criticize or
to apply for more intimate needs (7, 11). One study, where a man wanted to maintain a
good relationship but not one that was too close, described “a clear boundary between
the volunteers’ functional role and the fact that the volunteer is another ‘real’ person in
the room” (11).

Support of others “in the same boat” with DMD. Multiple studies reflected the im-
portance of communicating with others with DMD (3, 5, 8, 9). Other men with DMD
may understand and listen because they experience similar difficulties; it can be easier
to communicate with them on emotionally intense topics that are too difficult to talk to
friends or parents about “because they’re in the same boat and they understand” (9). By
monitoring older DMD patients, younger sufferers can also learn how to receive support
from others (5). On the other hand, in some cases, older people with DMD may frighten
younger ones with the severity of their condition, as if showing what awaits them in the
future (8). Seen from the other side, people with DMD also tend to provide help and un-
derstanding (3) in an attempt to make sense of their lives with the disease.

When dealing with individuals of a similar destiny, men tended to share more inti-
mate and difficult topics, while advice and help from close relatives or health care pro-
fessionals was viewed quite controversially (3, 10, 11). Men tended to think they know
themselves best, so the excessive desire of others to help can have the opposite effect, low-
ering their self-esteem: “people think they know what they’re like...[they say] ‘T would
wear them if I were like you’ but they don’t know what it’s like to be me” (10).

2.4. Coping processes and resilience

This topic includes 4 subthemes: underestimated strength (1, 3, 4, 6, 7, 9, 11), taking
autonomy (4, 5, 7, 9, 11), toward acceptance (1, 4, 5, 8), and active self-management (3, 4,
6, 8).

Underestimated strength. More than one study reflected an underestimation of the
resilience of men living with DMD (1, 7, 9). One study found that healthcare profession-
als avoided talking about difficult topics with men, thus underestimating their ability to
break (9). Patients were sometimes treated like children: one man told of how a carer
had given him a toy (7). They were also seen as fragile and “breakable,” and carers were
sometimes overanxious about men’s bodies (7). It was also found that “in the delivery of
social care, the men reported being treated as largely gender-less if it was set up in such
a way that can take away men’s independence and autonomy” (7). Meanwhile, boys and
men often felt more resilient and stronger than they perceived being valued as (1, 3, 6, 7,
9): “I think we’re stronger than they think we are. We deal with lots” (9).
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Taking autonomy. As the condition worsens, individuals with DMD seek more
autonomy. The opportunity to control surroundings, make significant decisions, and
express expectations became one of the strategies of coping with the worsening of the
disease (5, 6, 7, 9, 11). Realizing that they could manage their life even if they were in
a wheelchair or used a ventilator helped people to come to terms with the current situ-
ation and maintain self-confidence. One study described participants’ perception that
they could obtain bodily autonomy despite being entirely dependent on caregivers (5).
Autonomous action led to the acceptance that they could manage their daily activities
and some of the things around them.

Toward acceptance. Understanding and accepting the disease occurred gradually and
took time (1, 4, 5, 8). One study showed that children initially understood only some
aspects of the disease; for example, the need for rehabilitation (4). Doctors must repeat
information about the disease and its nature many times so that children remember its
essential features (8). Awareness of the disease was strongly influenced by changes in its
progression — the weakening of the body, the introduction of wheelchair, and the use of a
ventilator (4, 5, 8). At that time, their disease became increasingly real to them, and shock
occurred. Participants then faced increasing helplessness: “what triggered my awareness
was the fact that I could no longer just get up from the bed, as I had used to” (8). These
changes are described as transitional periods, where participants began to face their dis-
ease and their habits and routines were adapted to match their new circumstances (1, 4).
They started to recognize the progression of the illness and understand what will happen
to their bodies (5). Transitional periods were often accompanied by questions about the
meaning of the disease (3). Acceptance of the disease, then, occurs by facing and under-
standing the disease. Accepting the disease seemed to free men from suffering: “you may
even prolong your life a bit more if you can accept it and talk about it. You know, if you
can get rid of your hurt and anger and depression about it” (9).

Active self-management. Children and adolescents with DMD took more active con-
trol of their disease as it progressed. They took actions that depended on them to try
to stop the weakening of the body as much as possible (3, 4, 8). Some participants per-
formed a variety of physical exercises at home on their own (3), appreciated rehabilita-
tion and made greater efforts to rehabilitate (8), participated in various physical activities
and sports while in a wheelchair (3), and tried to concentrate and focus more on what
they could change (3, 4, 6). Participants sought not only to control their physical activity
but also their emotional well-being. For some participants, prayer and faith helped them
to feel better (2), whilst for others, a conversation with a psychologist (8) or emotional
coping exercises (3) were helpful.

Maintaining a positive attitude can be seen as an active strategy for addressing un-
certainty and decline (6). Some studies showed that despite the physical limitations, par-
ticipants still found positive approaches to their experiences (3, 4, 6). “Keeping positive”
meant focusing on abilities rather than disabilities and not engaging with thoughts about
decline, impairments, and death (6). If they could not change the situation, they tried to
change the meaning of the situation (3). On the other hand, seeing the situation as solely
positive may lead to an inability to reflect on painful feelings.
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2.5. End-of-life experiences

This topic includes 3 subthemes: living in the present (2, 6, 10, 11), experiences of dy-
ing (2,9, 10, 11), and (mis)communication with others about death and dying (8, 9, 10).

Living in the present. People living with DMD said that they thought little about what
their future would be. Older participants especially tended to express modest, small de-
sires or expectations for the future (2, 10). Younger respondents expressed hopes for the
future such as staying healthy, living independently (for those who did not already), and
being in a committed intimate relationship (2, 6). According to one participant, “to focus
on his future was to dwell on the ‘morbid’ uncertainties of the timing of his death” (2).
Due to the constant progression of the disease, their future seemed uncertain, but would
inevitably lead to deteriorating health and death. Therefore, participants were more likely
to live in the present (2, 5, 11) and perform everyday tasks without reflecting too much
on future plans.

Experiences of dying. In studies of individuals with DMD, the topic of death is often
recurrent. It is emphasized that men talk directly about death very rarely, but more than
one study made it clear that death itself is present (2, 9, 10, 11). For example, one study
described how residents in an independent living neighborhood experience breathing
difficulties, and sometimes choke from mucus entering the ventilator’s breathing tube
(11). In this case, the machine beeps and urgent assistance is required to remove the
secretions. At this point, a person finds themselves close to death, and their life depends
only on others. Some men became interested in what death would be like “when you get
near to the end” (9). It mattered to them whether it would be painless, or whether they
would suffer. Death also changed the life philosophies of older men - they thought less
about the future because of fear of seeing death in it (2).

(Mis)communication with others about death and dying. The topic of death is espe-
cially relevant for older men with DMD, but, on such a sensitive topic, they rarely tended
to talk to others. Although it was often said that such a conversation would be relevant
and necessary for them (8, 9), it was quite difficult for them to find someone with whom
to do so. For example, men were reluctant to share their thoughts of death with their
parents and other relatives (8, 9, 11) to avoid upsetting or intimidating them, and thus
protected them by not talking about it. It has been observed that physicians also avoid
these topics and talk more about death indirectly; for example, when talking about resus-
citation (9). Participants expressed that the person with whom they would like to speak
on the subject of death should not only be a passive listener, but should actively engage
in conversation, ask questions, have a good understanding of the specifics of DMD, and
“be more human” (9): “you want someone with expert knowledge about the condition
and what might be involved, and they can answer your questions with authority, but they
can also be supportive as well” (9). Men were more likely to talk when they didn’t need
to initiate the topic themselves, as although they may be unwilling to speak at a certain
moment, they would know that they will be heard when the need arises.
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3. Discussion

In the last decade, the life expectancy of people living with DMD has increased sig-
nificantly. As a result, there is a growing need for qualitative research to understand the
experiences of these individuals. Some studies aim to analyze the experiences of patients,
but they usually focus only on a specific, narrow aspect of research, such as: the transition
to adulthood, the experience of one’s masculinity, or living with assistive devices. There is
still a lack of qualitative research revealing the deep inner psychological world of patients
living with this disease. A clearer picture is also absent of their experience of interact-
ing with significant others, interpersonal relationships, and intimacy - particularly when
these individuals are known to be at higher risk of isolation. Research shows that ques-
tions about the emergence of a new identity in the context of the disease are becoming
particularly important.

For those aspects of the psychological state that are highlighted in this study, talking
therapy would be an appropriate proposal because all individual needs must be identified
and supported. Every DMD case is a very personal journey. The condition psychologi-
cally manifests itself in various phenotypes and forms, and develops under the influence
of various personal, familial, and social contexts that contribute to the formation of cer-
tain stereotypes, attitudes, and values associated with the disease.

It is also worth noting the emotional experiences that boys and young men often
tend to experience within themselves without sharing. Research has shown that boys and
men often feel better when talking about sensitive topics with other DMD patients who
have similar experiences and can understand better what is going on inside. On the other
hand, if another patient is in a much more severe condition, it can also frighten younger
boys who have not yet fully accepted their illness.

The emotional support provided by others is often received differently. For example,
although DMD sufferers’ relationships with parents are often much closer than those of
non-sick people, boys and older men tend to protect their parents from negative emo-
tions so as not to upset them. Often, parents themselves do not initiate emotionally diffi-
cult conversations. The advice of other significant individuals is also not always accepted
positively. Men say it is difficult for others to understand what is going on inside the
patient because “advisors” do not have the disease.

However, it is essential to understand that it is important for those living with DMD
to have the opportunity to speak. The facilitator/listener must be an interested, open, and
discerning listener, not only mechanically performing their work.

Conclusion

Qualitative systematic research has provided unique insights into experiences of liv-
ing with DMD. The results of this analysis should broaden the understanding of how
men with DMD perceive and cope with the disease, and the needs and concerns that they
encounter. This paper should also help the medical community and policymakers to cre-
ate a better support system to improve care for men and their families affected by DMD.
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WITH DUCHENNE MUSCULAR DYSTROPHY
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Summary

DMD is one of the most severe forms of inherited muscular dystrophies, leading to lim-
ited upper limb use in its later stages. Due to medical and technological advances, patients
with DMD are living longer and are reaching adolescence and adulthood. It is essential to
understand how they perceive and cope with the disease and the needs and concerns that
they encounter. The benefits of bringing together qualitative views and studies in a system-
atic way include gaining a greater breadth of perspectives and a deeper understanding of
health, psychological issues, and concerns from the point of view of patients, helping the
medical community and policymakers to create a better support system.

Research question: What is the lived-world experience of men with DMD?

Objective: A systematic review of qualitative studies reporting the experience of patients
living with DMD in order to identify common themes across all relevant studies.
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Methods: The review adopted a systematic search methodology in accordance with
PRISMA guidance (Moher et al., 2009) and followed the SPIDER (Sample, Phenomenon
of Interest, Design, Evaluation, Research type) search strategy (Cooke et al., 2012) and
the analytic procedure for thematic synthesis (Thomas & Harden, 2008). Data sources in-
cluded: PubMed, Web of Science, EBSCOhost, and Sage Journals. Articles were considered
for inclusion if they were qualitative studies written in English that explored the experience
of boys or young men living with DMD. The studies were assessed using criteria reported by
Thomas and Harden (2008). The quality of the studies was generally high, although several
studies were found to be lacking in one or more areas of reporting.

Results and conclusions: 11 studies were included in the review, concerning 132 young
people with DMD. Studies were conducted in six countries. The ages of the participants
ranged from 10 to 48 years. Consistent with the progression of DMD, all boys and men
used wheelchairs for mobility, and 75 received ventilation via tracheotomies or facemasks.
Within the papers selected, 5 main topics were identified: experiences of body powerless-
ness (progressive loss of body control, limited social freedom, lack of privacy), the search
for identity (the meaning of becoming an adult man, feelings at the margins, maintain-
ing normality, balancing dependence-independence), challenges in social relations (vul-
nerability to prejudice, risk of isolation, (in)dispensable parental support, emotional con-
nectedness with carers, support of others “in the same boat” with DMD), coping processes
and resilience (underestimated strength, taking autonomy, toward acceptance, active self-
management), and end-of-life experiences (living in the present, experiences of dying, (mis)
communication with others about death and dying).

Research shows that questions about the emergence of a new identity in the context of
DMD are becoming particularly important. The condition psychologically manifests itself
in various phenotypes and manifestations, and develops under the influence of various per-
sonal, familial, and social contexts that contribute to the formation of certain stereotypes,
attitudes, and values associated with the disease. For those aspects of the psychological
state that are highlighted in this study, talking therapy would be an appropriate proposal
because all individual needs must be identified and supported.

Keywords: neuromuscular disease, progressive illness, male gender, qualitative metho-
dology, thematic synthesis.
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Anotacija

Pastaraisiais desimtmeciais lyderystés taikymo srityje jvyke pokyciai paskatino ieskoti
naujy valdymo metody santykiuose su pavaldiniais. Vienas jy - dvasingumo pritaikymas ly-
derystéje. Nepaisant padidéjusio susidoméjimo dvasingos lyderystés konstruktu, vis dar triiks-
ta tyrimy, kuriais biity siekiama nustatyti, koks elgesys yra bidingas dvasingam lyderiui.

Sio darbo tikslas - isanalizuoti verslo organizacijy vidurinio lygio vadovy dvasingumo
lyderystéje isgyvenimgq ir jprasminimag.

Siame tyrime nagrinéjamas dvasingumas lyderystéje yra palyginti maZai istyrinétas
konstruktas. Minétas konstruktas tyrime analizuojamas per individualig vidurinio lygio
vadovy patirtj ir supratimg siekiant atskleisti jy giluminj dvasingumo lyderystéje isgyve-
nimgq ir jprasminimgq. Siekiant Siy tiksly buvo pasirinktas metodas, kuris leidzia atlikti
issamy giluminj tyrimg ir padeda uztikrinti, kad surinkti duomenys islikty individualis.
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Tyrime dalyvavo Sesi dalyviai. Tyrimo dalyviais buvo pasirinkti pastaruoju metu vers-
lo organizacijose vidurinio lygio vadovais dirbantys asmenys. Duomenys buvo renkami
atliekant pusiau struktiiruotq interviu. Interviu metu gauty duomeny analizei buvo pasi-
rinktas kokybinis indukcinis teminés analizés metodas.

Tyrimo rezultatai parodé, kad verslo organizacijy vidurinio lygio vadovy dvasingumo
lyderystéje isgyvenimas atsiskleidé per tokias temas: visapusiskai kokybisko bendravimo
uztikrinimas, konstruktyvus problemy sprendimas ir Zmogiskyjy vertybiy puoseléjimas.
Sios temos atskleidé tokias dvasingumui lyderystéje bidingas Zmogiskgsias savybes: ben-
dravimg su darbuotojais, klausymagsi, aiskios informacijos pateikimg, atvirumg, glaudaus
rysio palaikymg, problemy sprendimgq, riipinimgsi darbuotojy gerove, pagalbg, pagarbg,
sgziningumaq ir pasitikéjimg. O verslo organizacijy vidurinio lygio vadovy dvasingumo ly-
derystéje jprasminimas atsiskleidé per Sias temas: dvasingumo sgvokos suvokimas ir vado-
vy liakesciy ispildymas. Sios temos perteiké dvasingam lyderiui birdingg elgesj: gilinimgsi |
dvasingumo sqvokos suvokimg, pripaZinimg, kad lyderysté gali biiti ir yra dvasinga, lygia-
vertj elgesj su darbuotojais ir kitais Zmonémis, komandinio darbo palaikymg ir kokybisko
griztamojo rysio siekimgq ir palaikymag.

Reik$miniai Zodziai: vidurinio lygio vadovas, dvasingumas lyderystéje, kokybinis ty-
rimas, teminé analize.

Jvadas

Pastaraisiais deSimtmeciais pastebima reik§mingy lyderystés ziniy poky¢iy. No-
rint uztikrinti veiksmingg verslo uzduociy atlikimg ir darbuotojy jsitraukimg siekiant
imoneés tiksly, tradicinio pozitrio j vadovavima nebepakanka. Todél atsirado poreikis
ieskoti naujy valdymo metody santykiuose su pavaldiniais. Tam reikia lyderystés, nes
tai yra vienas i$ budy, kaip paveikti darbuotojus, kad jie be spaudimo siekty tiksly vien
tik jkvépti savo vadovo pavyzdzio ir jo vizijos (Katiliené & Bakanauskiené, 2012). Taigi
akivaizdu, kad socialiniai santykiai, kuriuose atsiskleidzia lyderysté, lemia pasikeitimus,
kaip Zmonés teoretizuoja, tiria ir praktikuoja lyderyste organizacijose (Lord, Day, Zac-
caro, Avolio, & Eagly, 2017). Siuo metu tokios sgvokos kaip vertybés, etinis ir moralinis
elgesys, gyvenimo kokybé, dvasingumas organizacinéje aplinkoje tampa ypac svarbios
(Contreras, 2016).

Moksliné problema. Dvasingumo ir dvasingos lyderystés konceptualizavimas ir api-
brézimas, ko gero, yra problemiskiausias ir sudétingas uzdavinys siekiant paradigminio
naujai atsiradusio lauko vystymosi. Nei dvasinga lyderysté, nei dvasingumas darbe neturi
bendrai sutartos apibrézties (Nicole, Ion, & Nicole, 2013). Bendro apibrézimo trakumas
ir neaiskios ribos tarp darbo vietos dvasingumo (angl. workplace spirituality) ir lyderystés
rodo, kad dvasingumo lyderystéje laukas tebéra vystymosi stadijoje, o gincai, susije¢ su
sunkumais apibréziant konstrukta, priverté daugelj abejoti, ar dvasinga lyderysté ir darbo
vietos dvasingumas nusipelno jiems skiriamo démesio (Lean & Ganster, 2017).

Ivairiis mokymo dalykai, tokie kaip vadybos mokslai, psichologija, $vietimas ir verslo
etika, tiria dvasingumo raigka lyderystés atzvilgiu (Hermans, 2020). Tac¢iau ankstesniuo-
se tyrimuose daugiausia démesio buvo skirta siekiant nustatyti dvasingos lyderystés jtaka
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individualiems ir organizacinio lygio rezultatams: organizaciniam pilietiSkumui (Anser,
Shafique, Usman, Akhtard, & Alie, 2020; Hunsaker, 2016; Kaya, 2015; Pio & Lengkong,
2020), darbuotojy gerovei (Walia & Nishtha, 2018), jsitraukimui j darba (Sheikh et al.,
2019; van der Walt, 2018), ta¢iau mazai démesio skirta tyrimams, kuriais baty siekta
nustatyti, koks elgesys yra budingas dvasingam lyderiui. Anot Lean ir Ganster (2017,
p- 296), ,pries nustatant tinkamg apibrézima, reikia nustatyti ir suderinti dvasingos ly-
derystés elementus®.

Organizacijoje lyderiu gali buti ne tik auksc¢iausio lygio, bet ir vidurinio lygio vado-
vas, kuris bendrauja tiesiogiai su pavaldiniais ir tampa sasaja tarp auk$¢iausio ir Zemes-
niy organizacijos hierarchijos lygiy. Vis délto, nepaisant to, kad jis atlieka labai reik§min-
ga vaidmenj organizacijoje, mokslinéje literataroje nepavyko rasti tyrimy, kuriuose bty
tirtas vidurinio lygio vadovy dvasingumas.

Dvasingumas lyderystéje dazniausiai yra tiriamas pasirenkant kiekybinius tyrimo
metodus. Davis et al. (2016) ragina atlikti daugiau kokybiniy tyrimy tobulinant dvasin-
gumo suvokima. Siame tyrime taikomas kokybinis teminés analizés metodas padeda at-
skleisti giluminj vidurinio lygio vadovy suvokima apie dvasingumo lyderystéje reiskinj.

Tyrimo objektas: verslo organizacijy vidurinio lygio vadovy dvasingumo lyderystéje
i$gyvenimas ir jprasminimas.

Tyrimo tikslas - i$analizuoti verslo organizacijy vidurinio lygio vadovy dvasingumo
lyderystéje iSgyvenimg ir jprasminima.

Tyrimo klausimai:

1. Kaip vidurinio lygio vadovai iSgyvena dvasinguma lyderystéje?

2. Kaip vidurinio lygio vadovai jprasmina dvasinguma lyderystéje?

Tyrimo metodika. Siekiant iSanalizuoti verslo organizacijy vidurinio lygio vadovy
dvasingumo lyderystéje iSgyvenima ir jprasminima pasitelkta kokybinio aprasomojo
tyrimo strategija. I$analizavus verslo organizacijy vidurinio lygio vadovy dvasingumo
lyderystéje iSgyvenima ir jprasminima, gali buti atskleisti nauji dvasingumo lyderysté-
je elementai, leisiantys aiskiau apibrézti, koks elgesys badingas dvasingam lyderiui, ir
padéti formuoti aiSkesnj dvasingos lyderystés suvokima tiek mokslinéje, tiek praktinéje
plotméje.

1. Dvasingos lyderystés ir dvasingo lyderio reikSmé organizacijoje

Siekiant pagerinti darbuotojy rezultatus labai svarbus lyderio vaidmuo organizacijo-
je. Dvasingumo ir lyderystés derinys rodo, kad tam tikros vertybés ir pozitriai gali turéti
jtakos lyderio elgesiui su savo pavaldiniais, tad dvasingos lyderystés teorija leidzia geriau
suprasti, kaip lyderio vidinis gyvenimas veikia jo gebéjima sékmingai vadovauti kitiems
(Samul, 2019). Pasak Wilson (2008) (cit. pagal Lean & Ganster, 2016), ,,dvasingumas ne-
gali darbo vietoje egzistuoti savarankiskai, todél jj puoseléja organizacijos lyderiai“. Dva-
singa lyderysté sujungia dvasios, dvasingumo ir darbo vietos dvasingumo koncepcijas
(Kaya, 2015). Darbo vietos dvasingumas yra laikomas dvasingos lyderystés konstrukto
pagrindu (Hunsaker, 2016) ir atspindi kasdienéje darbo veikloje naudojamas dvasingos
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lyderystés praktikas (Kaya, 2015). Organizacijy valdymo kontekste dvasinga lyderysté
sulauké démesio dél dviejy pagrindiniy priezasc¢iy (Phuong et al., 2018):

1. Vadovai, kurie vadovaujasi dvasingos lyderystés modeliu, gali sukurti efektyvia
komunikacijg tarp skirtingy aspekty, tokiy kaip kultariniai ir asmenybés bruozai,
todeél gali sékmingai i$spresti kylancius religijos, etikos ir vertybiy konfliktus.

2. Dvasingi lyderiai daugiau démesio skiria sekéjy fizinei ir psichinei sveikatai, todél
gali motyvuoti juos kitokiu pozitriu, o ne tik pinigine kompensacija.

Taigi, pasitelkes dvasingg lyderyste lyderis daro jtakg darbuotojams kurdamas pozi-

tyvia darbo vieta. Esminiai dalykai, butini dvasingai lyderystei (Fry et al., 2017):

1. Sukurti vizija, kurioje lyderiai ir pasekéjai galéty patirti pasaukimo jausma taip,

kad jy gyvenimas turéty tikslg ir prasme, ir pasikeisty.

2. Sukurti organizacing kultara, kuri baty pagrjsta altruistinés meilés vertybémis,

kai lyderiai ir pasekéjai jaucia narystés ir priklausymo jausmg, jauciasi supranta-
mi ir vertinami.

Dvasinga lyderysté apima lyderio vertybes, pozitrj ir elgesj, kai daugiausia démesio
skiriama darbuotojy vidiniam reik§mingumui ir savivertei, per pasaukimg ir naryste susti-
prinant individualig motyvacija ir paskatinant darbuotojus pajusti, kad uzduotys yra pras-
mingos ir kad jy vadovai labai vertina jy patirtj (Yang, Liu, Wang & Zhang, 2019). Taip
pat dvasingos lyderystés puoseléjimas organizacijoje leidzia darbuotojams atvirai i§reiksti
save, pripazinti ir mokytis i§ klaidy bei spresti problemas (Hunsaker, 2016). Vienu metu
taikant dvasines, etines ir socialines vertybes bei racionalius veiksnius, dvasinga lyderysté
sukuria aplinka, kuriai budinga savarankiska motyvacija, teigiamos emocijos, savanoriska
pagalba kitiems ir bendry sprendimy priémimas (Ali, Aziz, Pham, Babalola & Usman,
2020). Dvasingi lyderiai demonstruoja stiprig emocine orientacija tarnauti kitiems ir ben-
druomenei, pasitelkdami aukstas moralines vertybes ir teigiamas socialines emocijas, kad
padéty kitiems patenkinti pagrindinius lyderio ir pasekéjy dvasinius poreikius (Anser et
al., 2020). Asmeninés dvasinés savybés yra pagrindas, kuriuo, tobulindami savo jgadzius,
siekdami aukstesnio lygio samoningumo ir savimonés bei kurdami dvasingg darbo vieta,
remiasi lyderiai (Samul, 2019). Mokslinéje literatiroje dvasingam lyderiui priskiriamos
tokios savybés kaip meilé, drasa, empatija, pasitikéjimas (Rothausen, 2017), vientisu-
mas, kuris reiSkia lyderio zodziy ir poelgiy nuosekluma (Yang et al., 2019), saziningu-
mas ir nuolankumas, kurie atsiskleidzia per etiska elgesj, atjautg ir pagarba kitiems (Pio &
Lengkong, 2020), ripestis ir atsakingas klausymasis, kity indélio vertinimas (Meng, 2016).

Dvasingi lyderiai yra vizionieriai ir orientuoti | ateitj, jy aiskiai suformuluota vizija
jprasmina darbuotojy darbg, suteikia jiems energijos ir paskatina juos atsiduoti organi-
zacijai (Usman et al., 2021). Dvasingi lyderiai veikia kaip pavyzdziai, teigiamai priside-
dantys prie darbuotojy emocinio, moralinio ir dvasinio tobulé¢jimo, kuris leidzia jiems,
susidarus su sudétingomis situacijomis, pasirinkti etiSkesnius sprendimus (Anser et al.,
2020). Jie rapinasi aktyviu jsitraukimu j darbg, kad darbuotojai patirty gyvenimo pras-
me, o tai skatina sekéjy augima ir tobuléjima (Wang et al., 2019). Demonstruodami pa-
garba ir dékinguma darbuotojams, per savo socialine parama jie skatina prisiri§ima prie
imoneés ir susitapatinima su ja (Tabor, Madison, Marler & Kellermanns, 2020). Dvasingi
lyderiai veikia kaip savaime motyvuojanti jéga, kuri sutelkia démesj j pavaldiniy dvasi-
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nius poreikius ir teikia didele reik§me darbuotojo vertybiniam suvokimui, taip pat siekia
darbuotojy ir organizacijos interesy vieningumo ir nereikalauja, kad darbuotojai organi-
zacijos interesus iskelty vir$ savyjy (Zhang & Yang, 2021).

Dvasinga lyderysté - svarbiausia etikos ir vertybiy prasme. Dvasingumo kontekste
lyderysté ir etika yra glaudziai susijusios, nes lyderysté uztikrina etika, o etika yra lyderys-
tés pagrindas (Meng, 2016). Taip pat ji tenkina ne tik psichologinius lyderiy ir pasekéjy
poreikius, bet ir pagrindinius dvasinio iSgyvenimo poreikius, kurie apima dvasingumo
vertybes ir valdymo praktika, pavyzdziui, jkvepia Zmones ieskoti jdomaus ir prasmingo
darbo (Wang et al., 2019). Atsizvelgiant j tai, kad prasmingas darbas yra jvardijamas kaip
svarbiausias bruozas, kurio zmonés siekia darbe, dvasingi lyderiai darbo vietoje kuria
prasmingumo klimata (Yang et al., 2018):

o sukurdami vizijg ir padédami komandos nariams plétoti dvasines vertybes per juy

darba;

o demonstruodami didesnj dvasiniy praktiky nuosekluma jie ugdo savo komandos
narius rodydami pagarba kitiems, sazininga elgesj, iSreik§dami rapest;, atsakingai
isklausydami, pripazindami kity indélj ir uzsiimdami refleksija;

+ rodo nuolankumag, kuris yra pagrindinis dvasingo lyderio vertybiy rodiklis, pri-
pazindami klaidas ir apribojimus atkreipdami démesj j komandos nariy stiprybes
ir indélj, dazniau siekdami mokytis i§ komandos nariy nei mokyti juos.

Toks elgesys gali padéti nariams i$siugdyti jsitikinima, kad jy darbas yra svarbus, o ju
vaidmuo reik§mingas, taip paskatindami didesnj kolektyvo prasmingumo jausma (Yang
etal., 2018).

Tyrimai rodo, kad lyderiy dvasingumas yra svarbus $altinis, kuris i§ esmés skatina dar-
buotojy uzduodiy atlikima, dalijimasi Ziniomis ir inovacinj elgesj (Wang et al., 2019), yra
reik§mingai susijes su prasme, paSaukimu, naryste ir jgalinimu (Phuong, 2018; Zhang &
Yang, 2021 ), daro itin teigiamg poveikj darbuotojy grupés novatoriskumui (Ghaedi et al.,
2020; Zhang & Yang, 2021), yra pozityviai susijes su prasmingu klimatu, o tai padidina ko-
mandos efektyvuma (Yang et al., 2018), reik§mingai veikia pasitenkinima darbu (Maryati,
Astuti & Udin, 2019) ir suteikia darbuotojams vidinés motyvacijos, kuri darbuotojai pade-
da susidoroti su sudétingomis situacijomis (Sheikh et al., 2019). Taip pat svarbu paminéti,
kad dvasinga lyderysté skatina ne tik teigiamus jausmus, bet ir pasalina neigiamus - stresa,
baime, taip pat gali susvelninti neigiamas pasekmes — darbo perdegimo ir neproduktyvaus
darbo elgesio poveikj (Samul, 2019). Su dvasingais lyderiais dirbantys darbuotojai papras-
tai jaucia meile, jprasmintg tikslg ir pasaukimg (Ghaedi et al., 2020).

Apibendrinant buty galima teigti, kad lyderis, darbo vietoje pasitelkdamas dvasingos
lyderystés principus, demonstruodamas dvasines vertybes ir dvasinga elgesj reik§mingai
veikia pavaldiniy elgesj, gerovés ir prasmés pojutj, skatina juos atsiduoti organizacijai ir
labiau jsitraukti j jos veiklg taip pagerinant jmoneés tiksly ir rezultaty siekima.

2. Tyrimo metodika

Tyrimo dalyviai. Atliekant tyrima buvo taikoma misri imties atranka - kriteriné at-
ranka. Dalyvauti tyrime buvo pakviesti §iuo metu verslo organizacijose vidurinio lygio
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vadovais dirbantys asmenys. Tyrimo dalyviy demografiniai duomenys pateikiami 1 len-
teléje.

1 lentelé. Informacija apie tyrimo dalyvius

Table 1. Information about research participants

Eil. [Kodinis| Lytis |AmZius|I$silavini-| Organizacijos, kurioje |Ar dalyvis yra|Vadovauja-
vardas mas dirba dalyvis, teisiné | vidurinio ly- | mo darbo
Nr. forma gio vadovas? | stazas
1. | Liepa |Moteris| 43 m. | Aukstasis | uzdaroji akciné bendrove Taip 10 m.
2. | Rata |Moteris| 38 m. | Aukstasis | uzdaroji akciné bendrovée Taip >10 m.
3. | Ieva |Moteris| 39 m. | Aukstasis | uzdaroji akciné bendrové Taip 11 m.
4. | Saulé |Moteris| 43 m. | Aukstasis | uzdaroji akciné bendrové Taip 3m.
5. | Inga |Moteris| 50 m. | Aukstasis | uzdaroji akciné bendrove Taip 10 m.
6. | Rokas | Vyras | 41 m. | Aukstasis | uzdaroji akciné bendrovée Taip 5m.

Tyrimo duomeny rinkimo budas. Tyrimo duomeny surinkimui buvo pasirink-
tas pusiau struktaruotas interviu. Penki i§ $esiy pokalbiy, atsizvelgiant j situacija $alyje
(buvo paskelbtas karantinas) dalyviy pageidavimu, vyko nuotoliniu badu naudojantis
»Skype“ir ,Microsoft Teams“ vaizdo pokalbiy programomis; vienas pokalbis paties daly-
vio pras§ymu buvo vykdomas gyvai dalyvio darbo vietoje, atskiroje nuo pasaliniy zmoniy
patalpoje. Visy interviu metu buvo atliekamas tik garso jrasas.

Interviu metu dalyviams buvo uzduodami $ie pagrindiniai klausimai:

1. Kas Jums yra lyderysté ir kaip ji pasireiskia Jasy darbe?

2. Kas Jums yra dvasingumas ir kaip jis pasireiskia Jasy darbe?

3. Koks Jusy poziaris j dvasinguma lyderystéje?

4. Kaip Jus apibadintumeéte savo santykius su pavaldiniais?

5. Kaip uztikrinate, kad jusy valdomas skyrius pasiekty jam iskeltus tikslus?

6. Kokig jtakg dvasingumas daro Jasy bendravimui su pavaldiniais ir siekiant tiksly?

Tyrimo duomeny analizé. Visa tyrimo metu garso jrasytuvu surinkta informacija
buvo transkribuota j pazoding tekstine informacijg. Duomenys buvo analizuojami tai-
kant indukcine temine analize (Clarke & Braun, 2017) remiantis $iais zingsniais: susi-
pazinimas su tyrimo duomenimis, duomeny kodavimas, temy paieska, temy perziira,
temy apibadinimas, ataskaitos rengimas (Braun & Clarke, 2006).

Tyrimo etika. Viso tyrimo metu buvo laikomasi etikos principy. Isskiriami $ie moks-
linio tyrimo etikos principai (Zydziiinaité & Sabaliauskas, 2017):

e pagarbos asmens privatumui principas;

e konfidencialumo ir anonimiskumo principas;

e geranori$kumo ir nusiteikimo nekenkti tiriamam asmeniui principas;

e teisingumo principas.

Siekiant uztikrinti etikos principus tyrimo dalyviy interviu laikas buvo derinamas
individualiai su kiekvienu dalyviu paskambinus telefonu: potencialiam dalyviui buvo
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pristatoma tyrimo tema ir tikslas, aptariamas konfidencialumo ir anonimiskumo klau-
simas, tada buvo klausiama dalyvio, ar jis noréty sudalyvauti tyrime. Dalyviui sutikus,
buvo aptariamas pasiradymas dél sutikimo dalyvauti tyrime. Tyrimo dalyviai nebuvo
spaudziami priimti sprendima tiek dél dalyvavimo, tiek dél noro atsiverti interviu metu,
taip pat jie buvo informuoti apie galimybe neatsakinéti j bet kurj tyrimo klausima. Ty-
rimo metu buvo stengiamasi sukurti saugumo ir pasitikéjimo atmosfera garantuojant
dalyviy anonimi$kumg ir konfidencialuma. Transkribuojant gauta garsine informacija
buvo uzkoduota visa tyrimo dalyvius galinti identifikuoti informacija, pakeisti jy vardai
ir uzkoduotos vietovés.

3. Tyrimo radiniai

ISanalizavus gautus duomenis buvo atskleista 18 potemiy, kurios buvo sujungtos j
5 temas: ,visapusiskai kokybisko bendravimo palaikymas®, ,konstruktyvus problemy
sprendimas®, ,,zmogiskujy vertybiy puoseléjimas®, ,,dvasingumo sgvokos suvokimas® ir
»vadovo lukes¢iy i$pildymas®. Tada sudarytas temy ir potemiy zemélapis (1 pav.), kuris
atspindi verslo organizacijy vidurinio lygio vadovy dvasingumo lyderystéje iSgyvenima
ir jprasminima.

Verslo organizacijy vidurinio lygio vadovy Verslo organizacijy vidurinio lygio vadovy
dvasingumo lyderystéje iSgyvenimas dvasingumo lyderystéje jprasminimas
Visapusiskai 5 ooy .
Kkokvbizko Konstruktyvus Zmogiskyjy Dvasingumo Vadovo
yoIs problemy vertybiy savokos liukesciy
bendravimo sprendimas oseléjimas suvokimas iSsipildymas
uZztikrinimas P pu J v pridy
SV{ir_bu Problemas Vieni kitiems Pirma mintis . Kalp_as'! .
kalbétis su - - juos, taip jie i
. stengiasi padeda .
darbuotojais o . dvasingumas mane
1Sspresti Lo
| ‘ lygu religijai ‘
Klauszzrpas Turi biti Relkl_a, kad
yra bitina bty
. pagarba .
salyga Nemalonios Dvasingumas komanda
| situacijos ‘ suprantamas ‘
Kad viskas i§sprendiia}mos Vienas kitu 5 pfr Dvasinggmas
biity aisku kalbantis pasitikime zmogiskuma sAuvkuna“
griztamajj
| | | s
Skatina bati Kad joks Svarbu buti Lyderysté
atviriems akmuo ant saZiningam yra dvasinga
| Sirdies neguléty sau ir kitiems
Rysys
palaikomas ir
po darbo

1 pav. Galutinis temy ir potemiy Zemélapis

Fig. 1. Final thematic map of themes and subthemes
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3.1 Verslo organizacijy vidurinio lygio vadovy dvasingumo lyderystéje
iSgyvenimas

Sioje tyrimo rezultaty dalyje atskleidziami vidurinio lygio vadovy dvasingumo lyde-
rystéje iSgyvenima sudarantys elementai, t. y. jvardijamas vadovy elgesys, kurj jie suta-
patina ir per kurj jie patiria dvasinguma lyderystéje. Dvasingumo lyderystéje isgyvenima
sudaro trys temos: ,,visapusi$kai kokybisko bendravimo uztikrinimas®, ,konstruktyvus
problemy sprendimas® ir ,,zmogiskuyjy vertybiy puoseléjimas®.

3.1.1 Visapusiskai kokybisko bendravimo palaikymas

Pirmoje temoje atskleidziama, kaip vidurinio lygio vadovai palaiko visapusiskai ko-
kybisko bendravimo procesa. Tema sudaro penkios potemés: ,,svarbu kalbétis su darbuo-
tojais®, ,,klausymasis yra batina salyga®, ,kad viskas baty aisku®, ,skatina bati atvirais® ir
,»IySys palaikomas ir po darbo®.

Svarbu kalbétis su darbuotojais. Vidurinio lygio vadovai pabrézia kalbéjimosi su
darbuotojais svarba: <...> na galbiit tas darbinéje praktikoje gal vél kazkiek kartosiuos, bet
m... kaip minéjau labai svarbu yra kalbétis su Zmonémis (Ieva, 89-90). Kalbantis su dar-
buotojais yra aptariamos ne tik problemos: <...> nu stengiamés... maksimaliai kiek jma-
noma komunikuoti... m... tas m... ta prasme iskomunikuoti problemas (Saulé, 124-125)
ir tiksly pasiekimo budai: <...> na tada kalbiesi tiesiog su Zmonémis a... kg mes galim
padaryti, kaip tuos tikslus pasiekti (Rokas, 201-202), taip pat darbuotojy siekiai, svajonés
ir iniciatyvos: <...> tais normaliais laikais a... tai ir siekius ir svajones ir tikslus ir a... ir
a.. tokias... kaip kg bity galima daryti geriau ar kg galétume padaryti dar ir kas kokios
iniciatyvos noréty imtis (Saulé, 125-127).

Klausymas yra butina salyga. Vidurinio lygio vadovai stengiasi bendrauti su dar-
buotoju, ji iSklausyti: <...> stengiesi visg laikg kaip sakant geranoriskai ir isklausyti ir... ir
eiti j kontaktg (Rata, 106-107), <...> ir sakau maksimaliai stengiuos isklausyt darbuotojus
(Saule, 120).

Kad viskas buty aisku. Vidurinio lygio vadovai informacija stengiasi pateikti taip,
kad ji baty aiski darbuotojams, pavyzdziui perduodant darbus: <...> darby perdavimas
is viso labai <...> nors Zinai visq laikg tu turi mokéti perduoti... taikliai perduoti hhhh
darbus, kad kitas atéjes mokéty... suprasty viskg, kg darei (Inga, 117-119). Jie stengiasi,
kad darbuotojai suprasty, ka turi daryti ir koks svarbus yra jy indélis: <...> jeigu yra tam
tikras projektas, na tarkim, yra konkursas kurj mes norim nugalét, ir Sioje vietoje reikia
tikrai Zmones sutelkt... reikia suprast... kad jie suprasty kq jie turi daryti... a... i...r supras-
ty, kad nuo jy kiekvieno indélio priklausys ar tai bus sékmé ar nesékmé (Rokas, 26-28).

Skatina buati atviriems. Vidurinio lygio vadovai skatina darbuotojus kalbéti atvirai:
<...> skatinti buti atviriems, skatinti iSsakyti savo nuomone, Zinoti kaip jie is tikryjy jau-
ciasi (Rokas, 19-20). Viena i vadoviy teigia, kad svarbu bati atvirai tiek su savimi: <...>
bati atvirai paciai su savimi (Liepa, 92), tiek su kitais: <...> buti lygiai taip pat ne tik su
savimi, bet ir su kitais (Liepa, 95).
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Rysys palaikomas ir po darbo. Vidurinio lygio vadovai su darbuotojais kuria ne tik
darbinius, bet ir stengiasi uzmegzti asmeninj ry$j ir palaikyti nuosirdzius santykius: <...>
draugiski neZinau nuosirdiis santykiai tiek tiek darbe tiek darbinéje aplinkoje tiek tiek po
darbo (Rita, 166 ir 168). Jie teigia, kad rysys yra palaikomas ne tik darbe, bet ir uz jo riby:
<...> mes bendraujame ne tik dazniausiai ofise, bet palaikome... rysius ir ir uz ofiso riby
(Rata, 161), ir kad pavaldiniai gali kreiptis bet kada: <...> Zmogus gali j mane kreiptis bet
kada, a$ jam niekada neatsakysiu ir jos kreipiasi (Liepa, 266-267).

3.1.2 Konstruktyvus problemy sprendimas

Antroje temoje atskleidziama, kad vadovy dvasingumo lyderystéje iSgyvenimas atsi-
skleidzia pripazjstant problemy egzistavima ir dedant pastangas, kad kilusios problemos
baty issprestos konstruktyviai. Tema sudaro trys potemés: ,,problemas stengiasi iSspresti®,
»hemalonios situacijos i$sprendziamos kalbantis“ ir ,,kad joks akmuo ant Sirdies neguléty®.

Problemas stengiasi iSspresti. Vidurinio lygio vadovai pripazjsta, kad ne visada vis-
kas biina gerai, nes pasitaiko problemu: <...> [ne] visada taigi viskas biina labai gerai
a... buna kad ir reikia pastabg duot ar ne bina kad ir klientai a... kokj a... m... bina
nepatenkinti ar ne, gauni kokj nusiskundimg, tai yra ty visokiy problemy, kurias reikia
spresti (Ieva, 119-121), taciau iSkilusias problemas jie stengiasi i§siaiskinti ir iSspresti:
<...> bandai issiaiskinti kame yra problema (Rata, 218), <...> i$ savo pusés tikrai stengiuo-
si problemas visas spresti... iSsiaiskinus visas puses (Saulé, 115), <...> ir visada stengiamés
viskg isspresti (Ieva, 124).

Nemalonios situacijos sprendziamos kalbantis. Vidurinio lygio vadovai problemas
sprendzia aptardami jas su darbuotojais individualiai: <...> ir tiesiog arba jeigu tu turi is
klienty kazkokj ar ne atsiliepimg, tai tiesiog tu gali atskirai susitikes su tuo Zmogumi pa-
sikalbéti viskg issiaiskinti (Ieva, 162-163), arba isdiskutuodami kartu su visu kolektyvu:
<...> kad visi iSdiskutuoty tas problemas... nu problemg ar problemas ir padaryty sprendi-
mgq a... nu ta prasme, kad biity kartu (Saulé, 117-118).

Kad joks akmuo ant §irdies neguléty. Vidurinio lygio vadovams svarbu kylancias
problemas i$siaiskinti ir i§spresti visiskai: <...> [su] Zmogumi tiesiog kalbiesi, kelis kartus
kalbiesi, bandai issiaiskinti priezastis kame yra problema, surast ieskoti kazkokiy tai isei-
¢iy (Rata, 67 ir 69). Jie rapinasi, kad darbuotojams nelikty jokiy nuoskaudy: <...> ir ty
tokiy kazkokiy pykciy ar tokiy neissakyty dalyky kazkaip niekada... lygtai n... nu... n... n...
nepasilieka ty ty nuoskaudy jokiy (Ieva, 124-125).

3.1.3 Zmogiskyjy vertybiy puoseléjimas

Trecioje temoje atskleidziamos Zmogiskosios vertybés, kurias vidurinio lygio vadovai
sieja su dvasingumu lyderystéje ir puoseléja kasdienéje darbo veikloje. Sig tema sudaro
keturios potemés: ,,vieni kitiems padeda®, ,,turi bati pagarba®, ,vienas kitu pasitikime® ir
»svarbu buti sagziningam sau ir kitiems®.

Vieni kitiems padeda. Vidurinio lygio vadovai stengiasi suteikti visokeriopa pagalba
darbuotojui tiek sprendziant problemas: <...> nu ar tai darai pats ar kom... nu... surandi
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partneriy ar komanda ar prasai ten pagalbos (Saulé, 151-152), tiek atliekant kasdienes
darbo funkcijas: <...> stengiesi jiems na... jeigu kazko pritritksta ar ty paciy Ziniy ar kazko
tiesiog na padéti (Ruta, 218-219).

Turi buti pagarba. Vidurinio lygio vadovai dvasingumga iSgyvena per pagarbos jaus-
ma darbuotojui: <...> na pirmas dalykas tai a... a$ gal daugiau norétiau Cia issakyt Zodis
tinkamas galbiit pagarba <...> turbiit daugelis mes prisiminsime tokj posakj ,mylék savo
artimg kaip pats save“ (Rokas, 227-229), <...>bet kaip sakau visi esam suauge Zmoneés, tai
turi biti, aisku, pagarba (Ieva, 112-113).

Vienas kitu pasitikime. Kalbédami apie dvasinguma lyderystéje vidurinio lygio va-
dovai i$skiria pasitikéjimo lyderiu svarba: <...> as turbiit juo galiu pasitikét... nes priesin-
gu atveju turbit sudétinga... laikyti jj... lyderiu (Liepa, 19-20). Jiems svarbu, kad darbuo-
tojai jais tikéty ir pasitikéty: <...> man labai svarbu, kad jie manim tikéty (Rokas, 20), ir
kad vadovai taip pat galéty pasitikéti darbuotojais: <...> pozityviai nusiteike, susitelke,
kuriais galima pasitikéti (Ieva, 46-47).

Svarbu buti saZiningam sau ir kitiems. Vidurinio lygio vadovai dvasinguma lyde-
rystéje supranta kaip geryjy savybiy, taip pat saziningumo puoseléjima: Jeigu konkreciai
dvasingumas na... tai yra ty ty geryjy savybiy puoseléjimas (Ruta, 87), <...> sgZiningu-
mas, geranoriskumas (Rata, 112).

3.2 Verslo organizacijy vidurinio lygio vadovy dvasingumo lyderystéje
jprasminimas

Sioje tyrimo rezultaty dalyje atskleidZiami vidurinio lygio vadovy dvasingumo lyde-
rystéje jprasminima sudarantys elementai, kitaip sakant, vadovy suvokimas ir elgesys,
per kurj jie patiria prasme. Dvasingumo lyderystéje jprasminimg sudaro dvi temos: ,,dva-
singumo savokos suvokimas® ir ,,vadovo kuriamy ltkes¢iy ispildymas®.

3.2.1 Dvasingumo sqvokos suvokimas

Pirmoje $ios dalies temoje atskleidziamas vidurinio lygio vadovy dvasingumo lyde-
rystéje jprasminimas per tai, kaip jie suvokia §j reikinj. Sig tema sudaro trys potemés:
»pirma mintis — dvasingumas lygu religijai“, ,dvasingumas suprantamas per zmogisku-
ma“ ir ,lyderysté yra dvasinga®.

Pirma mintis - dvasingumas lygu religijai. Vidurinio lygio vadovai neneigia dva-
singumo lyderystéje egzistavimo ir yra linke gilintis j dvasingumo savokos suvokimo
procesa. I pirmo zvilgsnio dvasinguma jie yra linke sieti su tikéjimu: <...> na dvasingu-
mas lyg tai is pirmo to m... Zvilgsnio atrodo, kad susijes su galbiit kazkokia ar ne tikéjimg
su tikéjimu (Ieva, 76-77), taip pat su religija: <...> turbit pirma mintis kuri Sauna j galvg
dvasingumas lygu religijai (Liepa, 83).

Dvasingumas suprantamas per zmogiskuma. Nepaisant to, kad pirmiausia dvasin-
gumg prilygina religijai, visgi vidurinio lygio vadovai yra linke nuodugniau analizuoti
$ig savoka ir ieSkoti kity dvasingumo ai$kinimo galimybiy. Viena jy - dvasingumo su-
pratimas per zmogiskuma: <...> dvasingumas man dar nezinau toksai m... sinonimas yra
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dar Zmogiskumas nu... <...> man asocijuojasi (Saulé, 70-71). Taip pat kyla asociacijy su
zmogaus dvasiniu pasauliu ir jo vertybémis: <...> bet ta tas dvasingumas tai man man
tiesiog kazkaip asocijuojasi su tuo Zmogiskumu, su Zmogaus vidumi, su vertybémis... elge-
sio (Ieva, 77-78), taip pat moralinémis normomis: <...> as tg dvasingumg gal prilyginciau
kazkokiom moraliném normom ar ne Zmogaus (Ruta, 80-81).

Lyderysté yra dvasinga. Vidurinio lygio vadovai lyderyste sieja su dvasingumu. Jie
teigia, kad lyderysté gali buti dvasinga: <...> manau, kad gali buti dvasinga (Saulé, 75),
<...>as$ manau, kad tikrai gali ir jinai yra, ne tik gali, bet jinai yra dvasinga (Ieva, 105).

3.2.2 Vadovo kuriamy lakes¢iy ispildymas

Antroji $ios dalies tema atskleidzia vidurinio lygio vadovy dvasingumo lyderystéje
jprasminima per lakes¢iy i$pildyma. Tema sudaro trys potemeés: ,,kaip as i juos, taip jie i
mane®, ,reikia, kad baty komanda“ ir ,,dvasingumas sukuria griztamajj rysj“.

Kaip as j juos, taip jie i mane. Vidurinio lygio vadovai lygiavertiskumo lakescio is-
pildymo siekia su darbuotojais bendraudami ir elgdamiesi taip, kaip noréty, kad baty
elgiamasi su jais: <...> tai a$ lygiai taip pat noréciau, kad ir su manimi ar ne taip elgtysi,
tai va as tq patj ir stengiuosi ir darau ir su savo darbuotojais (Ieva, 108-110), <...> Zinau
kaip noréciau, Zinau kaip noriu, kad su manimi elgtysi automatiskai tq... tq... stengiuosi
perkelti ir bendraujant su su su komanda (Saulé, 142-143).

Reikia, kad biity komanda. Sio liikes¢io i§pildymas yra svarbus tiksly siekimui. Vi-
durinio lygio vadovai kolektyvus, kuriuose dirba suvokia kaip komandas: <...> daugiau
mes esam komanda (Inga, 37-38). Jie pabrézia komandos jmonéje svarbg, kad vienas
zmogus nieko nepasieks: <...> vienas Zmogus Siuo metu pasiekti nieko negali be abejo,
kad ir koks jis stebuklingas biity, reikalinga visam dalykui komanda, nes na vienas Zmogus
tikrai nieko nepadarys (Rokas, 44-46).

Dvasingumas sukuria griZtamajj ry$j. Vidurinio lygio vadovy nuomone, nedvasin-
gas bendravimas su pavaldiniais griztamojo rysio neduos: <...> jeigu tu... su savo paval-
diniais <...> hhhh bendrauji nu tarkim nedvasingai ane, nu ne, nu neetiskai ta prasme, tai
kg tu gauni atgal? <...> tu gausi rezultatg, bet fydbeko nebus mano galva (Liepa, 296-297
ir 298). Todél jie siekia kokybisko griztamojo rysio: <...> ta prasme, nu... kad bity tas
griztamasis rysys ir jisai ne bet koks, bet nu... i$ tikryjy matytysi kad jis yra... j ji yra jsi-
gilinta ir nu... ta prasme tie... sprendimai jie padaryti... apzvelgus visus tuos... aspektus
(Saulé, 88-90).

4. Diskusija

4.1 Verslo organizacijy vidurinio lygio vadovy dvasingumo lyderystéje
iSgyvenimas

Visapusi$kai kokybisko bendravimo palaikymas. Pirmoje tyrimo rezultaty vidu-
rinio lygio vadovy dvasingumo lyderystéje iSgyvenima atskleidziancioje temoje buvo
aptarta, kad vidurinio lygio vadovai pabrézia kalbéjimosi su darbuotojais svarba, kai yra
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aptariamos ne tik problemos ir tiksly pasiekimo budai, bet ir darbuotojy siekiai, svajonés
ir iniciatyvos. Bendraudami su darbuotojais jie vadovaujasi moralinémis normomis ir vi-
sada stengiasi bendrauti su darbuotoju bei pabrézia klausymo svarba. Taip pat vidurinio
lygio vadovai skatina atviruma ir informacija darbuotojams stengiasi pateikti taip, kad ji
baty aiski. Be to, buvo atskleista, kad rysys tarp vidurinio lygio vadovy palaikomas ne tik
darbe, bet ir po darbo. Taigi su pavaldiniais kuriami ne tik darbiniai santykiai, bet ir sten-
giamasi uzmegzti asmeninj rysj, kuris leidZia geriau suprasti darbuotoja kaip asmenybe.

Mokslinéje literataroje taip pat galima aptikti panasiy teiginiy ir rezultaty. Lean ir
Ganster (2017), tyrinédami dvasingo lyderio elgesj, i§skyré tokj elgesj kaip darbuoto-
ju klausymasis ir atvirumas bei laiko skyrimas siekiant asmeniskai susipazinti su savo
darbuotojais. Vidurinio lygio vadovy i$sakyta siekj ir rapestj pateikti darbuotojams kuo
aiSkesne informacija baty galima prilyginti Fry (2003) dvasingos lyderystés teorijoje per-
teikiamai vizijai, kadangi ai$kus uzduociy suvokimas taip pat prisideda ir prie aiskios
imoneés vizijos suvokimo. Vidurinio lygio vadovy i$sakyta santykiy palaikymga tiek darbe,
tiek po darbo bty galima prilyginti toje pacioje Fry (2003) teorijoje nurodytai narystei,
kuri suteikia individui priklausymo ir bendruomenés jausma.

Konstruktyvus problemy sprendimas. Sioje tyrimo rezultaty temoje buvo aptarta,
kad vidurinio lygio vadovai pripazjsta problemy egzistavimg ir deda pastangas siekdami
jas iSspresti. Problemos yra sprendziamos kalbantis su darbuotojais individualiai arba
diskutuojant su visu kolektyvy, patariant ar jgalinant atlikti veiksmus, kurie padéty ta
problema i$spresti. Taip pat vidurinio lygio vadovai rapinasi darbuotojy gerove ir kylan-
¢ias problemas siekia i§spresti visiskai, kad nelikty jokiy nuoskaudy.

Hunsaker (2016), tyrinéjes dvasingos lyderystés santykj su organizaciniu pilietisku-
mu, taip pat nurodé, kad dvasingos lyderystés naudojimas organizacijoje leidzia darbuo-
tojams atvirai iSreiksti save ir taip spresti problemas. Lean & Ganster (2017), atlikusio
dvasingo lyderio elgesio tyrima, rezultatuose taip pat paminétas darbuotojy jgalinimas.
Tai, kad vidurinio lygio vadovai rapinasi, jog nelikty jokiy nuoskaudy, Zymi jiems ba-
dinga dvasingos lyderystés elementg — altruistine meile (Fry et al., 2017) ir patvirtina, kad
dvasingumas yra susijes su darbuotojy gerove (Walia & Nishtha, 2018).

Zmogiskyjy vertybiy puoseléjimas. Trecioje tyrimo rezultaty temoje buvo aptarta,
kad vidurinio lygio vadovai stengiasi darbuotojui suteikti visokeriopg pagalba, akcentuo-
ja pagarbos svarbg ir teigia, kad Zmogus neturi bati Zeminamas. Taip pat jiems svarbu,
kad darbuotojai jais tikéty ir kad pasitikéjimas baty abipusis, todél jie teigia, kad svarbu
bati saziningam tiek su savimi, tiek su kitais.

Mokslinéje literataroje taip pat nurodoma, kad dvasingam lyderiui yra priskiriamos
tokios savybés kaip pasitikéjimas (Rothausen, 2017), saziningumas, pagarba kitiems (Pio
& Lengkong, 2020, Yang et al., 2018). Lean & Ganster (2017) sudarytame dvasingai lyde-
rystei budingo elgesio sarase paminéta, kad dvasingi lyderiai gerbia Zmogaus, su kuriuo
bendrauja, oruma, yra saziningi ir vadovaujasi savo dvasinémis vertybémis. Saziningu-
mas, pasitikéjimas, pagarba tiek sau, tiek kitiems priskiriami ir Fry (2003) dvasingos ly-
derystés teorijoje esanc¢iam altruistinés meilés elementui, kuris tarnauja svarbiai misijai
»pasalindamas ,mano® ir iSkeldamas tarp Zzmoniy ,,mus* (Kaya, 2015, p. 600). Moksli-
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néje literataroje taip pat minima, kad dvasinga lyderysté sukuria aplinka, kuriai budinga
savanoriska pagalba kitiems (Ali et al., 2020).

Apibendrinant teigtina, kad verslo organizacijy vidurinio lygio vadovy dvasingumo
lyderystéje isgyvenima sudaro tokios zmogiskosios savybés kaip bendravimas su darbuo-
tojais, klausymasis, aiSkios informacijos pateikimas, atvirumas, glaudaus rysio palaiky-
mas, problemy sprendimas, rapinimasis darbuotojy gerove, pagalba, pagarba, sazinin-
gumas ir pasitikéjimas. Sios savybés atskiry tyréjy yra minimos ir su dvasingos lyderystés
tema susijusioje mokslinéje literataroje. Taciau reikéty akcentuoti, kad daznai apie $ias
jas tik uZsimenama, todél itin triksta i§samesniy dvasingo lyderio elgesio studijy. Sio
tyrimo rezultatus palyginus su Lean ir Ganster (2017) tyrimo metu sudarytu dvasingo
lyderio elgesiui budingu sarasu, nerasta sutapimy kalbant apie bendravima su darbuoto-
jais, aiSkios informacijos pateikimg, glaudaus rysio palaikyma, problemy sprendima, ra-
pinimasi darbuotojy gerove, pagalba ir pasitikéjimu. Tyréjai teigia, kad ,,dvasingo lyderio
elgesio saraso sudarymas yra tik ankstyvas konstrukto tobulinimo Zingsnis, bet tai yra
batinas zingsnis“ (Lean & Ganster, 2017, p. 313), jie tvirtina, kad reikéty atlikti daugiau
tyrimy, kuriais baty galima ,rasti bendra pagrinda, koks elgesys budingas dvasingam ly-
deriui ir koks ne“ (Lean & Ganster, 2017, p. 314). Atsizvelgus j tai, galbat $io tyrimo metu
gautus verslo organizacijy vidurinio lygio vadovy dvasingumo lyderystéje i$gyvenimo
rezultatus buty galima vertinti kaip nedidelj, bet vis délto tam tikra indélj kuriant i$sa-
mesnj dvasingam lyderiui badingo elgesio ypatybiy sgrasa, taip pat aiSkesnj dvasingos
lyderystés konstrukto suvokima.

4.2 Verslo organizacijy vidurinio lygio vadovy dvasingumo lyderystéje
jprasminimas

Dvasingumo sgvokos suvokimas. Pirmoje vidurinio lygio vadovy dvasingumo ly-
derystéje jprasminima atskleidziancioje tyrimo rezultaty temoje buvo aptarta, kad vi-
durinio lygio vadovai neneigia dvasingumo lyderystéje egzistavimo ir yra linke gilintis j
dvasingumo savokos suvokimo procesa. I$ pirmo zvilgsnio dvasinguma jie yra linke sieti
su tikéjimu ir religija, taciau, nepaisant to, taip pat yra linke nuodugniau analizuoti $ig sa-
voka ir ieSkoti kity dvasingumo aiskinimo galimybiy. Viena jy - dvasingumo suvokimas
per zmogiskuma, zmogaus vidines vertybes. Vidurinio lygio vadovai teigia, kad lyderysté
gali, yra ir privalo bati dvasinga.

Mokslinéje literataroje esanciuose dvasingumo apibrézimuose taip pat galima atrasti
méginimy dvasingumo savoka sieti su religija. Pokhariyal (2020, p. 65) teigia, kad dva-
singumas yra ,religinis ar intelektualinis procesas®. Vis délto dazniau yra teigiama, kad
dvasingumas néra religija (Madison & Kellermans, 2013; Davis et al., 2017). Mokslinéje li-
teratliroje galima atrasti teiginiy, kad dvasinga lyderysté turi vertybémis pagrista poziarij j
lyderyste (Chen et al., 2019) ir yra siejama su Zzmogaus savybémis (Walia & Nishtha, 2018).
Taciau bendrame kontekste vidurinio lygio vadovy méginimas gilintis i dvasingumo ly-
derystéje savoka yra labai panasus j vis dar vykstancias tyréjy diskusijas siekiant apibréz-
ti dvasingos lyderystés konstrukta. Galima pastebéti, kad daugéja tyrimy, nagrinéjanciy
dvasingos lyderystés jtaka jvairiems organizaciniams veiksniams, o jie patvirtina teigiama
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dvasingumo poveikj (Ghaedi et al., 2020; Yang et al., 2018; Maryati et al., 2019; Sheikh et
al.,, 2019; Wang et al., 2019; Zhang & Yang, 2021). Tai rodo, kad dvasingumas ir dvasinga
lyderysté yra pripazjstami kaip egzistuojantys ir organizacijoms svarbis konstruktai.

Vadovo kuriamy lakesciy iSpildymas. Antroje tyrimo rezultaty temoje buvo aptar-
ta, kad vidurinio lygio vadovai lygiavertiskumo lakesc¢io i$pildymo siekia laikydamiesi
pozicijos bendrauti ir elgtis su darbuotojais ir apskritai su visais Zmonémis taip, kaip no-
réty, kad buty elgiamasi su jais. Taip pat jie pabrézia komandos jmonéje svarbg ir siekia,
kad darnus darbas kolektyve padéty pasiekti rezultaty. Vidurinio lygio vadovy nuomone,
dvasingumo nuostaty laikymasis sukuria kokybiska griztamajj ry$j ir skatina sazininga,
pasitikéjimu gristg darbuotojy santykj su vadovu.

Lauer (2003) apibudina dvasingus vadovus (cit. pagal Lean & Ganster, 2017, p. 302)
kaip ,,tuos, kurie gyvena pagal Auksine taisykle (daryk kitiems taip, kaip norétum, kad
daryty tau)®. Tai visi$kai atitinka tg nuostatg, kurios laikosi ir $iame tyrime dalyvave vi-
durinio lygio vadovai. Lean ir Ganster (2017, p. 299) teigia, kad dvasingumas darbo vie-
toje atsiranda tada, kai lyderis ,,palaiko bendruomenés jausma ar rysj tarp organizacijos
nariy“. Taip pat mokslinéje literatiiroje teigiama, kad vidurinio lygio vadovai vaidina
svarby vaidmenj formuojant komandos nariy suvokima apie darbo aplinka, kuris nu-
lems jy elgesj komandoje (Yang et al., 2018). Lyderiai tiesiogiai bendrauja su savo dar-
buotojais verbaliai komunikuodami ir per dvikryptj griztamajj ry$j, taip padidindami
darbuotojy pasitikéjima ir jsitraukima i abipusius rysius (Lee et al., 2017). Taigi moksli-
néje literataroje aptikti teiginiai atitinka $io tyrimo metu gautus rezultatus.

Apibendrintina, kad verslo organizacijy vidurinio lygio vadovy dvasingumo lyde-
rystéje jprasminimg sudaro toks dvasingam lyderiui budingas elgesys kaip gilinimasis
i dvasingumo sgvokos suvokima, pripazinimas, kad lyderysté gali bati ir yra dvasinga,
lygiavertis elgesys su darbuotojais ir kitais Zmonémis, komandinio darbo palaikymas ir
kokybisko grjztamojo rysio siekimas ir palaikymas. Mokslinéje literatroje jprasmini-
mas (angl. meaningfulness) apibréziamas ,kaip darbo tikslas ar tikslo verté, vertinama
atsizvelgiant j paties asmens idealus ar standartus“ (May, Gilson, & Harter, 2004, p. 14).
Taigi, remiantis $iuo apibréZimu, bty galima teigti, kad visi $ioje tyrimo dalyje vidurinio
lygio vadovy jprasminimg sudarantys elgesio modeliai atspindi jy siekiamus tikslus ir jy
verte, pritaikant dvasingumo nuostatas atitinkantj elgesj lyderystéje.

Siame tyrime buvo apklausti tik vadovai, todél tai galéjo lemti galimai vienpusiska
pozitrj j tiriama rei$kinj. Atsizvelgus i tai, atliekant panasaus pobudzio tyrimus ateityje
i dalyviy imtj bty galima jtraukti ne tik vadovus, bet ir darbuotojus, ir taip dar labiau
praplésti dvasingumo lyderystéje suvokima.

[Svados

Verslo organizacijy vidurinio lygio vadovy dvasingumo lyderystéje i§gyvenimas at-
skleidé tokias dvasingumui lyderystéje budingas Zzmogiskasias savybes kaip bendravimas
su darbuotojais, klausymasis, aiSkios informacijos pateikimas, atvirumas, glaudaus rysio
palaikymas, problemy sprendimas, riipinimasis darbuotojy gerove, pagalba, pagarba, s3-
ziningumas ir pasitikéjimas.
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Verslo organizacijy vidurinio lygio vadovy dvasingumo lyderystéje jprasminimas
atskleidé tokj dvasingam lyderiui badingg elgesj kaip gilinimasis j dvasingumo sagvokos
suvokima, pripazinimas, kad lyderysté gali bati ir yra dvasinga, lygiavertis elgesys su
darbuotojais ir kitais zmonémis, komandinio darbo palaikymas ir kokybisko griztamojo

ry$io siekimas ir palaikymas.
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THE EXPERIENCING AND MEANINGFULNESS OF SPIRITUALITY
IN THE LEADERSHIP OF MIDDLE-LEVEL MANAGERS IN
BUSINESS ORGANIZATIONS
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Summary

Changes in the scope of leadership in recent decades have led to the search for new man-
agement methods in relationships with subordinates. One of these methods is the applica-
tion of spirituality in leadership. Although the construct of spiritual leadership has been of
interest to researchers since the 1980s, previous research has focused on determining the
impact of spiritual leadership on individual and organizational outcomes, but little has
been done on research to identify and agree on the behaviors of a spiritual leader. Concep-
tualizing and defining spirituality and spiritual leadership is perhaps the most problematic
and challenging task for the paradigmatic development of an emerging field. There is no
commonly agreed definition of spiritual leadership or spirituality at work. The lack of a
common definition and the unclear boundaries between workplace spirituality and leader-
ship show that the field of spiritual leadership is still in development, and disputes over the
difficulty of defining the construct have led many to question whether spiritual leadership
and workplace spirituality deserve the attention they have received. Therefore, exposing the
behavior of a spiritual leader is important for deepening the overall understanding of the
concept of spiritual leadership.

It is also important to understand that a leader in an organization can be not only
a top, but also a middle manager, who communicates directly with subordinates and is
an essential link between top managers, who are more concerned with common strategic
issues and directions of the organization, and employees, who perform specific tasks.
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However, despite their very significant role in organizations, no research has been found
in the scientific literature investigating the spirituality of middle managers. Thus, in this
context, it is appropriate to explore the experiencing and the meaningfulness of spiritual-
ity in the leadership of managers at this level by choosing a qualitative approach to the
study that would better reveal leaders’ deep understanding of this phenomenon.

The aim of this work is to analyze the experiencing and the meaningfulness of spiritual-
ity in the leadership of middle-level managers in business organizations.

The objectives of this study are: (1) to reveal middle-level managers’ experiencing of
spiritual leadership in business organizations; and (2) to reveal the meaningfulness of the
spirituality of middle-level managers in the leadership of business organizations.

This study sought to answer the questions: (1) how do middle managers experience
spirituality in leadership; and (2) how do middle managers assess the meaning of spiritual-
ity in leadership?

This study used criterion sampling. Given that the aim of the study was to analyze
the experiencing and meaningfulness of the spirituality of middle managers in leadership
in business organizations, certain criteria were identified in the selection of study partici-
pants. Study participants were persons currently working as middle managers in business
organizations, and six eligible participants participated in the study.

Data were collected through a semi-structured interview questionnaire developed by
the researchers. The data obtained during the interviews were transcribed and encoded.
Given that spirituality in leadership is a relatively little-studied construct, it is examined
in this study through the individual experience and understanding of middle managers to
reveal their deep experiences and the concept of meaningfulness in spiritual leadership.
Therefore, to achieve these goals, a method was chosen that allowed a thorough, in-depth
study and that ensured that the data collected remained individual. Thus, a qualitative
method of thematic analysis was chosen for the analysis of the data obtained during the
interviews. A realistic approach was followed in this study, as well as inductive methods of
analysis and semantic coding and topic development methods. The focus was on the par-
ticipants’ experiences in a real environment in order to remain as close as possible to the
meanings of the data expressed by the participants, and the research data was worked on
first; only later was the literature examined.

The results of this study show that middle-level managers’ experiencing of spirituality
in leadership in business organizations has been revealed through topics such as compre-
hensively qualitative communication, constructive problem solving, and fostering human
values. This revealed the human qualities inherent in spirituality in leadership, such as:
communicating with employees, listening, providing clear information, openness, main-
taining close contact, problem solving, caring for employees” well-being, assistance, re-
spect, honesty, and trust. Meanwhile, the meaningfulness of spirituality in the leadership
of middle-level managers in business organizations was revealed through topics such as
understanding the concept of spirituality and meeting the expectations of managers. This
revealed spiritual leader-specific behaviors such as: deepening one’s understanding of the
concept of spirituality, recognizing that leadership can be and is spiritual, equal treatment
of employees and other people, maintaining teamwork, and seeking and maintaining qual-

ity feedback.
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Abstract

Volunteering is always implemented through the time a person spends on volunteering,
the duration of the commitment, the area in which they volunteer, and the age group of the
volunteers. This research considers the long term and full-time volunteering of young adults
in the field of social help. The object of this research is the volunteering experiences of young
adults. The research question is: How do young adults experience volunteering in the field
of social assistance? This article discusses only one finding of the study - the transforma-
tional experience of the acceptance of the Other in the field of social help. The design of the
study was based on Interpretive Phenomenological Analysis (Smith et al., 2009). The study
was conducted according to the methodology of interpretive phenomenological analysis
in order to analyze the significance and meaning of the volunteering experiences of young
adults. One of the most promising aspects of the research participants’ experience was the
transformative experience of encountering the Other person, which became relevant to all
research participants and needs to be presented separately. The experiences of the volun-
teers revealed not only their responsibility for the receivers of help, but also the relationship
of dependence with those whom volunteers helped. The openness of the volunteers to the
vulnerable, help-requiring Other become a deep and long-term educational process of self-
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acceptance and self-becoming for the volunteers themselves. For volunteers, the otherness
of the Other was the key to the acceptance of their own otherness. Volunteering creates an
asymmetrical relationship, where the volunteer has more perceived power by providing
help and the help-receiver is perceived as belonging away from the volunteer. In the process
of volunteering, however, it is impossible to stay in these positions of perceived power, be-
cause the volunteer needs to learn how to coexist from the help-receiver. The help-receiver
therefore becomes a teacher for the volunteer. This changing relationship with the Other
taught volunteers to accept the weaknesses, disabilities, and failings of the Other, and at
the same time to accept those within themselves. The volunteers started to see themselves as
“not as nice as I thought of myself before”, which gave them a more realistic and acceptable
self-view. By accepting themselves and their mistakes, volunteers were emboldened to live
and act with their weaknesses and imperfections.

Keywords: volunteering, Other, otherness, interpretive phenomenological analysis

Introduction

The data of the study “Measuring Volunteer Outcomes: Development of the Inter-
national Volunteer Impacts Survey” (Lough et al., 2009) substantiated the benefits of
international long term voluntary service in terms of learning through volunteering,
and showed that the learning outcomes were useful for the further choices of the study
participants. Research by Kerka (1998) and Theodosopoulou and Papalois (2011) sug-
gests that learning in volunteering takes place even if the learning process is not planned
or organized during volunteering, and that while volunteering young adults engage in
informal learning and experience personal, social, or professional change (Gedviliené
& Karaseviciate, 2013). Volunteering can encourage identity development in emerging
adulthood, and can provide a protective environment for vocational identity formation -
i.e., vocational learning (Marinica & Negru-Subtirica, 2020). In the learning paradigm,
volunteering provides an area of experience which is multifaceted for the volunteer, and
young adults enter an unavoidable learning area when volunteering - a “loop” of learn-
ing (Kézaité & Spokeviciité, 2006). Research (AVSO, 2007; Powell & Bratovi'c, 2007;
Stuopyté, 2010; Wilson, 2000; Gedviliené, Karasevidiiité & Treciokiené, 2010; Theodoso-
poulou & Papalois, 2011, Darley, 2018) has emphasized that learning takes place in the
presence of intensive volunteering experience, in which some of the most important the
components of learning are the longevity and continuity of the experience (Heublein &
Zimmermann, 2016). The role of learning in volunteering is analyzed and described in
Behnia’s (2021) research, where social-help-providing volunteers learned to accept bor-
ders and opportunities.

There is no phenomenological paradigm of qualitative research on young adult
learning in volunteering that analyzes volunteer experience without the pre-determined
framework of volunteering experience. The above-mentioned pieces of research describe
various aspects of the benefits that volunteers receive in volunteering and claim that
learning takes place while volunteering, but they do not name the specific types of learn-
ing that volunteers experience when they volunteer long-term and full-time in the field
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of social help. On this basis, this study raises the question of exactly what volunteers
experience in long-term and full-time volunteering in the field of social help. The object
of this research is the experience of young adults volunteering in the field of social help.

The research question is: How do young adults experience volunteering in the field
of social help? This article discusses only one finding of the study - the transformative
experience of accepting the Other in volunteering.

The aim of this research is to reveal the phenomenon of young adults’ experiences of
self and Other in volunteering when acting in the field of social help.

1. Research methodology and research participants

The design of this study is based on interpretive phenomenological analysis (here-
after IPA) (Smith et al., 2009). “The main goal of IPA is not only to reveal the meanings
of the unique research participants world (phenomenological part), but also the con-
tent and multilayeredness (interpretive part) of those meanings, which is usually not
directly visible” (Smith et al., 2009). IPA is an ideographic attitude based on a particular
phenomenon in a particular context, and is performed with a small group of research
participants. “Leverage of subjective interpretation is an analysis of the author’s idea.
It gives unity to the whole work: in each work there is a ‘inner core’, from which all the
thoughts of the author emerge” (Schleiermacher, cited in Smith et al., 2009). The role of
the researcher conducting IPA is to understand how research participants try to under-
stand their experiences.

Based on the IPA methodology (Smith et al., 2009), ex-volunteers were invited to
participate in the research, ensuring the principles of voluntary participation and snow-
ball selection. The strategy of selecting the research participants opened the possibility
to participate in the study not only for those former volunteers who actively and boldly
share volunteering experiences, but also for those who would not necessarily elect to re-
spond themselves, but would gladly and voluntarily participate in the study when invited.
According to IPA creator J. A. Smith’s (2009) recommendation, this research involved
the participation of a small number of volunteers - 6 ex-volunteer research participants;
3 women and 3 men. The homogeneity of the research participants by age was ensured —
all research participants participated in their volunteering activity when they were young
adults (18-30 years old). All research participants had previously participated in long-
term, full-time volunteering within the field of social help. The intensity of the volunteer-
ing activities was a minimum of 20 hours and a maximum of 40 hours per week. The
duration of the volunteering was no shorter than 6 months, and the interview took place
at least 1 year after volunteering. All research participants volunteered in the field of so-
cial help with more vulnerable groups in society (such as addiction-prone, crime-prone,
mentally and/or physically disabled individuals) or with less vulnerable groups in society
(children in children’s day care centers, young people in youth centers).

Research ethics in the IPA methodology ensure respect for the research participants
and their life experiences. Upon invitation to the study, research participants were in-
troduced to the purpose of the study and the possibility of using their interviews in data
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analysis. Research participants were able to cancel their involvement within two weeks
of the interview if they had reassessed or didn’t want their experience to be included in
the study data. To ensure the anonymity of the research participants, their names, coun-
tries of origin, and the names of the organizations in which they had volunteered were
changed (Smith et al., 2009; Matulaité, 2013). The last step was the ethical interpretation
of research data. In order to analyze the research data using the IPA method, a constant
reflection was maintained in the form of a diary. In the reflection diary, previous per-
sonal volunteering experiences and current experiences in conducting the research were
reflected on. This involved the personal introspective analysis of the researcher, includ-
ing assumptions, prejudices, stumbling blocks, and blind spots. For the data collection, a
semi-structured in-depth interview method was selected based on the recommendations
of Smith, Flowers, and Larkin (2009). Interview questions were open and broad so that
the research participants could speak freely and personally. The IPA research method-
ology is based on openness to the unknown, so the formulation of interview questions
allowed the research participants to immerse themselves in all sorts of unlimited volun-
teering experiences. IPA primarily focuses on the phenomenological experience of the
research participants, seeking to understand their perception of the experience by ana-
lyzing and identifying frustrating topics, clusters, topic clusters, and meta-themes. Only
after did interpretation of the data follow, with possible theoretical discussions at the end.

2. Research results and analysis

Otherness in volunteering is revealed in several aspects: the experience of a different,
misunderstood, and unexpected self; an encounter with an Other who does not submit
to the rules of the personal world; and exchanging with an Other, testing boundaries and
changing roles. As outlined by the research participants, being misunderstood is normal
in volunteering, even if it is difficult: People didn’t understand it (researcher’s remark — an
event) - I explained it well to my circle, they understood what the idea was, but the govern-
ment didn’t understand much, which is why they didn’t allocate enough permits (Viktor,
84). [...] there have actually been difficult moments when you don’t talk to another person
- he’s here next to you, you talk, but he’s so far away. And it’s not clear whether it’s just be-
cause of the language, or in general; he was just so far away and it was difficult sometimes
(Eimantas, 216-218). When the volunteers felt that they weren’t being understood and
they couldn’t understand others, it led them to feelings of recession and isolation: They
know their system, as they say, and so on. And from that it’s like the jokes were born there
or [...] verbally funny phrases that I can’t understand, so to say, because I don’t have that
experience of where there is; because I don’t understand them (Eve, 141-142). A situation
where volunteers are misunderstood and they also do not understand others takes pla-
ce as a dialogue, in which to be misunderstood and to not understand constantly exist
together; when one appears (to be misunderstood), the other (the misunderstanding of
others) also reveals itself. Both can manifest themselves first and then attract the other -
the misunderstanding of others can invite the presence of being misunderstood, and vice
versa.
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For the volunteers, a negative experience with an Other revealed a different percep-
tion of themselves. Much as in the photograph production process, when a photograph
emerges from a negative (reverse) image, a negative volunteering experience with an
Other similarly revealed a new, different self-perception of the volunteer: I created (re-
searcher’s remark — prior to volunteering) a social circle that I liked, that understood me
[...] aaand... even the same people with the same interests. Like I said, music and those
forest things, just when I came here (researcher’s remark - to the volunteers) every Friday
there were parties until morning and alcohol and such superficial communication; it was
not that I was discouraged, but I did not make good friends there, close ones (Victor, 115-
117). I'm not a vegetarian or a vegan, I eat bacon, and for me it’s a delicacy aaaand...
like... mmm... I say for some Greek people, or, I don’t know - but for Spanish and Portu-
guese, this is not necessarily acceptable, and then follows that we did not like each other
and we had mmm... conflict, but maybe not straight conflict - such a little... aaah... search
for distance (Eve, 135-137). They accept me as much as they can, but I don’t belong here,
here is not my life. And then you think, too - do I want to take over and infiltrate myself
around here like them, or am I okay with where I am? It was such a moment, too, that I
did not infiltrate so deeply, although there was an effort, but I decided not to infiltrate (Eve,
143-145).

Elements of the volunteers’ usual and normal pre-volunteering lives caused tension
and even conflict when, during volunteering, they encountered Others and otherness.
Volunteers felt confused, but they were aware of their choice of how to react to it - to
adapt to the Other or to remain themselves under tension. Most research participants,
some more than others, chose to experience tension with the Other and the otherness,
and because of this decision volunteers strengthened their personal characteristics and
hobbies and revealed abilities in themselves. In their relationship with an Other, volun-
teers freely chose behaviors that encouraged asking questions such as: Who am I and
how do I want to be? Encountering the otherness of the Others encouraged the research
participants to stay true to themselves and reinforced their self-awareness, and so the
otherness helped them to meet their own selves.

Being with the Other’s otherness came as a surprise, and allowed volunteers to over-
come personal limitations when the Other was weaker, needed help, or was more helpless
than the volunteer. [...] youngsters come from orphanages or from highly conflicted fami-
lies and so on - they’re abandoned, and... and... and... there are a lot of such very painful
stories out there really, and that loneliness, and a lot of everything. And well, I somehow
felt that every day, I don’t know. I somehow identified myself with those stories, I actually
lived the lives of those other members there (Sun, 99-101). Approaching the otherness of
the Others allowed volunteers to go beyond the topics of taboos, and to discover within
themselves, as in a mirror, a reflection of the other with acceptance. I've made a lot of
friends there, with a few of them (exhales) crim(...) ...well, they’re criminals, they just
weren’t behind bars at the time, that is. It’s me, I'm from PanevéZys, it’s probably because of
that. (inhales) Sooo... (Eimantas, 213-215). Eimantas pronounced the word “criminals”
strongly and loudly; at first, the word “criminals” got stuck, as if in doubt, but he soon
highlighted this word in his narrative. The pronounced utterance of this word reinforces
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Eimantas’ decision to accept Others as they are — with all otherness, in this case as crimi-
nals, without beautifying or avoiding their role. At the same time, Eimantas appears to be
in danger of being seen as a criminal, according to the Lithuanian saying “su kuo sutapsi,
toks ir pats tapsi” (“we conform with people that we spend time with”). But, using the
meaning of this saying, Eimantas emphasizes his similarity with Others with whom he
has made friends, by saying that I am from Panevézys, it’s probably because of that. He
shows how much an individual’s inner image of themselves can enable them to repel an
Other by fearing their own image, or can enable them to accept the different image of
themselves created by the Other. Eimantas’s story reveals how accepting the Other opens
the door to self-acceptance, and how self-preservation is possible while maintaining a
relationship with the Other: All these criminals/such locals, they shoot, it seems (inhales),
and it was very interesting with them. In that sense, it is interesting for them and it is
interesting for me, too. Not in the sense that I was spending time with them there doing
something wrong, but in the sense that they were coming and asking ‘why, you know, why
are you here? Whaat?’ Well, they’ve seen that we live differently, you know (319-323).

The otherness of the Other, as revealed in age, behavior, living conditions, or life-
style, was accepted when volunteers created an open relationship with them. When talk-
ing about the people who were important to them, the research participants highlighted
their otherness and the significance of their relationship with them: The fact that, mmm..
through... through... friendship became what was very important [.....], my friend is... she
is a sixty-year-old woman (Eimantas, 325-327). A person being sixty years of age is not a
hindrance to friendship for Eimantas, but it is also not usual for him, so when discussing
this friendship he continually emphasizes the age of the woman that he befriended.

I brought, so to say, part of myself, my culture; I told them (researcher’s remark - people
with mental disabilities) where I am from. They will never go there, to my home country,
and I really felt that it was interesting to them if you were sincere with them, not just spend-
ing hours there[ |. But if you stay sincere with them, you look at them, you’re not afraid
to look at them (...), you talk to them, they feel it very much, strongly. This is the mean-
ing (Eve, 183-86). Eve does not mention the otherness of people with mental disabili-
ties, which is obvious, but frequently discusses opening up for relationships with people
with disabilities, and later summarizes the priority of equal relationship by giving special
meaning to “staying sincere with them”. Eve’s narrative reveals the meaning of a personal
presence with Others after overcoming her fears — she is not afraid to look at them.

When encountering Others, the personal boundaries of volunteers were considered
an obstacle: There was no way I could just sit down and talk to that girl, she refused to just
talk to me. This was very, very difficult for me (Eve, 124-125). Research participants per-
ceived awkward and difficult personal limitations in meeting Others. At the same time,
they accepted that they could not do everything, and that they must accept that they are
not able to do or to change some things: And, in fact, it was the most difficult moment of the
day; it was necessary to get in touch with those people again, because there were really some
misunderstandings, and there was enough miscommunication during the day (Eimantas,
221-223). Volunteers experienced Others’ personal boundaries and their differing treat-
ment of them. Some volunteers tried to behave in an unusual way, as if pushing Others or
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the people responsible for them into danger, but at the same time not perceiving this test
of boundaries as presenting harm to Others: Since I was bored there often (...), not that I
would skip out from volunteering, but I started to do my own things there, see where the
limits are, how long can I do it, and when will I be stopped? (Victor, 185-186); But there
were adventures with Internet theft from a neighbor, [...] they say, ‘Lithuanians are com-
ing to England, you have already stolen something’, and we are here (laughing) stealing
the Internet (Karolina, 179-180; 186- 187). Other volunteers tried to look at situations
from the outside, evaluating the experience of boundaries as a personal opportunity: I've
seen, so to say, juridical clichés as to how I can get into another country illegally. There are
some crossings and I could go there as a tourist (...) and in that sense there will be nothing,
because [...] you don’t have to pay for a visa, just a symbolic fee, and in that sense I... I...
[...] I saw a hole where you can enter and there is a border point in the alley, but there is
nothing there (Kestas, 264-268).

Volunteers also experienced having to transcend their boundaries, acknowledging
personal vulnerability: Well, you just had to be, like, at full attention all the time, you
know, well ... be careful, it’s ... because, I say, there was a camera stolen from me, this
and more situations like that [...] with such a, maybe I've already exaggerated, but it’s
anxious, maybe you know (researcher’s note — here the respondent whistled and rotated),
I contained myself in this space (Eimantas, 264-267); There were incidents in the summer
when in the apartment we lived in many things were stolen... only then did we realize how
unsafe it was in the area where we lived (Eve, 102-103). Finally, boundaries were expe-
rienced in meeting Others as an unavoidable necessity: And you know, it was forbidden
for me (...) - by both their organization and the organization that sent me - to express
my views [...]. I felt ambiguous because I just wanted to stay in that project, so I didn’t
say anything more because I really, really wanted to be there - it was my big contribu-
tion (Kestas, 291-192; 303-304). Experiencing personal boundaries in meeting Others in
different ways increased awareness of the astonishing personal and tangible limitations
of the Other. Speaking about the experience of personal limitation through the Other,
some volunteers discussed how they achieved better self-perception - sometimes pain-
fully and sometimes happily: [...] I'm very limited, not as fanatically as I usually think, but
sometimes, I think. And you know, you can see yourself very much in truth there [...] when
you can’t be completely there with the other person, you just can’t in any way understand
each other (deeply inhales) (Eimantas, 602-604); I said to myself while I was still there (re-
searcher’s remark —volunteering) that it would not be my future, it would not be my path,
that it was too difficult and too emotional for me (Eve, 215).

The test of boundaries and the experience of limitations in meeting the Other opened
up the perception of the need for boundaries: From this perspective, it’s very important,
these boundaries ... it’s important to understand who you are, what you do, and where
you go, to somehow think about your way rather than immerse yourself in just being with
those kids (Sun, 217-218). Sun, in avoiding defined boundaries and wanting to be without
any certainty, fell into the trap of limitless commitment, which greatly exhausted them
and led to the discovery of the need for boundaries. In her attempt to do all she could,
Sun began to blame others for exploiting her, became disturbed by her current activities
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and her purposefulness, and felt extremely tired by constantly trying to empathize with
and respond to the needs of the Other: Boundaries are very important, because when they
don’t exist, you just drown and... and... and... volunteering then becomes so that you feel
exploited, although no one is exploiting you for real there (Sun, 215-216). Meeting with
Others and understanding personal and role boundaries was not an easy experience for
any of the volunteers in the research. However, the personal perception of boundaries,
new aspects of self-perception, and the recognition of personal needs opened up to all
of the volunteers through encounters with Others. Paradoxically, self-awareness and the
meaning of the relationship with Others occurred within research participants after they
overcame prejudices and stereotypes and opened up to Others by accepting otherness
as an integral part of their relationship. For the volunteer, their relationship with the
Other became the answer to the question of what it means to be a volunteer and where
the meaning is in volunteering. Others became teachers for volunteers, helping them
to discover and accept personal flaws and weaknesses and to accept themselves as dif-
ferent through the otherness of each Other. The relationship with the otherness of the
Other seems to have become a condition and an opportunity for the acceptance of the
unknown, undiscovered, or hidden self.

3. Discussion

Volunteers’ experiences of change after encountering the Other were expressed from
the perspective of an asymmetrical relationship. The relationship of the volunteer with
help-receivers, from a hierarchical perspective, is unbalanced, as volunteers are perceived
as hierarchically higher, whereas help-receivers, due to their dependence on the help of
the volunteer, are perceived as hierarchically lower. This asymmetrical relationship was
analyzed from a hierarchical perspective by Levinas (1979), who presented a broad per-
spective of the relationship between “me” and the “Other” which we cannot objectively
understand only by describing it. The vast majority of interactions and relationships with
the Other take place in such a way that the Other is part of my totality, my economy, and
my sameness with me. Being in the world with Others gives preference to an egocentric
presence when the Other, being me, is part of myself. From the perspective of the research
participants, the volunteer is the first person to whom the help-receiver initially appears
as the Other, as part of their totality, economy, and sameness with the volunteer. As long
as the help-receiver is me, volunteering doesn’t happen. From this perspective, research
participants tend to control volunteering time, activities, and relationships, and predict
what volunteering and helping people should look like. For some time, the volunteers
understood help for the Other only if they were part of the volunteer’s me.

Levinas (1979) invites a deeper look, beyond this egocentrism, into the relationships
of people who may also have priority but who are less recognizable. At the farthest pole,
another person, according to Levinas (1979), is the “Other”, and is not at the near pole nor
part of my totality, economy, or the sameness of me. The “Other” at the far pole must not
be me - the Other must be a person who does not fit into my standards of totality. The
totality in Levinas’ (1979) conception is the place of comfort for me; all of which belongs to
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me. The Other is not only the Other, one who is not like me; that person is strange, differ-
ent, and alien in their own way. The Other doesn’t fit into my categorizations and expecta-
tions, nor into my totality, my economy, or my sameness. The Other is a stranger who I in-
vite into my home. From the perspective of the volunteers, the concept of “mine” was left
in the period before volunteering — my mother, my friends, my family. When volunteering
began, the near pole, my totality, remained in a vacuum, and research participants moved
from their usual concept of mine when meeting and encountering the Other: That person,
you live with, and if you can’t communicate it’s then very difficult, really very difficult (...)
(Eve, 134); And, in fact, it was the most difficult moment of the day; it was necessary to get in
touch with those people again, because there were really some misunderstandings, and there
was enough miscommunication during the day (Eimantas, 221-223).

The Other — whether another volunteer, a help-receiver, or an employee — with their
otherness, diversity, and alienation, pushed the volunteers out of their usual presence at
the near pole into a situation were they started to take responsibility for the Other: [...]
somehow, every day, I felt more and more meaning, and more just ‘being’. Because I didn’t
hesitate, somehow I didn’t want to change something there anymore, I just started being
there with those people. (deeply inhales) I made great friends there with a few such (exhales)
criminals there (Eimantas, 311-314). An encounter with the Other is the transcendence
towards infinity; taking responsibility for it. The abstract idea of infinity is not in the es-
sential, but in the social plane (Levinas, 1979). To the extent that it arises when confronted
with the Other, through the face of the Other, in Levinas’ (1979) philosophy this “leads to
an intersubjective social relationship” (Saldukaityté, 2013). An ethical relationship based
on responsibility is, for Levinas, an opportunity to preserve otherness. This relationship
is reflected in the research participants’ experiences of the preservation of otherness from
the perspective of the receivers of help, in the development of an ethical relationship, and
from the perspective of personal introspection, revealing self-otherness to the Other as
the ethics of self and self-otherness: I thought about how to help her, well very often I not
only thought about how to help, but I looked and felt like her. There I felt all sorts of feelings
for her as well, it seems I have taken over her feelings somehow (Sun, 105-106).

Help-receivers who were weaker were inaccessible to volunteers, were unrestricted,
were unsuitable for volunteer perspectives, and did not build a relationship of obedience
towards volunteers because of their otherness. The relationship of the volunteer with the
help-receiver began from the first-person perspective, in encountering the Other, when
the otherness of the help-receiver opened their vulnerability. The vulnerability of the
help-receiver created the volunteer’s indifference, which Levinas (1979) defines as “re-
sponsibility for the other who looks at you.” The volunteer becomes responsible for the
help-receiver by opening up to their vulnerability, and cannot escape this responsibility.
The weakness of the help-receiver and their obvious needs inevitably oblige the volunteer
in a different way to become responsible for the help-receiver as the Other: But if you stay
sincere with them, you look at them, you are not afraid to look at them (...), you talk to
them, they feel it very much, strongly. This is the meaning (Eve, 183-86).

The phenomenon of a volunteer giving help to the less able Other is, from a first-
person perspective, the presence of an irreplaceable teacher through an encounter with
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another, different, and strange Other. From a volunteer’s first-person perspective, the
vulnerability of the person in need leaves no choice for the volunteer as to whether to be
responsible or indifferent. The volunteer becomes responsible by looking at the vulner-
able person, with the responsibility of building a supportive relationship.

From Levinas’ (1979) ethical perspective, both sides of this asymmetrical relationship
are necessary — between the volunteer and the person in need and between the person in
need and the volunteer. The experience of the volunteers shows not only their responsi-
bility for the help-receivers, but also the relationship of dependence on the help-receiv-
ers — I was a volunteer, but in reality, I was like that person (researcher’s remark - the
person in need that they were assisting) (Sun, 94-95). The acceptance of the Other intro-
duced an ethical imperative both to accept oneself and to remain oneself with the Other
while accepting the Other. The meaning of the relationship with the Other arose for the
volunteers when they opened up to the vulnerability of the Other by accepting otherness
as an integral part of both the Other and themselves.

Conclusions

Volunteers discussing personal boundaries acknowledged personal vulnerability and
accepted the confrontation with boundaries in meeting the Other as an unavoidable ne-
cessity. Experiencing personal boundaries in meeting each Other increased awareness
of the astonishing personal and tangible limitations of the Other and of themselves in
different ways.

In experiencing the otherness of the Other, the research participants also experienced
a changing relationship with the Other. In a changing relationship, when control shifts
into a relationship of trust with nearby co-existence, volunteers realized the experience,
discovered the meaning of volunteering, empowered themselves through trust, and
based their existences on personal freedom through creativity.

The openness of the volunteers to the relationship with the vulnerable Other became
a process of deep self-learning. Through their relationships with the Other, volunteers
were taught to accept personal flaws, disabilities, weaknesses, and other personal strug-
gles that did not exist before volunteering. This led the research participants to perceive
a more real self-image and to become more courageous to live with their personal flaws.

References

Behnia, B. (2021). Role commitment and role Darley, S. (2018). Learning as a process of

maintenance strategies: A symbolic inte- personal-social transformation: Volun-
ractionist approach to volunteering. Ca- teering activity in health and social care
nadian Journal of Nonprofit ¢ Social Eco- charities. Mind, Culture & Activity, 25(3),
nomy Research, 12(1), 23-37. https://doi. 199-215. https://doi.org/10.1080/1074903

org/10.29173/cjnser.2021v12n1a370 9.2018.1476549


https://doi.org/10.29173/cjnser.2021v12n1a370
https://doi.org/10.29173/cjnser.2021v12n1a370
https://doi.org/10.1080/10749039.2018.1476549
https://doi.org/10.1080/10749039.2018.1476549

Neringa Kurapkaitiené. The Transformative Experience of Accepting the other in Volunteering

Gedviliené, G., Karaseviciate, S., & Treciokie-
né, E. (2010). Savanorysté socialiniy gebéji-
my ugdymo koncepcijoje. SOTER: religijos
mokslo zZurnalas / SOTER: Journal of Reli-
gious Science, 61(33), 79-92.

Heublein, E., & Zimmermann, N. E. (2016). Ho-
listic learning. Planning experiential, inspira-
tional and participatory learning processes.
Berlin: MitOst Editions, MitOst Association.

Kerka, S. (1998). Volunteering and adult lear-
ning. ERIC Digest, No. 202. Retrieved from
https://files.eric.ed.gov/fulltext/ED423428.
pdf

Kézaite, M., & Spokeviéiﬁté, V. (2006). Impact
of European voluntary service (EVS) on the
young person and organization in Lithuania
[Report]. Vilnius: Agency of International
Youth Cooperation.

Levinas, E. (1979). Totality and infinity. Cana-
da: Martinus Nijhof Publishers and Duqu-
ense University Press.

Lough, J. B., Moor-McBride, A., & Sherraden,
M. S. (2009). Measuring volunteer outco-
mes: Development of the International
Volunteer Impacts Survey. CSD Working
Papers No. 09-31. Center for Social Develo-
pment. https://doi.org/10.7936/K72J6BCQ

Marinica, B. V., & Negru-Subtirica, O. (2020).
Relationships ~ between  volunteering
functions and vocational identity in emer-

ging adult volunteers. International Journal
for Educational and Vocational Guidance,
20(3), 591-611. http://dx.doi.org/10.1007/
s10775-020-09418-3

Matulaité, A. (2013). Kai “tavo kiinas tiesiog is-
protéja”. [kinytas néstumo patyrimas (Doc-
toral dissertation). Vilnius University.

Powell, S., & Bratovi’c, E. (2007). The impact of
long-term youth voluntary service in Europe:
A review of published and unpublished rese-
arch studies. Brussels: AVSO.

Smith, J.A., Flowers, P., & Larkin, M. (2009). In-
terpretative phenomenological analysis: Theo-
ry, method and research. Sage Publications.

Saldukaityte, J. (2009). M. Heideggeris ir pagrin-
dinés fenomenologijos problemos: ontologi-
nis skirtumas. Problemos, 76,99-111. https://
doi.org/10.15388/Problemos.2009.0.1939

Stuopyté, E. (2010). Savanoriy mokymasis
vykdant socioedukacing veiklg nevyriausy-
binése organizacijose. Socialiniai mokslai,
68(2), 123-130.

Theodosopoulou, M., & Papalois, V. (2011). Ae-
sop’s fables revisited: Volunteering through
informal lifelong learning. Problems of Edu-
cation in 21* Century, 29, 135-142.

Wilson, J., & Musick, M. (2000). The effects
of volunteering on the volunteer. Law and
Contemporary Problems, 62(4), 141-168.
https://doi.org/10.2307/1192270

THE TRANSFORMATIVE EXPERIENCE OF ACCEPTING THE
OTHER IN VOLUNTEERING

Dr. Neringa Kurapkaitiené
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Summary

Since the start of the 20th century, volunteering has been named and recognized as
an area of learning, but the scope of research related to learning in volunteering is lim-
ited to the acquisition of competencies through volunteering, employability, the ability of
volunteers to act in society, and the social commitment of volunteers. There is a lack of
sensitive research on volunteering without pre-existing prejudices, which could reveal the
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authenticity of the volunteering experience. This would be seen as a learning experience
in the analysis phases of the research. This study is distinguished by its open-minded view
of volunteers’ experiences by asking: What do young volunteers experience in providing
long-term, full-time volunteering assistance to vulnerable people? This article reviews and
presents one part of the study — the transformative experience of the acceptance of the Other
in volunteering. The methodology of interpretive phenomenological analysis (Smith et al.,
2009) was chosen for the implementation of this research, and in-depth semi-structured
interviews were used to collect the research data. The interpretive phenomenological analy-
sis methodology allows the researcher to deeply and authentically analyze the data and
interpret it using the experience of the research participants at all stages. This includes phe-
nomenological analysis, interpretive analysis, data presentation, and theoretical discus-
sion. The selected methodology requires that the voices of the research participants are not
lost at any stage of the research, and that the statements presented in the research are based
on these voices. The findings of this study allow for the conclusion that the experience of
an encounter with an Other revealed volunteers’ personal experiences of their own limita-
tions and their inability to control situations, and also allowed them to explore their inner
understandings of themselves in the context of otherness. For the volunteers, experiencing
their own boundaries was difficult and revealed flaws in their previous experience, which
at the same time drew the volunteers’ attention to their incomplete self-perceptions and, in
the end, their own self-acceptance. Different Others thus emerged in volunteering - other
volunteers, help-receivers, and employees of the organization. In themselves, none of the
Others sought the volunteers’ experience of otherness, just as the volunteers themselves did
not. However, in the process of volunteering, the encounter with the otherness of the Other
became an inevitable and, ultimately, rewarding experience for the volunteers themselves.
By accepting the otherness of the Other, volunteers accepted themselves with their character
flaws, disabilities, and weaknesses, and opened themselves to a relationship of trust, espe-
cially with help-receivers. Help-receivers became teachers to the volunteers, without whom
volunteering would become an impossible experience. Accepting personal boundaries and
personal character flaws, the research participants sought help from the Others — help-
receivers — with whom they experienced closeness and acceptance after building a relation-
ship of trust. An asymmetrical relationship that was initially perceived in terms of the
power of the volunteers over help-receivers changed into one that was power-giving for
help-receivers as they taught volunteers how to provide help. In the process of volunteer-
ing, the volunteer went from being the one who controlled the relationship to the one who
asked for help, and in this position the help-receiver become a teacher for the volunteer. By
varying this asymmetrical relationship of unequal power levers, volunteers learned to ac-
cept themselves with all of their differences through the otherness of the Other, and, relying
on this experience, they built a relationship of trust with the Other and with themselves.

Keywords: volunteering, Other, otherness, interpretive phenomenological analysis.

Neringa Kurapkaitiené, Doctor of Social Sciences (Education), lecturer at the Institute of
Educational Sciences and Social Work at Mykolas Romeris University. Research areas: volunteering, youth
non-formal education, supervision.
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Anotacija

Straipsnyje analizuojamas socialiniy darbuotojy, dirbanciy su intelekto ir (ar) psichi-
kos negalig turinciais vaikais bendruomeniniuose vaiky globos namuose, darbo turinio
pokyciai pereinant nuo instituciniy prie bendruomeniniy paslaugy. Kai paslaugy gavéjai
pereina gyventi j bendruomeninius vaiky globos namus, socialiniams darbuotojams ten-
ka atsakomybé ir uz viduting ar sunkig negalig turinciy klienty integracijq j visuomene,
paslaugy ieskojimg bendruomenéje, nebelieka jstaigos struktiros ir sumazéja teikiancio
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paslaugas personalo. Todél, dirbant bendruomenéje su nejgaliais vaikais, socialinio dar-
buotojo darbo pobudis jgauna kitokig formg nei dirbant institucijoje. Siekiant atskleisti
socialiniy darbuotojy darbo turinj, kai pereinama nuo instituciniy prie bendruomeniniy
paslaugy, buvo pasitelktas kokybinis tyrimas, analizuota socialiniy darbuotojy, dirbanciy
su intelekto ir (ar) psichikos negalig turinciais vaikais, patirtis. Tyrime dalyvavo sep-
tyni socialiniai darbuotojai. Tyrime taikyti metodai: teoriniai - mokslinés literatiiros,
dokumenty lyginimas, apibendrinimas; empiriniai - pusiau struktiiruotas interviu koky-
biniams duomenims surinkti; kokybinis turinio (angl. content) analizés metodas - interviu
duomenims analizuoti.

Vykstant pertvarkai socialiniy darbuotojy, dirbanciy bendruomeniniuose vaiky glo-
bos namuose, pareigos pasipildé naujomis funkcijomis: pirkti maisto produkty, uztikrinti
ir organizuoti maisto gamybg; priziaréti drabuZius ir patalyng; vesti uZimtumo veiklg, pa-
sirapinti namy tkiu, patiems vykti atnaujinti vaiko dokumentus, uztikrinti nuotolinj ug-
dymg. Tyrimas atskleidé socialiniy darbuotojy, dirbanciy bendruomeniniuose vaiky glo-
bos namuose, naujas atsakomybés riisis, susijusias su vaiku: atsakomybe uz vaiko sveikatos
bitkle, pasiripinimg, kad bity suvartoti paskirti medikamentai, ir atsakomybe vykstant
vieSuoju transportu su vaikais. Tyrimu nustatyta, kad, vykstant pertvarkai, socialiniams
darbuotojams padaugéjo pareigy: bendradarbiauti su medicinos jstaigy darbuotojais,
bendradarbiauti su mokykly ir (ar) ugdymo jstaigy darbuotojais, bendradarbiauti su kity
istaigy personalu dél laisvalaikio ir (ar) uZimtumo, priZiuréti Sildymo sistemgq, teritorijg,
pateikti informacijg apie namy skaitikliy rodmenis. Socialinio darbuotojo vaidmuo tampa
daugiafunkcis, jvairiapusis.

Reik$miniai zodZiai: bendruomeniniai vaiky globos namai, instituciné globos pert-
varka, socialinés globos paslaugos, socialinis darbuotojas, vaikai su negalia.

Jvadas

Lietuvos praktika nejgalius asmenis, taip pat ir vaikus globoti stacionariose jstaigose
buvo kritikuojama nacionaliniu ir tarptautiniu lygmeniu (Geniené & Sumskiené, 2016).
Isipareigojimai Europos Sgjungai ir gausi Lietuvos nevyriausybiniy organizacijy kritika
lémeé, kad 2012 metais buvo suformuluotas deinstitucionalizacijos tikslas — ,,iki 2030 m.
suformuoti nuoseklia ir koordinuota pagalbos ir paslaugy sistema, kuri sudaryty gali-
mybes kiekvienam nejgaliam vaikui, likusiam be tévy globos vaikui, nejgaliam asmeniui
gauti individualias paslaugas ir reikiamg pagalba, jsitraukti j bendruomenés gyvenimg ir,
nepatiriant socialinés atskirties, dalyvauti jame, kiekvienam nejgaliam vaikui, likusiam
be tévy globos, augti saugioje ir jo raidai palankioje aplinkoje biologinéje, jos nesant —
globéjy Seimoje, ypatingais atvejais sudarant sglygas, kiek jmanoma artimesnes Seimos
salygoms“ (Lietuvos Respublikos socialinés apsaugos ir darbo ministro jsakymas ,,Dél
nejgaliy vaiky, likusiy be tévy globos vaiky, suaugusiy nejgaliy asmeny socialinés globos
namy deinstitucionalizacijos strateginiy gairiy patvirtinimo®, 2012). Sékminga socialinés
globos namy deinstitucionalizacija $iuo metu yra viena i$ prioritetiniy Lietuvos socialinés
politikos sri¢iy. Taciau, kuriant esminius socialinés globos poky¢ius, jiems jgyvendinti
batina globos struktaroje dirbanciy asmeny jtrauka. Todél globos institucijy darbuotojai
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jvardijami kaip vienas i§ jrankiy jgyvendinti socialiniy paslaugy teikimo pokyc¢ius. No-
rint realizuoti jstaigy funkcijas yra bitinas darbuotojy jsitraukimas (Hammond & Butler,
2003). J. Campbell ir kt. (2018) teigia, kad socialiniy darbuotojy bendrazmogiskosios ver-
tybés svarbios nejgaliy asmeny teiséms jgyvendinti. L. Healy (2008) teigimu, socialiniai
darbuotojai jgyvendina Zmogaus teises. Todél socialinés globos struktiiros reorganizavi-
mo sékmé priklauso nuo socialinio darbuotojo veiklos.

Socialinés globos struktiiros reorganizavimo tema atlikta nemazai moksliniy tyrimy.
Mokslininkai analizuoja deinstitucionalizacijos proceso jtaka socialiniy darbuotojy pro-
fesinei kompetencijai ir psichosocialinei savijautai. Profesinés kompetencijos tobulinimo
svarbg socialinés politikos pokyc¢io metu nurodo B. Cooper (2000). Batinuma tinkamai
parengti socialinius darbuotojus socialinéms paslaugoms teikti bendruomenéje pabrézia
J. E. Klein (2014). C. Collins-Camargo ir B. Antle (2018) atkreipia démesj j socialinio
darbo sudétinguma ir j refleksija grindziamos supervizijos butinybe. Vis dar didelj mo-
kymy, orientuoty j praktinéje veikloje kylancias problemas socialiniams darbuotojams
deinstitucionalizacijos metu, poreikj akcentuoja V. Gudzinskiené ir R. Raudelitnaité
(2016). Deinstitucionalizacijos proceso poveikj neigiamai socialiniy darbuotojy psicho-
socialinei biisenai atskleidé L. Gvaldaité ir S. Simkonyté (2016). Minétos autorés nurodo,
kad neuztikrintumas dél darbo, informacijos stoka, neapibréztumas dél ateities lemia
neigiamga savijautg darbe. J. Griciaté ir L. Senkeviciaté-Dovilté (2018) pabrézia socialiniy
darbuotojy, dirbanciy pertvarkai atrinktose socialinés globos jstaigose, motyvacijos sto-
ka dalyvauti institucijos pertvarkoje. Deinstitucionalizacijos tyrimai Bulgarijoje atskleidé
darbuotojy jsitraukimo svarbg j socialinés globos poky¢io formavimg (Ivanova & Bog-
danov, 2013). A. Kiaunyté ir V. Lygnugariené (2019) pabrézia, kad naujai formuojama
socialiné politika, susijusi su vaiky globa ir teisiy apsauga, keicia socialinio darbuotojo
veiklos turinj, kelia i$§tkiy profesionalumui. Lietuvoje vykstancios pertvarkos konteks-
te dirbanciy socialiniy darbuotojy veikla atskleidé V. Gudzinskiené, R. Raudelitinaité ir
R. Uscila (2017). Minéti autoriai apibiidino socialiniy darbuotojy patirtj ugdant vaiky
globos namy vaikus - jie akcentavo jgadzius, kuriy reikia savarankiskam gyvenimui. Ty-
rimo metu atskleisti vaiky jgalinimo sunkumui ir metodai, skirti sunkumams jveikti. So-
cialiniy darbuotojy veiklos turinio ypatumus ugdant intelekto negalig turin¢ius jaunuo-
lius atskleidé R. Raudelitnaité ir V. Gudzinskiené (2017). Nejgaliy jaunuoliy integracijos
j bendruomene aspektus analizavo V. Gudzinskiené ir J. Surpik (2017). Tadiau stokojama
tyrimy apie tai, kaip pasikeicia socialinio darbuotojo darbo turinys teikiant paslaugas
bendruomengéje intelekto ir (ar) psichikos negalig turintiems vaikams.

Moksliné problema - deinstitucionalizacija veikia socialinés globos paslaugy teiki-
mo pokytj, todél jgyvendinant deinstitucionalizacijos tikslus bitinas reik§mingas sociali-
niy darbuotojy indélis. Teikiant socialinés globos paslaugas deinstitucionalizacijos kon-
tekste ypac svarbi — paslaugy gavéjy integracija j bendruomene. Dirbant bendruomenéje
su nejgaliais vaikais, siekiant visapusés integracijos j bendruomene, socialinio darbuotojo
darbo pobudis jgauna kitokig forma nei dirbant institucijoje, todél svarbu turéti mokslis-
kai pagrjsty duomeny ir jy pagrindu sukurty Ziniy, kurios padéty siekti socialinés gero-
vés ir visokeriopos paslaugy gavéjy integracijos j bendruomene.
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Tyrimo klausimas: kaip keiciasi socialinio darbuotojo darbo turinys teikiant ilgalai-
keés socialinés globos paslaugas bendruomeniniuose vaiky globos namuose?

Objektas - socialiniy darbuotojy darbo turinio pokyciai pereinant nuo instituciniy
prie bendruomeniniy paslaugy.

Tikslas - atskleisti socialiniy darbuotojy darbo ypatumus ir turinj dirbant su intelek-
to ir (ar) psichikos negalig turinciais vaikais pereinant nuo instituciniy prie bendruome-
niniy paslaugy.

Uzdaviniai:

1. Aptarti teorinius socialinio darbuotojo darbo ypatumus teikiant socialinés globos

paslaugas intelekto ir (ar) psichikos negalig turintiems vaikams.

2. Atskleisti socialiniy darbuotojy, dirban¢iy su intelekto ir (ar) psichikos negalia
turindiais vaikais, socialinio darbo turinj pereinant nuo instituciniy prie
bendruomeniniy paslaugy, remiantis socialiniy darbuotojy patirtimi.

Taikomi metodai: teoriniai — mokslinés literatiiros, dokumenty lyginimas, apiben-
drinimas; empiriniai — pusiau struktiruotas interviu, skirtas kokybiniams duomenims
surinkti; kokybinis turinio (angl. content) analizés metodas — interviu, skirtas duomen-
ims analizuoti.

1. Socialinio darbuotojo veikla teikiant socialinés globos paslaugas
intelekto ir (ar) psichikos negalig turintiems vaikams

Lietuvoje vykdomos deinstitucionalizacijos siekis yra sudaryti salygas vaikams ir nej-
galiems vaikams, likusiems be tévy, augti jiems artimoje $eimos nariy aplinkoje (Lietuvos
Respublikos socialinés apsaugos ir darbo ministro jsakymas ,,Dél nejgaliy vaiky, likusiy
be tévy globos vaiky, suaugusiy nejgaliy asmeny socialinés globos namy deinstitucio-
nalizacijos strateginiy gairiy patvirtinimo®, 2012). Taciau, S. Burvytés ir E. Kocai (2017,
p. 63) teigimu, ,,nepaisant nuoseklaus ir ilgalaikio darbo su socialinés rizikos $eimomis,
siekiant jgalinti tévus auginti vaikus $eimose, pagalba ne visada buna veiksminga ir $iose
$eimose augancius vaikus tenka atskirti nuo tévy. Tokiems vaikams uztikrinama alterna-
tyvi globa. Viena jy - globa institucijoje.“ V. Cepukiené¢ ir R. Pakrosnis (2008) nurodo,
kad i globos jstaigas dazniausiai patenka vaikai, kuriems reikia ypatingo démesio, spe-
cifinés prieziaros ir specialisty pagalbos. Atsizvelgiant j tai, kad j globos jstaigas paten-
ka socialiai pazeisti vaikai, kurie ugdomi tarp intelekto sutrikimy turinciy vaiky, daznai
socialiai pazeistiems vaikams nustatoma ir gretutiniy, fizinés sveikatos sutrikimy, todél
socialiniams darbuotojams ypac svarbu dirbant globos jstaigoje bendradarbiauti ir dirbti
komandoje su kitais specialistais. Bendradarbiavimo svarbg socialiniame darbe su jvai-
riais specialistais akcentuoja ir A. Petrauskiené (2011, p. 44): ,,Socialinio darbuotojo pro-
fesinis vaidmuo pasizymi tuo, kad jis susietas su socialinémis bei kitomis institucijomis
arba socialiniais partneriais, skirtingy discipliny ar veiklos sri¢iy specialistais.“ Bendra-
darbiavimas su visais vaiko gerove suinteresuotais asmenimis akcentuojamas ir sudarant
individualy socialinés globos plang, kuris yra batinas teikiant vaikui globos paslaugas.
Sudarant individualy socialinés globos plang, dalyvaujant socialiniams darbuotojams,
taip pat jtraukiami visi specialistai, teikiantys socialine globa, ugdymo jstaigos atstovas
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(Lietuvos Respublikos socialinés apsaugos ir darbo ministro jsakymas ,,Dél socialinés
globos normy apraso patvirtinimo®, 2007).

Dirbant su intelekto ir (ar ) psichikos negalia turinciais vaikais, socialinis darbuotojas
savo veiklg turéty organizuoti atsizvelgdamas j sutrikimy ypatumus. Vaikams su intelek-
to negalia sunku jsisavinti informacija, jie stokoja motoriniy jgudziy, daznai turi fizinés
sveikatos sutrikimy. F. Ying ir kt. (2015) teigia, kad vaikams, turintiems intelekto sutriki-
ma yra didelé nutukimo ir prastos fizinés sveikatos buklé, todél jiems batini aktyvus lais-
valaikio uzsiémimai, Zaidimai, manksta. Aktyvaus laisvalaikio svarbg intelekto sutrikima
turintiems vaikams pabrézia M. Koci¢ ir kt. (2017). Minéti autoriai, tyre intelekto sutri-
kimg turinéiy paaugliy fizinio aktyvumo jtaka fizinei sveikatai ir gyvenimo kokybei, nu-
rodo, kad fizinis aktyvumas yra geras fiziniy ir paZintiniy sugebéjimy plétotés pagrindas,
tai leidzia pagerinti intelekto sutrikimg turinéiy vaiky gyvenimo kokybe. S. Chiviacows-
ky, G. Wulf, ir L. T. Avila (2012) pabrézia, kad, suteikus galimybiy intelekto sutrikima
turintiems vaikams dalyvauti sportinéje veikloje, jie gali tobulinti motorinius jgadzius,
taip pat didéja jy saviverté. Atsizvelgiant j atlikty tyrimy rezultatus teigtina, kad, teikiant
socialinés globos paslaugas intelekto sutrikimg turintiems vaikams, kasdieniné jy veikla
turi bati organizuojama taip, kad ji baty kuo aktyvesné.

Dirbant su jvairiy sutrikimy turinéiais vaikais, socialinés globos jstaigos darbuoto-
jams butina zinoti, kaip atpazinti netinkamo elgesio priezastis, motyvus (Lietuvos Res-
publikos socialinés apsaugos ir darbo ministro jsakymas ,,Dél socialinés globos normy
apra$o patvirtinimo®, 2007). R. Barkauskiené ir A. Zacherevi¢iené (2019) rekomendaci-
jose, kurios skirtos pagalbos teikimo organizavimo specialistams, dirbantiems su elgesio
ir emocijy sutrikimy turinciais vaikais, taip pat akcentuoja sutrikimo pozymiy atpazi-
nimo svarbg ir batinybe kuo anksciau pradéti teikti komandine, struktaruotg pagalba
minétiems vaikams. A. Ali§auskas ir G. Simkiené (2013) atkreipia démesj, kad tyrimuose
apie vaikus, turincius elgesio ar (ir) emocijy problemy, pastebimas skirtingas poziaris j §j
sutrikimg. Kai kuriais atvejais, jvertinus vaiko sutrikimo ar netinkamo elgesio pozymius
ir priezastis, yra taikomos strategijos siekiant pakeisti vaiky netinkamg elgesj. Dazniau-
siai j tai Zidrima kaip j individualig vaiko problema, retai taikomos strategijos, skirtos
specialios aplinkos mokymo sutrikimy prevencijai ar valdymui. Todél dirbant su elgesio
ir (ar) emocijy sutrikimy (arba sunkumuy) turin¢iais vaikais batina atidziai vertinti aplin-
kos veiksnius, kurti netinkamo elgesio apraisky prevencija.

Autizmo spektro sutrikimy turintys vaikai pasizymi kompleksiniais raidos sutriki-
mais, jiems budingi socialiniy santykiy uzmezgimo ir palaikymo, komunikavimo sun-
kumai, problematisko elgesio raiska. L. Samsoniené ir kt. (2017, p. 76) teigia, kad ,vai-
kams su autizmo spektro sutrikimu daZzniausiai nustatomas elgesio sutrikimo simpto-
my kompleksas, kuris reikalauja plataus spektro intervenciniy i$ jvairiy sric¢iy sveikatos
priezitros specialisty programy®. Todél socialiniai darbuotojai, dirbdami su autizmo ar
autizmo spektro sutrikimg turinciais vaikais, turéty konsultuotis su jvairiais specialistais
dél galimy minétiems vaikams pagalbos teikimo bidy. R. Giedrienés (2017, p. 101) ma-
nymu, ,,su specialisty intensyvia priezitra ir ugdymu galimas teigiamas rezultatas vaiko
vystymuisi ir tobuléjimai. Laiku teikiama specialioji kompleksiné pagalba specialiyjy
poreikiy turin¢iam vaikui gali pakeisti jo raidg i$§ negatyvios j pozityvia, pasalinti gali-
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mus mokymosi sutrikimus, o kai kuriais atvejais ir intelekto pazeméjima“. Atsizvelgiant
i $iuos aspektus, teikiant socialinés globos paslaugas ir siekiant teigiamo rezultato, au-
tizmo ar autizmo spektro sutrikimg turinc¢iy vaiky vystymuisi yra tikslinga organizuoti
jvairiy specialisty intervencija.

Sergantieji Sizofrenija iSsiskiria elgesio disfunkcijomis, mokymosi ir socialinés inte-
gracijos sunkumais (Rasool et al., 2018). Daznas $izofrenija serganciy vaiky ypatumas —
negebéjimas susitvarkyti su aplinkos dirgikliais. Todél, tikslinga ,,struktirinti vaiky, ser-
ganciy Sizofrenija, laisvalaikj, jo metu organizuoti tikslingas, vaikui priimtinas veiklas.
Tai leisty jiems sustiprinti saviverte ir motyvuoty laikytis socialinio elgesio normy. <...>
Vaiky, serganciy $izofrenija ir linkusiy agresyviai elgtis, aplinkoje turi bati tylu, nes tai
padeda susikaupti ir neprovokuoja agresijos priepuoliy® (Sucylaité & Platakyté, 2016,
p. 71). Taigi svarbu, kad socialiniai darbuotojai $izofrenija sergantiems vaikams organi-
zuoty ramig veikla be aplinkos dirgikliy, gyvenamojoje aplinkoje uztikrinty pakankama
erdve; jei yra galimybiy, Sizofrenija sergantis vaikas turéty bati apgyvendintas kambaryje
vienas. H. Remschmidt ir F. M. Theisen (2005) pabrézia, kad vaikams, sergantiems $izof-
renija, kai norima pasiekti stabilig psichine biiseng ir siekiama i$vengti atkrycio, svarbu
testi gydytojo paskirty vaisty vartojima ir lankyti psichoterapijos uzsiémimus. Todél so-
cialiniams darbuotojams, dirbantiems su $izofrenija serganciais vaikais, tikslinga bendra-
darbiauti su medicinos specialistais, organizuoti psichoterapijos uzsiémimus, uztikrinti
vaisty vartojima.

U. Gudelytés ir J. Ruskaus (2019) teigimu, socialinio darbuotojo pagalbos turintiems
intelekto sutrikima asmenims gali prireikti suformuluojant, i$sakant savo pageidavimus,
nuomone, taip pat ieskant apsisprendima lemiancios informacijos. Socialinis darbuoto-
jas turéty padéti asmeniui, turin¢iam intelekto sutrikima, jvertinti informacija, pasirinkti
prioritetus.

2. Tyrimo metodika

Siekiant atskleisti socialinio darbuotojo darbo specifikg dirbant su intelekto ir (ar)
psichikos negalig turindiais vaikais bendruomeniniuose vaiky globos namuose (toliau —
BVGN), pasirinktas kokybinis tyrimas. J. W. Creswell (2009) teigimu, kokybinis tyrimas
atliekamas su tikslu norint tyrinéti sudétinius reiskinius ir reiskiniams bidingas charakte-
ristikas, taip pat siekiant atskleisti jvairy tyrime dalyvaujanciy dalyviy pozitrj. Kokybiniai
duomenys rinkti pasitelkus pusiau struktiiruotg interviu. Pusiau struktdruoto interviu
vyksmas néra grieztai formalizuotas - tarp klauséjo ir tyrimo dalyvio i$laikoma laisvesné
atmosfera (Zydziiinaité, 2012). I3laikant laisvesne, be griezty kriterijy atmosfera sukuria-
mos tinkamesnés salygos lanksciau pakreipti pokalbj tyrimui naudinga linkme. Tyrimo
imtis pasirinkta tiksliné kriteriné. Taikomi kriterijai: 1) socialinis darbuotojas, turintis
socialinio darbuotojo i$silavinima; 2) socialiniai darbuotojai dirbantys BVGN su intelekto
ir (ar) psichikos negalia turinciais vaikais; 3) darbo stazas dirbant BVGN ne mazesnis kaip
$e$i ménesiai. Tikslus tyrimo dalyviy skaicius nustatomas pirminés interviu teksto ana-
lizés metu, kai analizuojant interviu medziagg i$ryskéja naujos informacijos nebuvimas,
tada interviu siekiant duomeny surinkimo nebevykdomas (ZydZitinaité, 2012).
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Tyrimas buvo vykdomas nuo 2020 m. spalio mén. iki 2021 m. kovo ménesio. Tyrime
dalyvavo septyni socialiniai darbuotojai, atitinkantys visus tris kriterijus. Tyrimo metu
buvo laikomasi savanoriskumo, geranoriskumo, konfidencialumo principy (Creswell,
2009). Tyrime dalyvaujantys asmenys neturi patirti fiziniy nepatogumy, materialiniy is-
laidy (ZydZiiinaité, 2012). Su savanoriskai sutikusiais dalyvauti tyrime tiriamaisiais buvo
susitarta telefonu dél jiems tinkamiausio laiko ir vietos, siekiant vykdyti interviu procesa.
Tiriamieji buvo informuoti apie tyrimo etikos principus, tyrimo tikslg, interviu eiga. I$
tiriamyjy gautas zodinis sutikimas interviu procesg jrasyti diktofonu, aptartos galimybés
i nepatogius klausimus nepateikti atsakymy, jau¢iant nuovargj interviu nutraukti. Sie-
kiant uztikrinti konfidencialuma vardai nuasmeninti (koduojant A, B, Cir t. t.) pakeisti
vietovardziy pavadinimai, - taip uztikrinamas tiriamyjy saugumas, i§vengiama galimy
pasekmiy dél tyrime atskleistos informacijos (Gaizauskaité & Valaviciené, 2016).

Interviu metu surinktos medziagos analizei pasirinktas kokybinis turinio (angl.
content) analizés metodas. Nagrinéjant content analizés metodu atskleidziamas gilu-
minis, visa apimantis situacijy supratimas (Gaizauskaité & Valaviciené, 2016). Interviu
medziaga pateikiama autenti$ka, netaikant kalbos korekcijos, jterpiant transkripcijos
simbolius: * - itestas / pasikartojantis garsas, ~ — pauzé, <...> — neaiskiai i$tartas Zodis.

3. Socialiniy darbuotojy darbo turinys ir funkcijos dirbant
bendruomeniniuose vaiky globos namuose su intelekto ir (ar)
psichikos negalig turingiais vaikais

Igyvendinant institucinés globos sistemos reorganizavimg, nei$vengiamai kinta
socialiniy paslaugy organizavimas globos jtaigose. Todél poky¢iy patiria ir socialiniy
darbuotojy, dirbanciy socialinés globos jstaigose, profesiné veikla.

Atlikus socialiniy darbuotojy, dirban¢iy BVGN su intelekto ir (ar) psichikos negalia
turinciais vaikais, patirties analize, i§skirtos trys kategorijos, kuriose atsiskleidzia pokyciy
raiska, susijusi su socialiniais darbuotojais: padaugéjo darbo funkcijy, atsakomybés ir
pareigy (1 pav.).

Poky¢iai susij¢ su socialiniais darbuotojais

padaugéjo darbo padauggjo padauggéjo
funkcijy atsakomybiy pareigy

1 pav. Socialiniy darbuotojy profesinés veiklos pokyciai dirbant bendruomeniniuose vaiky
globos namuose su intelekto ir (ar) psichikos negalig turinciais vaikais

Fig. 1. Changes in the professional activity of social workers while working in community-
based care homes for children with children with intellectual and (or) mental disabilities



SOCIALINES GEROVES TYRIMAI 2021 m. Nr. 19(2). Mokslo darbai

121

A. Kiaunytés ir N. P. Veckienés (2011) teigimu, poky¢iy metas socialinius darbuoto-
jus jpareigoja jgyti kitokios nei iki tol profesinés kompetencijos. Pokytj darbo funkci-
jose pazyméjo ir interviu metu tyrimo dalyviai teigdami, kad, peréjus dirbti i BVGN, so-
cialiniams darbuotojams prisidéjo naujy darbo funkcijy. Minétoje kategorijoje i$skirtos
septynios subkategorijos: maisto produkty pirkimas; maisto gamybos uztikrinimas,
organizavimas; drabuziy, patalynés prieziira; uzimtumo veiklos vedimas; batinybé
pasirapinti namy tkiu; vykimas asmeniskai atnaujinti vaiko dokumentus; nuotolinio
ugdymo uztikrinimas (2 pav.).

Padaugéjo darbo funkcijy

maisto maisto gamybos riiby, patalynés biitinybé
produkty uztikrinimas, priezitra pasirfipinti namy
pirkimas organizavimas tkiu
uzimtumo veikly patiem§ Vykimas nuotolinio ugdymo
vedimas atnaujinti vaiko uztikrinimas

dokumentus

2 pav. Naujos socialiniy darbuotojy darbo funkcijos, dirbant BVGN

Fig. 2. New job functions of social workers employed in community-based care homes for
children

Socialinés globos jstaigy darbo organizavimas vyksta struktarikai i$dalijant darbo
funkcijas atskiriems globos jstaigoje esantiems padaliniams. Socialinés globos paslaugy
teikimas BVGN keicia darbo organizavimo tvarka. Nebelieka keliy skirtingy pareigybiy,
o funkcijos lieka. Tyrimu atskleista, kad BVGN dirbantiems socialiniams darbuotojams
prisideda papildoma funkcija uztikrinti vaiko maitinimo paslauga. Tiriamuyjy teigimu,
BVGN jie rapinasi maisto produkty pirkimu, teigia, kad atsirado <...> pirkimas maisto
produkty. (F). Jie taip pat turi organizuoti, uztikrinti maisto gamyba: Kaip rapinimasis
tinkamu namy gyventojy maitinimu, <...> koordinuojam maisto gamybg (E). Pabréztina,
kad maisto pirkimas, gamyba vyksta vadovaujant socialiniam darbuotojui bei jtraukiant
i tai ir intelekto ir (ar) psichikos negalias turincius vaikus, o tai skatina minéty vaiky
savarankiSskumo ugdyma. Tiriamuyjy teigimu, socialinis darbuotojas, dirbdamas BVGN,
tampa atsakingu ir uz drabuziy, patalynés priezitra: Nu, galbit pridéciau tokig kaip ir
papildomg funkcijg prie to kg daréme budami jstaigoje, tai atsirado tai, kad socialinis dar-
buotojas is dalies tapo ir buities sektoriaus vadovas, kuris turi viskg suZiiréti ir jei kazkas
suplyso, neissiskalbé patalyné, tu turi viskg spresti (B). A. Kiaunyté ir J. Ruskus (2010)
teigia, kad skirtinga organizaciné aplinka veikia socialinio darbuotojo veiklos pritaikyma
tam tikroms aplinkybéms. Pagal tyrimo rezultatus, kadangi BVGN triksta uzimtumo
specialisty, uzimtumo veiklos vedimas tampa socialiniy darbuotojy, dirban¢iy minétuose
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namuose, dar viena privaloma funkcija. Tiriamuyjy teigimu, bendruomeniniuose tu <...>
tampi viskuo viename: ir uZimtumo specialistas, nes turi daugiau laiko ir uzimtumams
skirti. <...> Labiausiai, tai galbut, tas uZzimtumas, nes tu ~ Jie vis tiek yra vaikai, darosi
paaugliai, yra aktyvis ir jie nori judéti, tos fizinés veiklos, nori ty uzimtumy, tai kartais
labai daug, gal net visq dieng tu skiri tam uZimtumui. Tarkim, jeigu savaitgalis, pusrycius
pavalgei, kazkur eini, grizai pietus pavalgei ir vél tada eini, kad jie bent jau issikrauty. Tai
va Cia, tas labiausiai tqg ~ uzimtumg ~ Daugiau tq démesj yra skiriam (G). J. Adomaitie-
nés ir R. Bal¢itinienés (2017, p. 74) manymu, ,socialinio darbo pobadis daugiafunkcis,
taigi ir asmeny, dirbanciy socialiniy paslaugy sektoriuje, veikla yra daugiaplané®. Dau-
giafunkcio, daugiaplanio socialinio darbuotojo veiklos apraisky atskleista ir tyrimo metu.
Tyrimo dalyviai interviu metu pabrézé nauja savo darbo funkcija — butinybe pasirapinti
namy akiu. Tiriamuyjy teigimu, sulzus inventoriui, jvykus namy jrangos gedimui, reikia
greitai $alinti padarinius, todél ne kiekvieng kartg yra galimybiy laukti i§ jstaigos atvyks-
tanciy darbuotojy: Na, sakykime* ~ m, suliizus kazkokiam inventoriui, a* dazniausiai js-
taigoje buidavo tam tikri darbuotojai, kurie viskg sutvarkydavo. Dabar, kadangi, gyvenam
bendruomeniniam name, prisisaukti jstaigg kartais tampa sudétinga, todél organizuoja-
més <...>, tiek kiek gebame, susitvarkome patys (D). Tyrimo metu socialiniai darbuotojai,
dirbantys BVGN, nurodé¢ ir nauja funkcija asmeniskai vykti atnaujinti vaiko dokumenty.
Tiriamyjy teigimu, jstaigoje vaiko dokumenty keitimas dazniausiai vyksta koordinuo-
jant padalinio vadovui ar vyriausiajam socialiniam darbuotojui, asmens dokumentus
daro j jstaiga atvykusi migracijos tarnyba. Tac¢iau BVGN dirbantys socialiniai darbuo-
tojai yra jpareigojami vaiko asmens, nejgalumo ir kitais dokumentais pasirpinti patys:
Istaigoje, tai atvaZiuodavo pasus ¢ia daryti, mums nereikédavo vaziuoti. Nejgalumus, taip
pat badavo, kad sutvarko. Mums tarkim paruosti tik dokumentus, nejgalumo pazZyméjimo
paciai nereikédavo vaziuoti iSsiimti. Kad ir tos, tarkim Salpos, pensijos, nu kazkaip buidavo
lengviau. Dabar ten jau darbai visi ~ nu, kaip ir mums (G). Akcentuotina, kad socialinés
globos paslaugy teikimas BVGN yra gana naujas paslaugy teikimo budas, todél globos js-
taigos neturi vieningo intelekto ir (ar) psichikos negalig turin¢iy vaiky dokumenty keiti-
mo bady: yra socialinés globos jstaigy, kuriose minéty dokumenty keitimo poky¢io néra.
Tyrimu atskleista, kad dél Lietuvoje paskelbto karantino paaiskéjo dar viena papildoma
socialiniy darbuotojy funkcija, tai — nuotolinio ugdymo uztikrinimas: Karantino laiko-
tarpiu reikia uztikrinti mokymgsi, kad jis vykty nuosekliai. Taciau $i funkcija yra laikina,
ja lemia tik pandemijos laikotarpis, o ne pertvarkos kontekstas.

Ivertinus tiriamuyjy interviu dél padaugéjusiy darbo funkcijy, galima teigti, kad so-
cialinio darbuotojo, dirban¢io BVGN, funkcijos tampa jvairesnio pobudzio, atsiranda
poreikis jgyti kitokiy Ziniy, net ir nesusijusiy su socialinio darbuotojo profesija.

V. Rimkaus (2015) teigimu, jvairiapusis socialinio darbuotojo darbo pobudis lemia
socialinio darbo riby neapibréztuma. Jvairiapusio socialinio darbuotojo vaidmuo ir soci-
alinio darbo riby neapibréztumas paaiskéjo ir tyrime. Tyrimo metu tiriamieji pazyméjo,
kad peréjus dirbti | BVGN, jiems padaugéjo atsakomybés susijusios su vaiku. Mine-
toje kategorijoje i$skirtos trys subkategorijos: atsakomybé uz vaiko sveikatos bukle; at-
sakomybé pasirtpinti, kad baty suvartoti medikamentai; atsakomybé vykstant viesuoju
transportu su vaikais (3 pav.).



SOCIALINES GEROVES TYRIMAI 2021 m. Nr. 19(2). Mokslo darbai

123

Padaugéjo atsakomybiy

atsakomybé uz vaiko atsakomybe atsakomybé vykime
sveikatos bikle medikamenty vieSuoju transportu
sudavime su vaikais

3 pav. Nauji socialiniy darbuotojy, dirbanciy BVGN, atsakomybés atvejai, susije su vaiku

Fig. 3. New child-related responsibilities of social workers employed in community-based care
homes for children

Tiriamyjy teigimu, dirbant jstaigoje, vaiko sveikatos buklés priezitros paslaugas
teikdavo medicinos darbuotojai. Taciau dirbant BVGN atsakomybé uz intelekto ir (ar)
psichikos negalig turin¢iy vaiky sveikatos bukle tenka socialiniams darbuotojams, nu-
rodoma, kad ir Siaip visq biikle, o jstaigoje buvo atsakingas, aisku medicinos personalas,
0* bendruomeniniuose namuose, kaip ir socialinis darbuotojas (F). Tam tikrais atvejais
siekiant kontroliuoti intelekto ir (ar) psichikos negalig turin¢iy vaiky simptomus yra ski-
riamas ir medikamentinis gydymas. Institucijoje tuo, kad minéti vaikai suvartoty paskir-
tus medikamentus, riipinasi slaugytojai. Taciau tyrimo rezultatai parodé, kad BVGN $i
atsakomybé yra priskiriama socialiniams darbuotojams: Bet tu ir esi ~ <...> Ir ~ uz tuos
medikamentus, taip pat esi atsakingas, jie turi biti suduoti, nes néra, slaugytojy néra, tu
negali kazko tai issikviesti, turi labai tas ~ atsakingas buti, kad tikrai jie bty paduoti, su-
duoti laiku ir tiek, kiek turi biti (G). Analizuojant tyrimo medziagg, iSai$kéjo papildoma
atsakomybé - vykstant vieSuoju transportu su vaikais. Tiriamyjy teigimu, dirbant soci-
alinés globos jstaigoje, i$vykose su vaikais yra naudojamasi jstaigos transportu. Peréjus
dirbti BVGN, miestuose, kuriuose yra vie$asis transportas, siekiant integracijos j ben-
druomeng, intelekto ir (ar) psichikos negalig turintys vaikai ir vykstantys kartu darbuo-
tojai naudojasi vieSuoju miesto transportu. Todél socialiniai darbuotojai tampa atsakingi
uz tinkamo marsruto paieska, vaiky prieziurg vie$ajame transporte: <...> tokios atsako-
mybés: naudojantis vieSuoju transportu, ~ ir taip pat susiZitiréti tas vietas. Nes kas skiriasi
istaigoje, tai yra transportas, tu uzsirasai, jsédi ir vaziuoji. O ¢ia jau Siek tiek daugiau, nes
tai yra, tarkim $esi gyventojai ir tu su visais turi vykti j kazkokj tai ~ m* ~ miesto galg, tai ~
Siek tiek ~ Tai yra sudétingesnis momentas. Nes ir gyventojai i§ pat pradziy, ne visada Zi-
nojo kaip naudotis, tai truputj reikédavo dar juos ir suzitréti, kad niekas nepasilikty tame
transporte, kad visi jlipty, visi islipty ir taip pat ir paciai susiZinoti marSrutus (G). Jverti-
nus tyrimo rezultatus, susijusius su socialiniams darbuotojams padidéjusia atsakomybe,
galima teigti, kad BVGN socialinio darbuotojo darbo ribos i$ple¢iamos, jis jgyja daugiau
ir jvairiapusiskesnés atsakomybés, susijusios su vaikais.

Kita sritis, kurioje tyrimo metu pastebéta pokyciy, susijusiy su socialiniais darbuoto-
jais, kaip nurodé tiriamieji, — pareigy padaugéjimas. Analizuojant tyrimo metu surinkta
medziaga, minétoje kategorijoje i$skirtos $esios subkategorijos: bendradarbiavimas su
medicinos jstaigy darbuotojais; bendradarbiavimas su mokyklomis / ugdymo jstaigy
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darbuotojais; bendradarbiavimas su kity jstaigy personalu dél laisvalaikio / uzimtumo;
$ildymo sistemos priezitira; teritorijos priezitros klausimai; informacijos apie namy
skaitikliy rodmenis pateikimas (4 pav.).

Padaugejo pareigy

bendradarbiavimas su bendradarbiavimas su sildymo
medicinos jstaigy mokykly/ugdymo sistemos
darbuotojais; jstaigy darbuotojais priezitra
bendradarbiavimas su kity teritorijos informacijos apie
istaigy personalu dél priezifiros namy skaitikliy
laisvalaikio/uzimtumo klausimai rodmenis

4 pav. Naujos socialiniy darbuotojy, dirbanciy BVGN, pareigos

Fig. 4. New duties of social workers employed in community-based care homes for children

A. Petrauskiené (2011) nurodo, kad socialinio darbuotojo veiklg sieja bendradarbia-
vimas su skirtingy veikly sri¢iy specialistais, jvairaus pobudzio institucijomis. Bendra-
darbiavimas su jvairiais partneriais ir jstaigomis buvo atskleistas ir tyrime. Taciau, kaip
pazyméjo tiriamieji, dirbdamas BVGN socialinis darbuotojas jpareigojamas daug labiau
jsitraukti j bendradarbiavima. Tiriamuyjy teigimu, persikéles dirbti { BVGN, socialinis
darbuotojas jpareigojamas savarankiskai bendradarbiauti su medicinos jstaigy darbuo-
tojais: <...> bendradarbiavimo su, medicinos jstaigom <...> tuo paciu ir daugiau pareigy
(F). Tyrimo medziagoje kaip papildoma bendradarbiavimo pareiga dirbant BVGN nu-
rodytas ir bendradarbiavimas su mokykly / ugdymo jstaigy darbuotojais: Mokyklos, ben-
dradarbiavimo su mokyklom (F). Pabréztina, kad socialiniy darbuotojy bendradarbiavi-
mas su mokykly ir medicinos jstaigy atstovais vyko ir dirbant socialinés globos jstaigose.
Taciau peréjus dirbti j BVGN pastebimas didesnis socialiniy darbuotojy jpareigojimas
bendradarbiauti su minétomis jstaigomis. Atsiradusios naujos funkcijos pasirtpinti in-
telekto ir (ar) psichikos negalig turin¢iy vaiky uZzimtumu paveiké ir pareiga bendradar-
biauti su kity jstaigy personalu dél laisvalaikio / uzimtumo: <...> bendradarbiavimas ir
su bendruomenéje esanciomis visokiomis organizacijomis, kurios galéty jtraukti klientus j
uzimtumus (F). Dél sklandaus bendradarbiavimo uztikrinamas intelekto ir (ar) psichikos
negalig turinc¢iy vaiky uZimtumas bendruomenéje naudojantis bendruomenés uzimtu-
mo paslaugomis, didinama minéty vaiky jtrauktis j bendruomene.

V. Rimkaus (2015, p. 100) teigimu, ,,pagalba Zzmogui, modernios pasauléziaros eroje
buvusi tiesiog ,veiksmu®, apibrézta universalaus suvokimo, kas yra gerai, o kas — blo-
gai, postmoderniame pasaulyje tampa labai priklausoma nuo konteksto ar susiklos¢iusiy
aplinkybiy“. Socialinio darbuotojo vaidmens priklausomumas nuo tam tikry aplinkybiy
ir konteksto, nuolatinis jvairiapusés patirties poreikis atsiskleidZia ir tyrime. Paaiskéjo,
kad dirbant BVGN ir, kaip jau buvo minéta, nebelikus papildomo personalo, kuris baty
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atsakingas uz buitinius namy prieziaros darbus, socialiniai darbuotojai jpareigojami ra-
kadangi pas mus yra pakankamai vyriskas kolektyvas, tai* uz Sig smulkmeng yra atsakin-
gas taip pat socialinis darbuotojas (D).

J. Eidukeviciaté ir N. P. Veckiené (2014) nurodo, kad socialinio darbo paskirtis —
jvairiy, kompleksisky, gyvenimisky situacijy sprendimas. Tyrimo medziagos analizé
rodo, kad jprastai BVGN dirba vienas arba du socialiniai darbuotojai ir keturi socialinio
pat priskiriami socialiniam darbuotojui. Socialinis darbuotojas jpareigotas organizuoti
sniego nukasimo darbus, teritorijos valymo, lauko géliy prieziara: <...> kaip organizuoti
sniego nukasimo klausimg, gerai, kad vaikai padeda (B); Organizavimas vyksta socialinio
darbuotojo visy veikly. Tiek ir teritorijos. O jstaigoje, jstaigoje biidavo dazniausiai atski-
ri darbuotojai, kurie teritorijg tvarkydavo ir kitas patalpas (D). Interviu metu tiriamieji
nurodé papildoma pareigg dirbant BVGN - informacijos apie namy skaitikliy rodmenis
pateikimg: Skaitliukai, elektros, vandens - viskq nurasyti, pateikti laiku. Reikia dar su-
sigaudyti kur rasti tq skaitliukg, kaip prie jo prieiti, vaikus kartu vedamés (B). Tyrimu
atskleista, kad { namy ukio darbus, skaitikliy parodymy pateikimg yra jtraukiami ir inte-
lekto ir (ar) psichikos negalig turintys vaikai, taip ugdomi jy jgadziai ir savarankiskumas.
Vertinant tyrimo dalyviy interviu galima teigti, kad papildomo personalo trikumas le-
mia papildomuy, nesusijusiy su socialinio darbo profesija, socialiniy darbuotojy pareigy
atsiradima, taciau per prakting veikla, jveikdami kasdienius is$akius jie turi galimybe ir
BVGN gyvenancius vaikus jtraukti  nauja, iki tol nevykdyta ir issukiy keliancig veikla.
Taip dél salyginio Zmogiskyjy istekliy trakumo nepavyksta patenkinti visy intelekto ir
(ar) psichikos negalig turinc¢iy vaiky poreikiy — uz juos nebeatliekami visi darbai. Tai
lemia minéty vaiky savarankiskumo didéjima, buitiniy jgadziy ugdymasi.

Tyrimu atskleistos ir socialiniy darbuotojy funkcijos nepakitusios pertvarkos kon-
tekste. Tiriamuyjy teigimu, teikiant socialine pagalbg intelekto ir (ar) psichikos negalia
turintiems vaikams, daug démesio yra skiriama savarankiskumo ugdymui. Minéti vaikai
yra skatinami jsitraukti j bendrg namy veikla, motyvuojami bati kuo labiau savaran-
kigkesni. Pabréztina, kad dirbant globos jstaigoje su intelekto ir (ar) psichikos negalia
turinciais vaikais, savaranki$kumo ugdymas taip pat buvo skatinamas: Jstaigoje... negali-
ma numenkinti jstaigos. [staigoj buvo irgi sudarytos sglygos vaikams ir jvairiis kambariai,
ir tos, jvairios valgyklélés, kur vaikai galéjo ruosti maistg (E). Teikiant socialinés globos
paslaugas svarbus paslaugy gavéjo rysiy i$saugojimas ir jy palaikymas su artimaisiais. Ti-
riamieji nurodé, kad, teikdami socialine pagalba intelekto ir (ar) psichikos negalig turin-
tiems vaikams, stengiasi i§saugoti glaudy rysj su vaiky artimaisiais, Seimos nariais: <...>
padedu gyventojams bendrauti su aplinkiniais, uZmegzti ir palaikyti socialinius rysius (B).
Jie inicijuoja minéty vaiky apsilankymus, artimuyjy svec¢iavimasi, sveikinimus jvairiomis
progomis. Bendravimo ir bendradarbiavimo su paslaugy gavéjy artimaisiais funkcijai
pertvarka jtakos neturéjo.

Apibendrinant pokyc¢iy raiska, susijusig su socialiniais darbuotojais, galima teigti,
kad pertvarkos kontekste socialiniy darbuotojy, dirbanc¢iy BVGN, darbo turinys pasi-
pildé naujomis funkcijomis, atsakomybés atvejais, pareigomis. Socialinio darbuotojo
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vaidmuo tampa daugiafunkcis, kintantis, jvairiapusis, jo ribos - vis maziau apibréztos,
jiems reikia jgyti vis naujy jgadziy, kuriy neprireiké dirbant socialinés globos jstaigoje.
Dél kity sriciy specialisty trakumo BVGN socialiniai darbuotojai tampa atsakingi ir uz
visus namy buities priezitros klausimus. Tac¢iau akcentuotina, kad patys socialiniai dar-
buotojai tyrimo metu teigé, jog savo darbo salygas vertina teigiamai, o kylancius i§$ukius
ir papildomus ripescius atperka zenklus intelekto ir (ar) psichikos negalig turinciy vaiky
savarankiskumo jgadziy didéjimas.

4. Diskusija

Analizuojant moksling literatiira nepavyko rasti moksliniy tyrimy apie socialinio
darbuotojo darbo turinj ir funkcijas teikiant paslaugas intelekto ir (ar) psichikos negalig
turintiems vaikams, pereinant nuo instituciniy prie bendruomeniniy socialinés globos
paslaugy. Taciau tyrimo rezultatai patvirtino kai kuriuos mokslininky teiginius.

S. P. Robbinsas (2003) analizuodamas organizacinius elgsenos modelius nurodé, kad
vienas i§ veiksniy, dél kuriy organizacijos susiduria su kintancia aplinka ir poreikiu prie
jos prisitaikyti, yra socialinés tendencijos. Tyrimo metu pastebéti poky¢iai socialiniams
darbuotojams peréjus dirbti i$ institucijos  BVGN atskleidzia socialinés globos paslaugy
teikimo organizavimo poky¢ius ir butinuma prisitaikyti prie poky¢iy raiskos.

J. Campbell ir kt. (2018) teigimu, siekiant nejgaliy asmeny jgalinimo, veiksnumo,
batina tobulinti socialiniy darbuotojy profesing kompetencija, stiprinti bendrazmogis-
kasias vertybes. Tyrime paaiskéjusios jvairiapusés situacijos, kuriose tenka dalyvauti so-
cialiniams darbuotojams, rodo jvairios profesinés kompetencijos poreikj.

L. M. Dragu (2019), T. V. Shinina ir O. V. Mitina (2019) mini, kad instituciné globos
sistema dél jvairaus darbuotojy pareigybiy skaiciaus ir jy funkcijy atlikimo dazniausiai
neleidzia vaikams dalyvauti veikloje, skirtoje gyvenimo jgadziy tobulinimui, todél jie
nedalyvauja namy ruo$os darbuose (pvz., maisto ruosimo, skalbimo, buitiniy darby ir
t. t.). Tyrimo dalyviai teigé, kad institucinés sistemos struktaroje visus buities darbus
atlieka jvairiy pareigybiy darbuotojai, institucijoje gyvenantys vaikai nejtraukiami j mi-
nétus darbus. Taciau peréjus dirbti  BVGN dél Zzmogiskyjy istekliy sumazéjimo j minéta
veiklg jtraukiami ir vaikai.

P. A. M. Blahov4 (2020), analizuodama Cekijos socialiniy darbuotojy patirtj vaiky
globos namuose atskleidzia jvairiy specialisty komandos bendradarbiavimo batinuma.
A. Petrauskiené (2011) nurodo, kad socialinio darbuotojo veikla neatsiejama nuo ben-
dradarbiavimo su jvairiomis institucijomis, partneriais, specialistais. Tyrimo rezultatai
atskleidé nei$vengiamg bendradarbiavima dirbant BVGN. Tiriamuyjy teigimu, peréjus
dirbti § BVGN padaugéjo bendradarbiavimo su ugdymo jstaigy darbuotojais, medicinos
istaigy atstovais, organizacijy ir jstaigy, teikianc¢iy uzimtumo paslaugas, darbuotojais.

V. Rimkaus (2015) teigimu, dabartiniame kontekste socialinio darbuotojo vaidmuo
tampa jvairiapusiskesnis, o socialinio darbo ribos - vis maziau apibréztos. J. Adomai-
tienés ir R. Bal¢itnienés (2017) manymu, socialinio darbo veikla yra daugiafunkceé.
A. Kiaunyté ir N. P. Veckiené (2011) nurodo, kad poky¢iy metas socialinius darbuoto-
jus jpareigoja jgyti naujy profesiniy kompetencijy. [vairiapusio, daugiafunkcio sociali-
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nio darbuotojo vaidmuo ir socialinio darbo riby neapibréztumas atsiskleidé ir tyrimo
metu. Atskleista, kad pertvarkos kontekste BVGN dirbanciy socialiniy darbuotojy darbo
turinys pasipildé naujomis funkcijomis, atsakomybe, pareigomis. Taigi, siekiant atlikti
daugiafunkce socialiniy darbuotojy veikl, reikia naujy jgadziy, kuriy nereikéjo dirbant
socialinés globos jstaigoje.

[Svados

Analizuojant moksliniy tyrimy rezultatus, gautus tiriamiesiems dirbant su skirtingy
intelekto ar psichikos sutrikimy turinciais vaikais, atsiskleidé diferencijuotos pagalbos
poreikis. Todél socialiniam darbuotojui svarbu savo darba organizuoti taip, kad socialiné
pagalba atitikty intelekto ir (ar) psichikos negalig turinc¢io vaiko specifinius poreikius.
Dirbant socialinés globos jstaigoje su intelekto sutrikima turinciais vaikais, socialiniam
darbuotojui yra svarbus bendradarbiavimas su kitais specialistais. Nes tik bendradarbiau-
damas socialinis darbuotojas gali atliepti jvairiapusiy sutrikimy turinc¢iy vaiky individu-
alius poreikius, uztikrinti tinkama pagalbg fizinés sveikatos, socialiniy funkcijy srityse.

Tyrimo rezultatai atskleidé, kad pertvarkos kontekste BVGN dirbanciy socialiniy
darbuotojy darbo turinys pasipildé naujomis funkcijomis: pirkti maisto produkty, uzti-
krinti kokybiska maisto gamyba, pasiripinti tinkama dienotvarke, organizuoti uzimtu-
mo veikl, atnaujinti vaiko dokumentus. BVGN socialiniai darbuotojai rapinasi ir vaiky
drabuziais, patalyne, taip pat namy ukiu, o COVID-19 laikotarpiu - uztikrina ir nuotoli-
nj ugdyma. Tyrimas atskleidé naujy socialiniy darbuotojy, dirban¢iy BVGN, atsakomy-
bés atvejuy, susijusiy su vaiku. Socialiniai darbuotojai BVGN yra atsakingi uz vaiky svei-
katos bukle, pasirapinima, kad jie suvartoty paskirtus medikamentus, vaiky priezitrg ir
saugumga vykstant vie$uoju transportu su jais. Tyrimo duomenys atskleidé, kad vykstant
pertvarkai padaugéjo socialiniy darbuotojy pareigy. Dirbdami BVGN jie intensyviau
bendradarbiauja su medicinos jstaigy darbuotojais, su mokyklomis ir (ar) ugdymo js-
taigy darbuotojais bei su kity jstaigy personalu dél vaiky laisvalaikio ir (ar) uzimtumo.
Be to, tyrimu atskleista, kad socialinio darbuotojo, dirban¢io BVGN, atsakomybés ribos
i$pléstos ir apima informacijos apie namy skaitikliy rodmenis pateikimag, teritorijos ir
$ildymo sistemos priezitirg. Socialinio darbuotojo vaidmuo tampa daugiafunkcis, jvai-
riapusis. Socialinio darbuotojo veiklg lemia aplinkos veiksniai, ji kinta, néra apibrézta,
jai reikia skirtingy sric¢iy jgudziy. Toks socialinio darbuotojo darbo turinio pokytis kelia
pavojy kitokio nei iki $iol jprasta matyti socialinio darbuotojo identiteto formavimui.
Todél jstaigy vadovams, teikiant socialinés globos paslaugas BVGN, sitlytina analizuoti
jvairiy pareigybiy personalo poreiki BVGN ir kity sri¢iy specialistams darbg organizuoti
taip, kad buitiniai, teritorijos priezitros darby klausimai nebuty sprendziami tik socia-
liniy darbuotojy.
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CHANGES IN THE CONTENT OF SOCIAL WORK WHEN
PROVIDING SERVICES TO CHILDREN WITH INTELLECTUAL
AND (OR) MENTAL DISABILITIES IN COMMUNITY-BASED CARE
HOMES FOR CHILDREN

Prof. dr. Vida Gudzinskiené

Mykolas Romeris University, Lithuania

Lilita Rimkevic¢é

Vija social care centre, Lithuania

Summary

Due to obligations to the European Union and non-governmental organisations, the
process of the transformation of institutional care began in Lithuania in 2012 with the
goal “by 2030 to develop a consistent and coordinated system of assistance and services
that would enable every disabled child, child deprived of parental care, disabled person to
receive individual services and necessary assistance according to one’s needs, to get involved
and participate in the life of the community without social exclusion, for every disabled
child deprived of parental care to grow in a safe and developmentally friendly environment
in the biological, in the absence thereof - in a foster family, in exceptional cases creating
conditions as close as possible to the family ones” (Order of the Minister of Social Security
and Labour of the Republic of Lithuania “Concerning Approval of the Strategic Guidelines



SOCIALINES GEROVES TYRIMAI 2021 m. Nr. 19(2). Mokslo darbai

131

for Deinstitutionalisation of the Social Care Homes for Disabled Children, Children De-
prived of Parental Care, and Adult Disabled Persons”, 2012). The successful implementa-
tion of the goals of deinstitutionalisation requires the involvement of employees working in
social care structures. Therefore, employees of care institutions are identified as one of the
tools to implement changes in the provision of social services. T. H. Butler and C. K. Ham-
mond (2003) claimed that the loyalty of institutional staff helps institutions to fulfil their
functions. ]. Campbell et al. (2018) emphasised the importance of social workers’ values,
knowledge, and skills in the implementation of the rights of persons with disabilities.

In the context of transformation, the integration of recipients of services into the com-
munity is a particularly important aspect when providing social care services. When work-
ing in a community with children with disabilities, in order to achieve full integration into
the community, the nature of the work of a social worker acquires a different form than
when working in an institution.

The research object of this paper is the content and functions of the work of social work-
ers in the transition from institutional to community-based services. The aim of this ar-
ticle is to reveal the content and functions of the work of social workers in the transition
from institutional to community-based services based on the experience of social workers
working with children with intellectual and (or) mental disabilities. The following methods
were used: theoretical - in the comparison and generalisation of scientific literature and
documents; empirical - via semi-structured interviews for the collection of qualitative data;
and qualitative content analysis — in the analysis of interview data. In order to reveal the
content and functions of the work of social workers in the transition from institutional to
community-based services, qualitative research was conducted and the experience of social
workers working with children with intellectual and (or) mental disabilities was analysed.
This article analyses the following question: How do the content and functions of social
work change when providing long-term social care services in a community?

There were 7 social workers who participated in this research, and the research sample
was targeted and criterion based. The applied criteria selected social workers: 1) with a de-
gree in social work; 2) working with children with intellectual and (or) mental disabilities
in community-based care homes for children; and 3) with no less than six months of work
experience in community-based care homes for children. The exact number of respondents
was revealed during the initial analysis of the interview text; when the analysis of the inter-
view material revealed a lack of new information, then the data collection interviews were
no longer carried out (ZydZianaité, 2012). This research was conducted from October 2020
to March 2021, and followed the principles of voluntariness, goodwill, and confidentiality
(Creswell, 2009). In accordance with these principles, this research was organised in such
a way that the subjects did not experience any physical or material inconveniences. The
subjects, who voluntarily agreed to participate in the research, were contacted by phone
to arrange the most appropriate time and place for them to participate in the interview.
The subjects were informed in detail about the ethical principles of the research, and were
able to withdraw from the research at any time. To ensure confidentiality, the names of the
subjects were depersonalised and the names of places were changed. Interview quotes are
supplied in their authentic and uncorrected forms.

The results of the research revealed that the reorganisation of social care structures in-
evitably influenced the change in the organisation of the provision of social care services. A



132

Vida Gudzinskiené, Lilita Rimkeviceé. Socialinio darbuotojo darbo turinio pokyciai teikiant paslaugas...

change in the provision of social care services affects the content and functions of the work
of a social worker employed in a community-based care home for children.

There are employees of various posts working in institutional social care structures.
Therefore, the organisation of work takes place through the structural division of work
functions among separate units within the care institution. The provision of social care
services in community-based care homes for children changes the order of work organisa-
tion, and some posts cease to exist. Thus, in the context of the transformation, for social
workers employed in community-based care homes for children the content of the work was
supplemented with new functions, including: the purchase of food products and ensuring
food production and organisation, the care of clothes and bedding, conducting employment
activities, the need to take care of the household, having to go and update the child’s docu-
ments by themselves, and ensuring distanced education. It should be noted that the provi-
sion of social care services in community-based care homes for children is a relatively new
way of providing services, thus care institutions do not have a unified way of exchanging
the documents of children with intellectual and (or) mental disabilities - there are social
care institutions where there has been no change in the way documents are exchanged. The
provision of distanced education by a social worker employed in a community-based care
home for children was carried out only during the period of the COVID-19 quarantine in
Lithuania. This research revealed that social workers employed in community-based care
homes for children assume new responsibilities related to the child, including: responsibility
for the child’s health, responsibility for administering medication, and responsibility when
travelling with children by public transport. This research also showed that, during the
transformation, the responsibilities of social workers increased to include: cooperation with
medical staff, cooperation with schools/educational institutions, cooperation with other
institutions concerning leisure/employment, maintenance of the heating system, the search
for solutions to household issues, the maintenance of territory, and the provision of infor-
mation on home meter readings.

This research also highlighted the unchanged functions of social workers in the con-
text of transformation. According to the researchers, when providing social assistance to
children with intellectual and (or) mental disabilities, great attention is paid to the de-
velopment of independence. It should be noted that when working in an institution with
children with intellectual and (or) mental disabilities, the development of independence
was also encouraged. In the provision of social care services, it is important to preserve and
maintain the service recipients’ contact with relatives. The respondents noted that when
providing social assistance to children with intellectual and (or) mental disabilities, they try
to maintain close contact with the children’s relatives and family members. The function of
communication and cooperation with the relatives of the service recipients was not affected
by the process of transformation.

The role of the social worker working in community-based care homes for children
with intellectual and (or) mental disabilities becomes multifunctional and multifaceted.
Due to environmental factors, the activities of a social worker become variable, uncertain,
and require skills in different areas. In community-based care homes for children, all issues
related to household care, such as the maintenance of the heating system or the organisa-
tion of the maintenance of territory, are also included in the field of social work. The sub-
sequent change in the functions of social work risks forming a new social worker identity
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that is different from what is usually seen. Therefore, when providing social care services
in community-based care homes for children, it is expedient for the heads of institutions to
analyse the need for staff in various positions, and for specialists to organise work in such a
way that household and territory maintenance issues would not be left to be taken care of
by social workers alone. It should be noted that, in community-based care homes, a closer
relationship with the child and the involvement of the child in household chores are likely
to contribute to the better preparation of children for independent living.

Keywords: children with intellectual and (or) mental disabilities, community-based
care homes for children, institutional care transformation, a social worker.
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NURODYMAI AUTORIAMS

Straipsnio struktdra

Straipsnio pavadinimas.

Autoriaus (-iy) vardas ir pavardé.

Mokslo arba kitos institucijos, kuriai autorius (-iai) atstovauja, pavadinimas, adresas, telefonas, elek-
troninio pasto adresas.

Anotacija. Apimtis — 250-350 zodziy. Anotacija raSoma ta kalba, kuria parasytas straipsnis. Tai
glaustas vienos pastraipos tekstas apie atlikta darba, pristatant tyrimo esme, jo loginj pagrindima, taikytus
tyrimo metodus bei svarbiausias i$vadas ir/ar keliamus naujus klausimus.

Reik$miniai ZodzZiai. Pateikiamos 3-5 pagrindinés sgvokos, kuriomis remiantis straipsnis suranda-
mas elektroninés terpés paieskos sistemose; reik$miniai zodziai neturéty kartoti straipsnio pavadinimo.

Ivadas. [vade pagrindziamas tyrimo aktualumas ir naujumas, suformuluojama moksliné problema,
nurodomas tyrimo objektas, jvardijamas tyrimo tikslas ir taikyti tyrimo metodai, aptartas nagrinéjamos
problemos iStyrimo laipsnis.

Pagrindinéje dalyje — mokslinio tyrimo eiga — analizuojamos teorinés jzvalgos, aptariama tyrimo
metodologija ir gauti rezultatai. Sios dalies teksta pageidautina suskirstyti j skyrius (ir poskyrius), juos
numeruojant, pvz.: 1.; 1.1. ir t. t. Jvadas ir i$vados nenumeruojami.

I$vados. Straipsnis baigiamas mokslinius svarstymus arba sprendimus apibendrinanciu tekstu. I$va-
dose aptariamas tyrimo rezultaty reik§mingumas ir pateikiami esminiai bendrieji samprotavimai, susije su
tyrimo problemos klausimais, j kuriuos atsakyta atlikus tyrima. Pagrindziami tyrimy rezultatai.

Jeigu batina, pateikiamos Rekomendacijos.

Literatiros sarasas. Visi straipsnyje minimi $altiniai turi bati nurodyti literatiiros sarase, kuris su-
daromas abécélés tvarka vadovaujantis APA (American Psychological Association) bibliografinio apraso
standartu. Pirmiausiai pateikiamos lotyniskosios abécélés literatiiros pozicijos, po to — kirilica. Pageidau-
tina, kad autoriai naudoty ir j literat@iros sarasa jtraukty naujausius mokslinius $altinius (paskelbtus per
pastaruosius penkerius metus), bent penki i jy baty i$spausdinti leidiniuose, jtrauktuose j pripazintas
tarptautines duomeny bazes.

Straipsnio santrauka. Po literatiros saraso pateikiamas straipsnio pavadinimas, autoriaus vardas
ir pavardé, mokslo ir pedagoginiai vardai, atstovaujamos institucijos pavadinimas angly kalba. Lietuviy
kalba parasyto straipsnio pabaigoje turi bati i$sami santrauka (1000 zodziy) ir reik§miniai zZodziai angly
kalba. Angly kalba parasyto straipsnio pabaigoje turi buti pateikta i$sami santrauka (500 Zodziy) ir reiks-
miniai Zodziai angly kalba. Santraukoje turi bati pateiktas tyrimo tikslas, metodai, rezultatai ir i$vados
(gali bati pateikiami pasialymai).

Padéka. Jeigu bitina, iSrei$kiama padéka asmenims, organizacijoms, kurie tiesiogiai dalyvavo vyk-
dant tyrimg arba jj rémeé. Jei nurodoma tyrima finansavusi organizacija, pateikiamas visas (nesutrumpin-
tas) ir tikslus jos pavadinimas, sutarties numeris.
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AUTHOR GUIDELINES

The structure of article

The title of an article

Name and surname of the author(s)

An institution (scholarly or other) the author(s) is representing: its title, address, telephone, email

Abstract. Length of an abstract is 250-350 words. Abstract is written in the same language as the
article. This is a brief one-paragraph-text about the research, presenting the essence of the research, its
rationale, research methods applied, and key findings and/or the new questions raised.

Key words. Give 3-5 key words under which the article could be found in electronic search engines,
key words should not repeat the title of the article.

Introduction. The introduction discovers the relevance and novelty of the research, states a research
problem, identifies the object of research, and defines the aim and research methods applied, discusses the
literature related to the research problem.

The main part of the article - the research stages — analysis the theoretical insights and discusses the
research methodology and results. This paragraph is preferably divided into sections (and subsections),
they are numbered, for example. 1., 1.1. etc. Introduction and Conclusions are not numbered.

Conclusions. The article ends with the summarizing text of scientific discussion or decisions. The
conclusions discuss the survey results and the significance of the key general considerations related to
the research problem studied and answered during the investigation. The research results are grounded.

If necessary, add Recommendations.

References. All the articles mentioned in the text must be specified in the reference list, which is
compiled in alphabetical order in accordance with the APA (American Psychological Association) cita-
tion style . First, the positions according Latin alphabet are given, and then - in Cyrillic. It is desirable
that the authors use the literature and list recent scholarly sources (published within the last five years),
at least five of them are published in the scholarly periodicals indexed / abstracted in international
databases.

Summary of the article. After the references the title of an article into English is provided toge-
ther with name and surname of the author(s); an institution (scholarly or other) the author(s) is re-
presenting. If an article is published in Lithuanian, it should be followed by a detailed summary (1000
words) and keywords in English. If an article is published in English, it should be followed by a sum-
mary (500 words) and keywords. The summary should include background and aim of research, des-
cription of methods, results and conclusions (if necessary, the recommendations might be added).
Acknowledgements. If necessary, it could be expressed a gratitude to persons, organizations who were
directly involved in the investigation or supported it. If the funding organization is named, the full (uncut)
and precise name of it and the contract number should be provided.
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